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This i-«rr I t-iiLiim document , KSSKNTI Al. PKKFORMANCR DH.IKCTI VKS FOR SOCIAL STUDIES: 
I I JJJSTKATI VK LKAKNINC ACTIVITIKS (7-9), is Intended primarily lor social studies 
teachers at t hi* elementary level (7-9). It is to be used in eon j une L ion with 
the Kssential IVrforman.ee oi?j UL' = t lvgs to r So c ia 1 Studies (January, 1982, 
Michigan Department of Kdueat Ion) - Those learning activities, developed and 
written by r.oeiaJ studies teachers, curriculum spec la lists, and representatives 
from institutions of higher education* highlight the fact that a number of 
different techniques and approaches, depending upon the grade level and 
developmental Ktage of particular students, can be u' 1 to implement the 
KSSKNTI AL OBJECTIVES . 

The illustrative learning activities are intended an a resource for teachers, 
who may use t hem as t Lev are written, as a model for developing other appropriate 
learning activities, and as a means of developing sequential and logical social 
studies e u r r i c u I uni I'o r t lie i r own s e boo Is. 

These N 1 ustrat ive 4 earning activities shou 1 d ; 

a. Be used as resources for .social studies teachers, 

b . Help new teachers <» r teachers reassigned to teach social 
studies al ter vears o! I enc hi ng in other sub ject areas, 

e- H « * 1 p teachers in tlieir efforts to develop within their 

existing proj'.rnms s i gu i f it an t activities appropriate for 
t he KSSKNTI AL OB UCtTl VKS . 

d. Encourage social studies teachers to expand » to improvise, 
and to develop curriculum by providing stimulating and 
exciting activities. 

e. Clarify for parents, board members, and others in the 
community the kinds of learning activities suitable in 
social studies classrooms. 



1983 



Phil Lip K. Runkel 
Supe rin ten den t o f 
Pub lie Ins rruct ion 
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f KTKiiniirnoN 



Improving tho tit* 1 1 i t v of 1 each \ ny 
and Lea rn i nu in the c: lass room 



1, Purpose oi Hoc- in I Studies Kducntion 

1 ti M£eh 1 gnu we ;m i , accord i ug in the State Hoard of Kduca t i on f h approved 
Rational!' lor Social Studios Kducalion, educating student,** fur democratic 
c i I i /.onsh ip . * There is a consensus among educators that students should ho 
prepared to assume active roles nn intelligent cICJkpiih and derision-makers 
in a I rtu% just nnd demur rut if societv. There fore, instruction should he 
provided which enables students to become seli-reliant and independent, to 
think and reason logically and sens ih I y , nnd to be able to make just and 
rational dee i n i mis , Students should he encouraged to achieve their finest 
potentialities. Kurthe rmu re, students should be developing insights with 
re spot - 1 to the has if premises ot our domot ratio society. They shouLd, 
consequent I V, acquire ! hose skills which will help them participate effectively 
in si>e ie iv as worthwhile citizens. 

Concern is tiff on expressed by tin- Amor i can public at the national, state 
and total levels that schools are not adequately preparing students to deal 
i nt e I | Jgent 1 v with tho complex i . ios of a modern and chang t ng world. Too 
lew til our students seem able to cope with personal nnd societal problems, 
and llh'V assume either passive or nihilist i c roles rather than active and 
responsible roles in society. 



2. Major Kespons i h i 1 it i es oi _ TeacjH'rs 

Tho major responsibilities of teachers inc 1 ude the task of providing 
positive* learning experiences for students within their classrooms, of 
onrournr.in>; students to take advantage of 1 earn inc, opporUin i t ies beyond the 
classroom, and of performing effectively in their roles as teachers. Students, 
if i bey nre well tnu>;hi', will want to learn, Also, they will aspire to 
performing at their highest level of achievement. Learning is a continuous 
process which mnv occur consciously or it may occur unconsciously. Good 
learning experiences are those which enable students to acquire factual 
knowledge and to learn how to learn. In searching for meaning and understanding 
students should be able to adapt to a continuously changing environment and 
to develop and/or acquire values appropriate for a democratic society, 
Oppoit unities should then be provided for students to npply whai they have 
learned to ordinary and unique situations, Moreover, effective learning 
activities should help students identify acceptable patterns of relationships 
among people and to understand how attitudes, values, beliefs, ideas, and 
feelings affect their own behavior and how people relate to each other. 

1 KssenL in I Performance Objectives for Sue in 1 Studies , Michigan Department 
ni Education* 1982. 
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* ■ App nwirik'ri in C 1 1 i / oiisii i p hdueat i mi 



At the e lenient ary level, oik- approach to c i i i Keush i p education requires 
that chi Idren verbal i/e tlu 1 u>ii' .values be 1 i eved to be common L i » ail Amu r leans f 
and In sn doing, exper i euee a sense oi i dent i t tea t iun with our society ami 
the Valium presumed to bo unique to our soe lety." For example, some who favor 
c h is app roach hu- 1 I eve t ha t eh i I dron shoit 1 d bo t aught t ha t Ceo rge Wash ington 
and Abraham Lincoln wiTi- « nil s t and I ng s ! a I esmen ol our I'ountry. "I 'hey would he 
accepted hv t ho children as heroes and emulated for t he i r roura ge and 
aeh i evemen t s . I bus , children would ident i fy with the shared traditions of 
our American soeietv. 

At t he secondary level, another approach fncusus on the study of persistent 
social, oeoiii in i e , and pi.it.ft leal problems in our Society at tlu? local, national 
and global levels. 1 V ropiuion in of l h is approach contend thai the problems 
studied should nor only bo current, but a I so relevant and significant ami that 
students should regard them as important and worthwhile for consideration. An 
example oi appropriate types of problems to study would include: poverty, 
oduent ion, rep rosenf. a l f ve government anil crime* The major reason advanced 
tor studying persistent problems is that, by so doing, s t uden ts would develop 
an understand ing and concern tor those critical Issues which affect their 
personal and societal t reedoms . this approach, it is thought, would provide 
students with opportunities tM develop ski I Is ^o r investigating aiul learning 
about t lie core values of our .society and the jfi f^ur global conmiuulty. 

Another approach emphasizes the importance of students acquiring 
decision-making nki I Is, A eit i:<en in our society is constantly confronted 
in his/her private lite with questions such as: "how can I make a wise 
deeisfou7 ,! It is suggested, by those favoring Lb is approach, that experiences 
should lie provided which Would enable students to become Involved In activities 
which would help them develop critical thinking skills such as defining a 
problem, gathering and analyzing data, hypothesizing evaluating the process 
and making wise decisions, 

'* * Present State of Affairs: S tuden ts^ " TeachefH and Schools 

Students of today are different than students prior to World War II, 
before the atomic bomb, television, mid computers,. They are confronted with 
innumerable problems such as changing family roles, divorced parents, separated 
families, drugs, unemp 1 uy men L , depression, inflation, and rising costs oi 
education. Teachers, tor?, are f fired with, innumerable problems such as 
discipline, physical safety, [oh security, and eont 1 ieting opinions as to what 
should be taught. 

As the Co mm it tee worked on t hi s i i j us t rat i ve I ea ru i tig ac t i v i t i es do eumen t , 
they recognized that too many schools in our society are confronted with 
problems such as declining enrol Intents, lack of community support, and a 
lack o f e reat ] ve and produc t i ve I cade rsh i p . 



Donald W. Oliver, "Kdueat ing Citizens for Respousib \m Individualism 
1960-1980," Ci t i zenshi p and a Free Society: Education for the Future, 
edited by Franklin Patterson ( Wash i ngton , li-C : National Council for the 
Social Studies, 1930), pp. 201-213, 

J [btd, p. 'JO I - 27 7 . 




h. 1 i>oci itiiiig Kni'dj 1 won is and Bark to the IWisics Jynplins is 



Bona use o f dec 1 in iny; tMi ro 1 I men t h , schools n re often closed in spite of 
oommuni ty res istence . The hi^li cost of utilities, ma inl enniioe, and pe rsonuel 
makes i t proh i b i t i ve to i s ont imio offering programs hr schools with limited* 
student pupiilat ions . The e I fee t upon teachers 1m demora 1 i k i nj- . Often teachers 
a re roans i unod on t In- tins in of "son i o r i t y " ami foul i 1 1 -p ropn rod and insecure 
in accepting leaching assignments in content areas they arc inndequn to 1 y 
prepared to teach. This results in strained relationships aniens staff members. 
In a few solum I districts, efforts are made to help prepare teachers for their 
new assignments. Howe vor, hi many oases, the leaohers too of ion rely heavily 
upon a single ' I'xUumk, trying t; i * keep one lesson ohead of the students. 

At t ho elementary level, I reqnen V 1 y , lit Lie instruction is provided in 
sooial studies and more t line is allocated for ins t rno t i on in reading, and 
mathemat ics because o| community pressure niul/nr competency level testing 
in mil v these two areas. The secondary teacher, possibly unaware of the major 
responsibility oi social studies lor the development of democratic citizenship 
or lacking expertise lor" providing i ns t rue i i on Lu an in t e res t i n j! and ejee i t i nc, 
manner fur the students, assigns [he road he of one chapter after another 
in a rather boring ami uncut bus iasi io manner. 



* bis-'ipl inarv ami Ko 1 a i ed Problems 

Some pa reals ami other members ol the eommunitv may feel that the schools 
are not properlv educn t i iik*," ami d i c i p 1 ininc, students* ('it i ^oss , furthermore, 
ma%" feel that teachers can and shouid do a better job o f leaching. In such 
Instances, ihov iikiv rouard schools as unsafe p laces for their children since 
leaohers and administrators appear to be cent routed with insurmountable 
disciplinary problems. brum's, -alcohol, knives, and even c.uus are a part of 
the culture of many schools. racial tensions, j.*an>»s, habitual truancy, and 
sexual harassment arc add i 1 ioual problems which confront schools, The 
oommunity may feel thai schools have failed since these problems ok 1st. 

According to some parents, il teachers and administrators were ,f ded i oa t od M 
and '"muni i 1 1 ed h» teach im; children and youn>* people, most ol these problems 
could he e I imiuati'd. At the same t [me, some teachers mav think that parents 
a r* 1 nit coope ra t i v* • and do u< ■ i a s sume their share o i res pou s i h i 1 i t v in disciplining 
their* children- There hi agreement in both groups, however, that children 
todav arc difficult to manage which may* in part, be due to cluing i cultural 
norms and values* 



4 . 'J hack ol Preparation rime 

I each hi/", is very demanding; it is not easy, (M t on , teachers art* not 
>; i veu adequate preparation ami planning t i me to develop and organize lessons 
which would insure optimum learnim; in the classroom, Momentary teachers 
have the responsibility for teaching not only social studies but classes in 
al 1 content areas- (Joneral ly, their schedule includes less than one hour a 
day for preparation* During this Mini ted amount of time, it is impossible 
to develop curriculum materials; plan lessons, work with students, meet 
with parents and other teachers; correct papers; and perform I he myriad of 
tasks required. 




Secondary ti'i'icluTs nrt' ronfrunti'd with some of the same [M'dh I ems plus 
add it I ena 1 mics such as not; enough t hne tor adequate planning and preparation 
J or at least two or more dLltereul content rour^cs . 

4,4 Need I o r J nsy rvi re Kdurat ion, and Resources and Support 

Teachers nnisi have t f nit* to plan t ho rough 1 y and participate in worthwhile 
inner v i ce education programs if t hoy are to ho 1 p students luarn and it they 
are to change classrooms into i i Xi'i t hu; learning env i i oilmen L.s . Toot horn shoul d 
hu provided with basic and supp ! omen t a 1 materials and human rosour cos to aid 
them in doing their host for students. Also, t eachers should utilize the 
home and the commun 1 t y on v i ronmen is with in t he L r Lns t rue t iona 1 plans, Many 
types k.l resources may he used to create more effective c lass room ins t ruction. 
Only then will teachers not rely on a single textbook and avoid the use of 
teaching approaches which emphasise very insignificant learnings. 



4 , 5 Need for Recognition and Support 

Teachers should he reoogn I Hud and supported for outstanding pe r fo rmrfnees 
in the t- 1 ass room * Many i.'^v! Umil teachers tee! that no one really appreciates 
their ol forts in the classroom which includes excessive demands .on their 
time for additional planning and preparation. 

4 , 6 Need ft i r C rea l I ye an d Prod uc t_i vo_ I , ea d e r s li i p 

if teachers need help in improving their classroom behavior, t he 
administration and community should provide the necessary programs for 
professional development. These programs should be planned and organised 
together with teachers and administrators in an atmosphere of mutual respect 
and commitment to the improvement of teaching, 

Til ci problems described above exist, they cannot he ignored* The Learning 
Activities Iieve-l oprttcn t Committee perceived that, in spite of the difficulties 
in the schools, some efforts can he made to improve the quality of teaching 
and Learning, 'these illustrative learning activities have been developed to 
assist teachers in their efforts to provide high qualify Instruction, 
Successful instruction is most likely to occur in an environment which takes 
into cons idernf Inn the realitv »>f existing problems and difficulties desert hod 
a bo ve , 



5, Improving Social Studies fust.ru ; an 

If social studies instruction is to improve within school s , * teache rs 
must select and use appropriate and effective teaching strategies and 
j ea rn ing act i v i t i es . 
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5,1 Teach ho; St nih^ioH 



Teaching strnti'^.it'H are general Iv p nicudures that teachers may use to 
help students achieve stated objoeLiven, Learning activities, en the other 
hand, emph.'is i ze tin* role of students — what they do, how they do it, and why 
they do if, 

John U. Michael is. In the tilth edition of Soc I :i I Sj. tidies JjjX il^J^il^ 1 ! 
in a Democracy, presents a teaching strategy Tor comparing and cent ras l ing 
The piiVpoVe of t h i s urnlo^y in to he 1 p studnnt s clarify what is to he 
compared, Chen to Identify the s imi 1 a r i t: Ies and d i norences , and finally to 
stimni.-iri no Llie si mi lari t ies ami d i t" tV ioiu-os . The three components of this 
Htrnto^y are: procedures, focusing questions, and il 1 us t rat ivo applications. 
The first procedure j nvc I vos the e 1 a r i f i e.a t Ion of what i s to he compa red , 
that is, identifying comparable features. The focusing quest inns may be: 
What did you seo? What did you read? What features did you notice? An 
Illustrative application of this strategy may he a study of the urban problems 
in two cities. The next procedure deals with identification of the similarities 
and differences, How are they alike? How are they different? The application 
may involve the eon tinned study of urban problems in two cities* Which urban 
problems do both have? What special problems does each one have? The final 
procedure suuma ri x.es the similarities and differences, using focusing questions 
such as: What are the major likenesses? What are the major differences? 
iMuallv, in applying the information, the students can summarize hew the 
two cities are similar and how they differ. 



3. 2 Learn ing Ac t i vi t ies 

Numerous learning activities have been developed tor teacher use. 
Basically* learning experiences are designed to involve students in thinking 
about and using content. Making a map of Michigan* studying the various 
routes taken by i_he early pioneers who settled in Michigan, asking quest ions 
about life in Michigan during the early 1.900 *s , taking a trip to Greenfield 
Village in Dearborn, writing a poem about the early pioneers in Michigan, 
watching a film about the economic growth of Michigan, participating in a 
play about Michigan, and many other comparable activities are examples of 
learning experiences. 

Using a variety of learning activities can be one of the teacher's 
most effective tools in trying to combat learner apathy in the classroom. 
It appears that -a unique or different approach to Learning, at least 
temporarily, can create greater responsiveness on the part of the learners 
and they will generally react with more energy, enthusiasm and resourcefulness- 
Using di f ferent act ivi t ies should be determined, however, not solely because 
of their novelty but because the activities will be exciting vehicles for 
the realization of teacher and learner goals. 



John U- Michael is. Hoc La 1 S tudies Jot^ Chi idjron in a nenuit^rjuiy : Hue cut 
Trends and Deve lopments (Kngl ewoud Cliffs, New Jersey: Prentice-Hal L, Inc., 
1972") rppV 195-96 / ~ 
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s > ^ li.fi <>! A pp to p r fa ( < 1 Ir.ifniii^ Act ivft les 

there in no one way nl" teaching that will be effective for all students . 
Certain types ut learning act I vis ies i?vi v work we i 1 with particular students 
niul some learning .u t i vi t ies may not work wt'lL Tuaehers have different 
teaching stvles ami students have different learning sty Iuh, The decision 
to use particular learning activities is generally dependent upon the teacher's 
a en dem 1 1 * and p ro j ess i onn i bnekg rounds ; their willingness to experiment in 
using d i t ii-i iMi t methodo I ogv , strategies and toehn iquos ; and their support 
f nun teaching in 1 1 eagues , adi.'i Ln i t fii Lots, parents and others jn the community. 
Also, t he duiMHiiMi should hu based upon the needs, interests, and abilities 
of t In* students and tin* i nst rurl iona 1 object i ves to he satisfied. In 
cle te nn i n ing which learning activities are most appropriate, these fat to rs 
should In' serionslv considered in planning classroom experiences, 

Must Important, the learning activities included in thin document should 
he extremely helpful to teachers and tennis of teachers nn they are planning 
hoc Sal st od 1 1*! , lessons hu their particular c I iihh rooms H Some ot these 
activities ran be used as they are stated; others can he used with some 
mod i t i oat i on. Teachers might develop additional activities, following the 
i urinal used in this docuineri t * 



H.4 On i tie I i nes lor Selecting Learning, Activities 

'('here are certain guidelines to follow in selecting appropriate and 
effect iv learning activities for students. It is important that the activities 
provide, in tact, an opportunity for the learners to practice the kind of 
behavior implied hv the objectives. Ku rt lie rino re , the learning exper I uncus 
should he within the range of possibility for t he students involved and 
appropriate to their interests, needs ami capabilities. It should also be 
nut ed that there .ire a uumbe r of learning activities that can be used to 
attain the same instructional objectives and that the same learning activity 
may satisfy several instructional ob ] ee t I ves . 

6 . li ss en tl a 1 1 * e rf o rm a 1 i c e 0 h J e c t i ves tor S o c i a I H t u d ies 

A numb r of teachers from various areas of Michigan, represent ing 
different grades, participated in the development of these ill list rat 1 ve 
a r sample learning act ivit ies which nre based upon the Kssontinl Performance 
Objectives for Sen inl S t ud i es , The student learning objectives were 
divided into three classifications: attitudes, knowledge 1 and skills. 
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h. 1 AM If tide Oh ject i ves 



Attitude objectives art 1 extreme! y important in social stud I es hist rue t io = n, 
Such objectives are those associated with feelings, interests, ho 1 iets, and 
v.i i ufs . i.i'.iriu'rs cannot be forced t o accept a part ieular a t t i t ude and/or 
value. Only when learners have developed new i ns i gh t s , deeper understandings, 
and sat i.sl net ion in a jpvcii sit nation may there possibly oeenr changes in 
beliefs, attitudes and values. It is Imped that the attitude learning acttvitie 
in this document will help students develop those insights, understand! ngs , 
and Mat Is fact ion that lead to " j ust re In t ions among people and institutions." 

A romm i fmeut t * ^ euro democratic values slmul d he obvious in teachers f 
behaviors, the atmosphere in the classroom, and the social studies curricula. 
Social studies instruction cannot focus on attitudes and values in a vacuum. 
Students will learn to value love and justice to the decree that they are 
bo t ng )<*ved and treated just I v . 

h . J Knowledge ub j ce t i ves 

I he knowledge objectives dual with the acquisition and unders tnnd i ng of 
information. It is, liowovor, more than mo re 1 v recall ing or remembering 
facts. It is know 1 eil^- which helps learners dove J op undo rs tand logs and 
insights. Students should have oppo r t un i t I os to apply what they have learned 
to new situations, synthesize information to form new and creative ideas, and 
to make judgments about the value of knowledge for a specific situation er 
purpose. The knowledge acquired should he functional and contribute to the 
development of significant and relevant understand i ngs and insights, values, 
and skills which will luster good citizenship. Knowledge should not he valued 
as an end in itself. Ihat is, i n f urma t i on is important as a part of the 
total process involved in thinking and problem solving. 

Teaching in the social studies should he- concerned with i use rue ton 
which leads to a high degree of learner Involvement in the learning process . 
Va 1 no -eon!" 1 iets are a recognized characteristic of our society; students 
should develop sk i 1 1 s in coping with conflicts. The divers! tv of our people, 
in terms ol origin ami beliets, has promoted competing political, economic, 
and sorial viewpoints, Diversities also exist because of ago and box. 
Conflicts and incompa t \ b i 11 t i es which arise should be exposed and opened to . 
rat ion a 1 s tudy and reso tut i on . 

6,3 Ski 1 j nbj ee t i ves 

The final classification of objectives deals with skills: gathering, 
analyzing, synthesizing, and presenting information skills; socialization 
skills, and decision making skills. To think, students should use their 
reasoning p owe r no t on 1 y t o e xa m ine and interpret i n f n nun t in n , but a is o t o 
analyze, organize, synthesize, and apply knowledge logical ly and creatively 
in a varrety of settings. Young people need to be involved in problem 
so 1 v In g s i tun t ions * 



7 - 12 



/. Cur r i .. nl urn I V'Vf 1 opmen l anil I ns t rue t i onn I Met hiulo ! ogy 

It in not i n L ended L Mat this set o! learning ;u-t lvIlIuh will ht f sufficient 
hv itse!* 1 1 ' bring .iKmjI Iriprovi'd sec ia ! sLud ioh cJuL'at Inn In M i ch i gan HiimolH , 
Curriculum d i tiu' to rs , adm i n f s t i\i t urs , pro less iona 1 staff dove 1 opmen t directors, 
? one he is and students will need to use those materia In as a part uf their own 
i:iir riru I tun and insi nu'l ional program deve 1 o pmen t process. It will be- necessary 
i o r 1 tu a 1 hc haul it L^t i in-' I i» cons ! tit.* r how r » proceed in reviewing and revising 
their social studies program. This will include resolving qiiUHt inns related 
to deve ! op i iii* and / > » r" revising their district's K^12 philosophy tor social 
StujiuH education; reaching consensus an to scope and sequence matters; 
tie ve 1 oping and/or updating curriculum guides; selection of instructional 
materials: insorviee eduen t i on uewds of staff which locus on instructional 
improvement and f tu n 1 emont at ion i»t the revised social studies program; and, 
evaluation of program which iiicludes student assessment, 

7, 1 Scope and Sequence 

In the Kssential I'eri ormnnee Objectives for Social Studies, a scope and 
sequence program is suggested "an n reference point" ior school districts 
Involved in file development and improvement of their programs* (See Appendix C ) 

Resea reh \ u I ea ru i ng has revoa 1 ed i i nd i n.^s wh i eh can cent ribute to more 
effective Leaching and greater lea mine, although sometimes the results of such 
research art; ignored and set aside by teachers and curriculum designers. It 
does take thorough p J aim lug and courage on the part of teachers and curriculum 
planners to he selective* as to what content to tench, Everything cannot be 
taught nor covered. Therefore, that which is selected should he significant and 
a pp ro pr I a t e , 

7.2 H p I r a ! t > f t \j u c e p 1 1 1 1 i 1 I) e ve l o p m e n t 

There are some similarities between the sequence recommended for social* 
studies education in Michigan (See Appendix C-D and that which was formulated 
Lw the late Hilda Tabu during the early 1 9b0 ? s as she worked with teachers 
in Contra Costa, Cu 1 i 1 ^ rn La * 1 Tuba's "spiral of concept development" stresses 
a scope and sequence program which includes concepts such as cultural change s 
cooperation, and interdependence as organizing elements or threads Interwoven 
throughout the curriculum from the first grade level through the sixth grade 
Level, Furthermore, these organising elements are developed from the simple 
to the complex, from the general to the specific, and f rum the concrete to 
the ahs t rae t . .. 

At the first level, M Family Members- — S true Cure and Roles and Fam i 1 y , " 
the concepts are developed at the simple, general and concrete levels as 
outlined by lean Magot in his theories on the growth and intellectual 
development or children. At the nth grade Level the same concepts are greatly 
elaborated -- much more complex, spue i lie, and abstract — than at the first 
five levels. Again, the social and intellectual maturation of the students 
should be seriously considered as learning activities and experiences are 
su 1 ec ted * 



Hilda Tab a and James L Hi .1 ls ? l^oache^r Handbook for Contra Cost a Socxal 
Studies: Grades 1-6 (San Francisco, California: San Francisco State College, 
i OfiV)V W* 1 -28 
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7.) i'.u r r i c ui mil r.uides 

Curriculum guides, courses of study, lists i'l simr,osted topics, and/or 
u.Kthnoks general Iv ilrl *-r ninu units oi work to ho studied in social stuute* 
olrtssrponis. Some fxpor ieneed r.Mrlicrs develop and use nirrindum guides tor 
more eneetive teaching. A curriculum yuhlo is moro detailed and precise 
than a course of sludv. The content for studv and the I earn inn activities 
in the curriculum >;u i de are presented in an orderly manner, for an in-depth 
studv of relevant concepts and generalisations, The course of ^tudy is a 
general statement, approved by a hoard of education, which contains the 
philosophv o! the school district, the education >-on Is and instructional 
objectives, and the prescribed content to be taught (See Appendix Y-V - 

rhe curriculum >u»ide is designed to help with the dove 1 opmen c o f a total 
learning expe rienre for studrnts which extends over a semester or lull year. 
Organized, careful thinking and planning is necessary for product ivo teaching 
and learning,. rhe curriculum >;uide Ls actually a plan made up oi a number 
of teaching units f n r c 1 ass wo rk . it should, furthermore, votive: recent 
developments and trends in social studies education such as the i at e n, \ sc i p i na t 
approach, inquirv based instruct ion, pro nonfat ion of a model tor in-depth 
study, use of muit i-media, use of simulation and role plnvim* activities- 

Tin- major components of the curriculum uuide are: content and the 
organisation of that cement; concepts and generalizations^ attitude, knowledge 
and ski Ms object ives; initiatory, developmental and culminatLnu (evaluative) 

i « • • . ./ . - i = ..-.-.<<=.....: * r' t rnn-hfrs 
I , ii in, .><• i i v i t i .s ; arm an ,mivi .1 ! 0.1 nn • • ■ ' " ' 

nn.l -:t u.i'.M.t.-. The "wi.v" ...ui "how" of I.-.,, ,11m; should he implicit in tho '••■"> 
Tin- . ompouenl s as thev u.o developed, should ho i 11 r < ' r 00 ui.ee t ed ami •"».-..•; I out 
with district ami school gonls ..mi object ives. and tho prescr i hod course of 
s ciicly , 

in implement f UK l he ' c:u r r i r u I urn guide, teachers should propone tho learning 
process in imdorstandablo tonus to the Students. Tho HfudrntH should 
onnstaatlv bo awn re of tho educational goals and Lnfi t r uc t loiim I objectives nl 
tho f.xper'ii'in-i.s, tho "WHY" of wh.it 1 hev aro doing and the 'HOW t hoy nr« 
accomplishing the goals and objectives. The lent nine. i-xpiTloncc* in the 
classroom should ho congruent with well planned and on -mi zed goals and 
objectives, content, and concepts and generalisations. 

•|| H , recommended scope and sequence foi tho State of Michigan and the 
OHseht inl objectives should he very helpful, along with tho illustrative 
learning activities, in developing effective curriculum guides lor class 



room 



use , 
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- -* ; y pes 1 'ue** t i • ■•!?- >n't| ihji'.si [onliu: ! i.vhn iques 

Ati Important .ihiu^u or' innuirv based i us nir r ! .mi related, lo the tvn^ of 
questions usrd hv [t-.h-luTh, il.s.- L'!"!'trtl\viU'H,H 01 lIu'.sl- learning activities 
is oepeudcni upon [in- I luTtM^nu'Ss oi planning ami upon the quality ami nature 
oi llii' qiiL-.Hi ions which ,nv asked by the to.-K'hiTs and the sHuKmus, 

»Juest ii»nri asked to pruiimLf louvergciu thinking art 1 different from those 
which [TitnuLi- divergent, i h inking, ! u vt> rgent typos nt quest i ons are those 
which em.phasi.u- Liu- search r » »r many • poss i b 1 e sulutitms, thinking in different 
and r.i'Vi'l ili ivoiioiis, ami the ability to go off in unique d i r^: L inns of 
thought. hi vt.' rgent types or qiu-st iim« arc t ho tic for which there r s no single 
answer, wlu'ivas, in i-hiivit.U'IU ques l imi i ng there is a .irt answer or ws/nu 
response , 

Questions :uav a I si ■ k'tiruura^' intuitive type thinking* that is* thinking 
whieu is ba^ed on guessing, making hunches, and even jumping to conclusions. 
OLliet types or (|iiest ions ran lead t «> inductive and deductive reason i ns; . To 
develt*p inductive thinking, students should have opportunities through 
ques t ion i lie , to gene ra I i .a- from a series of spec i fie data, Sue iai studies 
gene ra I i ;:a L 1 1 ins ::ia;, he JevelopeJ, eM'ectively through Inductive iva,si)nin>;. 
Deductive thinking involves reasoning t rom a given set ti f premises tu the 
spe. itie o r I rom jyiu' i":d luvral I asportations to a logical cone 1 us { on . 

An examp lo of a question loading to convergent Eh inking is: ''What are 
trie provisions lit the Uncial Security Ae t .' " A quest ion ennphasixing divergent 
thinking is "What is the best way to fiuanee pub lie se hoo I s? " Students are 
encouraged to make Inferences and gene ra I i zn t ions ; in regard to the divergent 
types of quest imi and there are many possible answers to divergent questions, 

Questions can he e lass! tied in a number oi ways. Most of the classifications 
are based on Ben jamin W a B I oom f s Taxonomy of iul ue a t iona 1 Oi>jee t i v*§s r Handbook 1, 
I he i.'o^n.i Live Domain.* 1 The f i rs t and lowest level of the taxonomy Is knowledge, 
then loll ows comprehension, applical ion, analysis, synthesis, and the last and 
highest level., evaluat ion. 

An example for en eh e 1 n ss 1 f 1 oa V i on is : 

1) Knowledge: Who was the first governor of Michigan? 

2) ilomprehens I (in : What were the e f fee ts of the Tennessee 

Valley Authority project on the economy 
ot that area? 

App I i cn t i on : What are some possible ways to diversify 
M i eh ignn 1 s economy V 

4) Analysis: Why did Senator Joseph McCarthy of Wisconsin gain 
so much power during the beginning of the L950 f s? 

r > ) Synthesis: What are some oi the reasons f "or economic problems 
during the 1 980' s? 

b ) Evaluation: Should eoiiipulsury school atlendauce be eliminated 
in the public schools? 

h 

Ren J am m S. HI no m et a| s ^ eds , , Taxonomy o f Kciuca t iona 1 Ubjocitives: 
llandbijok 3 , The Cognitive Domain (New York:"' DaVi d McKay , V«J 56) , PP - ' '20] -207 
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i owe r I I'Vt. 1 i q • n t i * mi »•!' qu**st 1 ous i s I l - = i ask st ud« ! iUH h' reeul 1 
information or to describe data . ire often I'v^rusoii in the e i as>. r- '» , The 
Michigan Kssential Porionnauce nbj or l i ves for Social Studios should help the 
teacher >if [ o r::. i ;u' Jin- kinds *-i tiuostions to lu* asked hv s l u.Ieu ! s and teachers. 
HirJh. r level tvpes oi une^i ions such as e>.p 1 ana t o rv * s viu ues i i in* , ] udgmentnl , 
and open=endeu onos should ho used as oiten an possible hv teachers, 

i)i I t'lTt'iu tv;n^ ol questions aro suited tor different purposes , depending 
upon i he sl.'iuh! objectives. niu'Kr ions should involve students with various 
s i x'U i * i eain processes in reasoning, t roin the simple to the complex. Student 
questions and teacher nnrst ions, of course, should bo based upon the goals and 
instruct i ona 1 oh j eo t I v^h . 



/ , S Inquiry Kased Instruct ion 

Inquire* S>asod instruction is omphas i zed in many o* the leairnim* ncttvit Les 
included in this document * It is recommended in current professional literature 
t *l in t i iinu I rv ha St 'd i ir 4 f r * u ' * i < 1 n should I u t I uen re rurri I'll] uni d e ve I Ope rs in 
determining how t«» present content within the classroom. Student [nvolyement 
arid interaction with tho ouUenL art 1 important aspects in inquiry based 
iiiritnu'l ii.Mi. Content, however* should not he an end in itself . Students 
should ho encouraged to use the sumo intol loctuni operations ol thinking that 
thev would tiso i l I hoy were involved Ln problem solving, The learners should 
he provided with opportunities to interact with the contour for the purpose of 
acquiring moa n i n c \ u 1 kiv^wl edce , va 1 ues h and skills. Since another characteristic 
of tins strategy involves students find inn out tor themse 1 ves ( d iscovery) , the 
process is more t tme * eons um i nu in the classroom than tho "roll ing' 1 teaching 
technique which is better suited for "cove rim: and sometimes burying larger 
amounts of content in shorter amounts of time." 

Teaching students to think critical! v takes time, Of course, It takes 
less time to plan 1 ohs«mis which involve telLing students that they are either 
right or wrong and then to present reasons for the correct answer . However, 
the latter type oi teaching does not promote critical thinking, independence 
of thought, nor the do ve 1 opmeu t of significant insights by students. Moreover* 
classrooms under those circumstances become boring and uninteresting for 
students * 



8. Basis of Democrat ic Citizenship 

In summary, if students are to th i uk freely and clearly about persistent 
problems, if thev are to feel empathieally and deeply about people who are 
denied human rights and equality of opportunity, and if they are to make wise 
and just decisions in social, political and economies areas, teachers need to 
provide instruction that is important, relevant, interesting, exciting and 
men n i n g f u I f o r students* 

Ct rat: e Ka c ha t u ro f f 

L n i vu r s i t y o f M i c h i ga n— Dearborn 
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MAU'k Si RANK'S a'OALS) FuK SOCIAL S.U'iHKS 
K! H YA ; i 1 >N ! \ M! CM h IAN 



AL L I Ludus 

Develop an awat -em-ss and ■ ^nruni for t i i c ridus and well-hcine, of o t hers , 
Develop a |uifur. i-.v so I f — « uicept which includes respect lor r heir own cultural 

bil C k>4 ro uud * 

Develop an understanding of and respetu for people heion^int; to cultures other 
c han t he i r own , 

Develop a reasoned roniiu I t nieii t lo the nrinciples and values which sustain a 
Develop ilir attitudes necessary for effective participation in society and 

Know I ed t;e 

Understand Lho rlc/iiis una respons i hi I ities of citizenship. 
Understand the role and function of law, 

Understand persistent global issues and the concept of interdependence. 
I'ndt-rs Laud the concepts of culture and cultural pluralism. 

Understand the history and present s t a to of t he i r own and other cultures, 

Understand eeonon. I es and economic svs terns, 

Understand how to he an eifective producer and consumer. 

Understand people and the environment, regions and the spatial organization 
o f hoc i e t y . 

Understand the role, purpose, structure and function of government and the 
no I i t i ca I p recess . 

Understand the organisation of human societies. 
Understand the re la l ionships bet ween individuals and groups. 

Skills 

Cather, analyze, evaluate, synthesize and. present information. 

Develop the social skills necessa ry for effective part i c I pa t Lou in society, 

Develop decision-making skills. 
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K-3 
7=9 



Type of Qbj ac- 
tive; 



Attitude 

Knowledge 

Skills 

STRAND; 



2. Develop a pos:= 
tive self- concept 
which includes an 
awareness of one's 
own values and a 
respect for one's 
own ethnic back- 
ground and culture 
as forces influ- 
encing one's self- 
concept, 

OBJECTIVE: 

a, identify own 
personal values 
in the contexts c 
family' and peer 
values, 



Hy/e student, "^kc charts for the following 
MY FAVORITE 

^- ■ 1 ■ — ■- 

television program 

ic or: 

hobby 

sohcoi subiect ' 
-svie star 
recording star 

Have students request that their family mentis 
conuiete similar charts, CoWare responses with 
those of group menioers. Note similarities ana 
differences* 



iMSJ, JjH-lH P"inu I i n H 1 inlll«i«l~BuiiW( 



T.V. 

Retrieval 
forms 



:har 



ERIC 



* IS 



OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



Level: 
K-3 
4-6 " 
7-9 ° 



Type of Objec- 
tive; 

Attitude j{ 
Knowledge 
Skills ~~ 



STRAND: 

tivB seif-cences: 
which includes an 
awareness of or.e 1 -- 
own ethnic back- 
ground and culture 
ai forces influ- 
encing one's 



objective^.*" 

h. identify per- 
sonal behavior 
and learning that, 
contributes to 
feelings of self- 



ERIC 



Have students sei-t >4 noints free the list (1), 
and deveiot 3 ; :or i^rover.ent. 



and/or teacher, 



- a is suggestions free :r. v-.s 



When itiprovements have been rrade, point: should be 
ncved to things I Like Abou: Me, 



1G 



I 



ILLUSTRATIVE LEAKilSG ACTIVITY 



RESOURCES 



Levels 



*-9 _x 

Type of Objective: 
Attitude ■ 

Knowledge 

Skills ' 



STRAND: 
2, Develop a positive 
w j self-concept which in- 
• elude* » aware^es* of 
j one's own values and a 
! respect for one's own 
ethnic background and 
culture is forces in- 
jfluencing one's self- 
j concept i 

i 

! OBJECTIVE; 

i 

|c. Identify criteria 
! for judging individual 
! goals. 



Have ■jSudep.ts select a veil known person fro?, a 
list obtained by brainstorming, or given bv the 
teacher, 

Students should obtain intonation abouc their 
selectees in terns of the following: 

-place and dace of birth 
-early childhood 
-seated or inferred goals 
-circumstances that influenced his/her 
goal decisions 

Hi- students share informcion for class retrieval 
charts and for discussion, 



Encyclopedia 

Reference berks from 
libra:- 



iLUKKAriVT LEARNING AfTIVllY 



-five; : 
K-3 ____ 

Ivpa Objective; 
Attitude 
Knowledge 



STRAND: 
2. Develop a positive 
self-concept which in- 
cludes an awareness of 
one's own values and a 
respect for one's own 
ethnic background and 
culture as forces in- 
fluencing one's self- 
concepts. 

OBJECTIVE-! 
d. Seek out individual 
goals in accordance with 
values and needs with- 
out infringing on the 
rights of others, 



a brair-awnsiRs session, list student rasDons-s 
to roiicwing quescions: 

*hat do you a&ire? 

ft at was his/her apparent achieved goal? 

d0 you think they (he 'she) selected that 
particular goal? 

Have students list; 

1) their goal choices 

2) reasons for goal decisions 

3) implementation plan for personal goal achievement, 

Discuss, as a class, goal plans in terras of: 

1) rracticalitv and/or reality 

2) respect for rights of others. 
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ILLUSTRATIVE LEAKING ACIIVITV 



Level; 



Induce and show filnatrina, and other □aerials, | "Minorities Have Hade 
destine contributions of ethnic groups in Anerlca. j America Great, (tia«trip)| 

: Warren Schloat Productions 



; Tvpi of Objective: 

! Attitude X _ 

| Knovledfe 

j SKills " 



; STRAND: 

I 

| 2, Develop a positive 

! self-concept which in- 

; dudes an :varer.ess of 

j one's own values and 

j a respect for one's 



After viewing aaierials, have students list individuals; 
and their contributions. Make certain that all ethnic 
groups in class are represented, 



INDIVIDUAL CONTRIBUTIO N GENERALIZATION 



Student- 41! select one individual from their 
ethnic group and prepare a report on the aecoiapLish- 
mints of that person. 



own ethnic background 




and culture as forces 




influencing one's 




self-concept. 




OBJECTIVE: 




> 

e. Recognise strengths 
and heritage of one's 
background* 

i 
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OBJECTIVE 



Level: 



4-5 



7 ^ JL 



^yre of Objective: 
Ac"i:ud^ v 

Kr.o-'lcdga _ 
Skills " ~ 



STRAND: 

2* Develop :he 
skills necessary 
for participation 
in society and 
governments both 
as an individual 
and as a member of 
a arouDi - 



OBJECTIVE: 

fi Recognize 
sources of value, 
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ILiUSTRAIIVE LEAHNIHG ACTIVITY 



RESOwHCES 



Have students vie- TV programs or read selected 
stories in which young people are featured, Have 
Students note: 

behavior o£ young people 

behavior a: significant adults 

apparent values of all significant persons; 

a) what do they like? 

b) what do they believe is right or 
wrong? 

Have class discussion noting the above responses, 
Brainstorm reasons for behavior and beliefs of 
young persong. 



2d 



Selected stories 



OBJECTIVE 



Level: 
7-9 X 



Type of Objec- 
tive: 

Attitude l_ 

Knowledge 

Skills 

STRAND: 

3, Develop an ap- 
preciation of the 
values, ethnic 
background, and 
culture of others 

OBJECTIVE: 

a, Recognize 
strengths and 
weaknesses of cul- 
tural diversity in 
society. 



ILLUSTRATIVE LEAPING ACTIVITY 



1. Show students pictures of various areas of the 
United States, Include an industrial area, cities, 
small communities, farms, harbors, ethnic communities, 
Show as many different environments as possible 
where people have different life sytles and occupa- 
tions. 

2; Ask. for student responses to the following questions 
and record responses, if possible. 

a) What differences do you expect to find in the 

piopli living in different areas? 
b! What do you think would happen if everyone lived 

in exactly the same environment? 
c] what advantages or disadvantages would there be 

if everyone were the same? If everyone were 

different? 
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3. 



Have students evaluate their responses and discuss 
how the subculture of the Unites States contribute 
to the diversity of our American culture. 



4, Conclude the lesson by having students decide whether 
having such a diverse culture makes the U.S. a 
stronger or weaker nation, 



'SOURCES 



Pictures can be found in 
various travel guides, 
aagacinis, calendars, or 
private collections, the; 
should be in color and 
large enough for the clas 
to see without difficulty 
A good source for pic- 
tures is: 

Ramsy, Bruce. Under All 
Is the Land. 

Chicago";" National Associ 
ation of Real Estate 
Boards, 1569, 
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STmND: 

5, Develop an 
appreciation of the 
values, ethnic back- 
grounds and culture 
of others, 

OBJECTIVE : 

b. Identify people 
worthy of emulation 
m the reasons for 
doing so. 



erJc 



Robert 



S 7b Chocolate War, Tiiis is the 



story of o high school" ¥y wriTxpresscs Ms 



Consier, Kcbcrt . Ins 
Chocolate far, Ne>r~York:t 



individuality by refiisir.c to participate in the school's Dill "Publishing Co,, 
ami chocolate sale, lis is subjected to alienation 15<a, 
criticise, by roth tit; faculty ui the student body, 

! lavs students •■rite a exposition trying any four of 
the following cations ; 

a, As jerry first appears in the book, would you con 5 

sider him to be a strong or weak character and why? 
h. Ifen Jerry initially refuses to sell the chocolates 

what are his reasons? Is he allowing himself to 

became a victim of peer pressure? 

c, Men Jerry continues to refuse to sell the chocolates 
do his reasons for doing so change? If they do, 
what are his new reasons? 

d, Mint were some of the things Jerry was forced to 
endure from other students and teachers as a 
result of his actions? 

e, Do you feel that Jerry is someone to be admired? 
% or why not? 

f, Do you think that you could do what Jerry did? hh) 
or why not? 




Stereotypes an generalisations which are applied to a 
people because of their race, sex, ethnic backgroiru , 
or religious beliefs. 

1, - Have the students nano conr.cn stereotypic traits that 
' are applied to various groins and list them on the 

2. Have the students try to list reasons other than race 
or sex that can account for these traits in people, 

3. Ask the students if they know examples of people who 
do not match their presumed stereotype or examples 
of people wto match the stereotype hut are not of the 
"proper" race or sex for that stereotype, 

4, Have the students evaluate their own conformity to their 
own conceptions of the coinnon stereotype for children 
of their age, 

5, Direct the students to seek out examples of people- 
contemporary or historical- -who do not match their 
stereotype. 

6. Discuss the historical and contemporary examples and ^ 
the example of the students themselves as evidence or 
the need to evaluate people as individuals and not as 
types, 



OBJECTIVE 



Level; 
K-3 
4-6 
7-9 



e of Objec- 
tive' 

Attitude X 
Knowladgi 
Skills "~ 



STRAND: 

3. Develop an 
appreciation of 
the values, eth- 
nic backgrounds, 
arid culture of 
Others, 

OBJECTIVE; 

d, Identify be- 
liefs and values 
of other persons 
and groups. 
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ILLUSTRATIVE LEARNING ACTIVITY 



■li sir 



Sun whish deals with a 3b:k 

farcy's irea- of cscarinj the shfettc and r .-/::.: 
t r a ni=a haag in the suburbs. 

Hiad Lar.-;$to.t Hushes' "Trj Skk :<s6r»r", 
"Drsas", "Water r rant streets "I To " and 
"Mother Tc Son" which deal with being ; :;ck 
America and holding on to driams that nay never 
coae true, 

3. Have students prepare to discuss the following 
questions- 

a) How does Hughes' no-try reflect his faeiing 
about being slack? 

How does the fartily in h Raisin In The Sun 
feel about being Black in Aunerica? ~r,Sr 
the time that these works were written, 

b) Wny is moving ou: of the city or the ghetto 
important to Blacks as well as whites? 

c) How do they feel their lives will be changed? 
' d) Why is it important for various cultures to 

hold on tc dreams? 



RESOURCES 



Kansoerrv, Lorraine. 
A Hais in 1- The Sun, 
hew York: Randon House, 
1959. 

Hughes , bangston. The 
Drear; Kseper , Hew Y Sr i- 
Knopf, M 
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OBJECTIVE 



Level! 

K-3 

U5 _ 

T-9 JL 



ype Of Object iv 
Attitude X 
Knowledge 
Skills __ 



STRAJiD: 
3, "Develop an 
appreciation of the 
values , ethnic back- 
grounds, and cultures 
of others, 



OBJECTIVE! 
e. Recognize re- 
lationships, con- 
flicts, coran- 

ities, and 
differences among 
beliefs, values and 
behaviors or other 
persons and groups, 



■ERIC 



ILLUSTRATE LEARNING ACTIVITY 



Discuss tolerance and prejudice with class to determine 
their knowledge, rareness, and attitudes. Ask for ^ 
suggestions as to how they could approach such a study 
andwhat questions they light consider within the study, 

Using a tape recorder, have each student interview a 
senior citizen or a member of an ethnic group, _ Students 
can list questions which would bw helpful in gaining 
information about the conflicts, experiences, problems, 
and living conditions encountered by the individual 
interviewed: 

% did the family come to the U.S.? Where did they 
settle and why? How did the family survive? It is 
important to get into the and "How" of events, 
attitudes, behaviors. Students might also delve into 
the particular ethnic customs or holiday celebrations, 

j. As a follow-up, have students relate in class the informa- 
tion they derived from the interviews. Encourage the 
asking of questions by other class members, Encourage 
the interviewer to play what might be considered especially 
meaningful or interesting parts of the tape. Much 
interaction should ensue, 

k Students might put a chart on the board listing such 
things as: ethnic language, religion, origin, problems. 
Listen the chart items gained from the interviews and 
class discussions, adding other categories as desired 
such" as jobs, customs, and holidays, for the basis of 
comparison. Students will begin to note many sm anties 
among various ethnic groups represented: they will dis- 
cover how the effects of various influences on groups 
and" individuals have helped shape lifestyles, A wrap-up 
composition could ask for students' evaluation of this 
activity and what they gained, 



RESOURCES 



3, 



.mil 
K-3 



Pyps of Objective: 

Knowledge 

Skills 



STRAND; 

3, Develop an 
appreciation of the 
values, ethnic back- 
grounds ana culture 
of others, 



1, Have students prepare a 2-3 dnuto oral report on one of 
the following topics, issues: 

a. Choose a group that ycu feel has been victimized 
bv isolation, greed, or any ether reason and tell 
how and why they have become victiss. 

b. Choose a qrouo that you feel you could personally 
help and tell' how, specifically, you would accomplish 

this , , 

c. Choose a group of peoole when you feel nave enuured 
esoeciallv severe persecution, hut have still managed 
to survive. Kny do you feel they have managed to 
survive? 



OBJECTIVE: 

£, Express willing- 
ness to interact 
with others of varyin; 
background, 
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OBJECTIVE 




Type of Objective- 
Attitude x _ 
Knowledge . ._ 
Skills 



Tf I 



iicTPATiVE LEARNING ACTIVITY 



STRAND: 

k, Develop a 
reasoned commitment 
to the principles 
and values which 
sustain a democracy 



Have students find .WUritU. betw«« dassroc, 
and school rulu «< civil or cririna w. A 
, -ij q Qrhool rule related to ngntin& 

among studints. nave ulc ■ 

assault, battery, perpetrator, victim. 

asr.-i aiu- ^Sr 

he r or hi B to avoid being a perpetrator or a view- 
point out that so,e school rules f^^^ 
which are needed to protect the rights of ail CUU 



Dictionary 



OBJECTIVE: 

a, Accepts the 

rights and 
responsibilities 

of democratic 
citizenship. 
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K-3 



7-9 x 



;usvc s 



Type of Objective: 
Attitude v 



Skills 



4. Develop a 
reasoned eosiit&ent 
to the principles 
and values which 
sustain a democracy. 



OB. 



tndents discuss the way they would like to have 
the class called to order and dismissed, Once a plan is 
selected chat is satisfactory to the students and' the 
teacher, have mims identify the crucial Darts of the 
plan and cake rules to deal with those parts! 

Test the plan and rules and raake refinements, additions 
and dilations as desired, 

The plan for an orderly beginning and closing of each 
class period can then be shared with the student council 
o; other interested teachers and students. 

Point out that rules and lays are made to protect the 
safety, peace, rights, and property of ourselves and 
others, however, if a law i s broken the penalty is 
usually sore severe and the major concern is whether the 
parson accused of breaking the law is guilty or not. 
If someone breaks a rule the concern often is to deter- 
mini why the rule was broken and hew to persuade the 
person to follow the rule in the future. 



.ionograpns 
"Vou and the Law", 1975 . 
State Bar of Michigan 
306 Townsend Street 
Lansing, MI 
(517)312-9030 

"Students Rights and Respon- 
sibilities in Michigan".' 
Office of School and Cos- 
munity Affairs, Box *20 
Michigan Department of 
Education, Lansing, HI 4890- 
(517)373-3260 



b» Respect and 
support the role 
and function of law 



OBJECTIVE 



Level: 
K-3 _ 
4-6 _ 
7-9 x 



type of Objective 
Attitude * 
Knowledge . 
Skills 



k t Develop a 
reasoned eommltmen 
to the principles 
and values which 
sustain a democ- 
racy, 



OBJECTIVE: 



c. 



Respect and 
support the role 
and function of 
responsible dis- 
sent in a democ= 
racy. 



ILLUSTRATIVE LEARNING ACTIVITY 



Have each student list the advantages of living in a 
city, a rural area and a suburban community. 

Have each student list the disadvantages of living in 
a city, a rural area, and a suburban community. 

Compile the lists of advantages and disadvantages. 

Choose two or three students who are willing to 
present their rationale for wanting to live in c 
and repeat the process for preference for a rural area 
and a suburban community, 

SuMriie the activity by pointing out that individual 
^reference U tolerated and safeguarded in our society 
in that people are permitted to choose whether they 
wish to live in a city, a rural area or a suburb. 

Point out that each person's right to choose mat be 
respected in the classroom as well as in the 1"8" 

y so that freedom of speech and othar expressions 
of preference become a part of a student's life and 
consciousness. 

Have the class discuss what they feel people ah ould do 
if a law were passed ordering everyone to live in the 
country. (Thi» was done in Cambodia recently.) 

lead the students in a discussion of the appropriate 
t Protest so that other laws against disturbing 
2 peace or planning to overthrow the government are 
not violated* 



RESOURCES 
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7-9 T f 



I Attitude 
ftoviedge 
Skills 



5. Devilon the 

■ - 

attitudes necesiary 
for participation , 
in scoter.- and 
government JotLas . 
an individual and 
as a r,mrsr of a 



ethics! e2 legal 
behavior in 'self 
and others. 



r resent olass with actual iata cn vandal la: repair :-:;:s 
in school and coirronity. Have pxups try to find out; 
ii what sazajes occurred, at vhat sites, and vhea 

whether any perpetrator? vers apprehended 
) ] Ivmim of labor and materials costs for repairs 
sources of revenue for repairs and alternative vsss 
for those funds 
v official policy or practices a: deter vandslisn. 

Assign individual essays discussing oossibli reasons for 
vandal: Jit and recoiseried deterraiits and md skents, 



9 

ERIC- 



fnaracter hr.:-:;;n nit. 
African Institute for 
Character Education, r an 
Antonio, ft !?,?), 

Jtrveniles and the Lav s 
unit hook front }>rcy, Fhca- 
tiOB hKications (S!, 

;^pM' Jola the dohnsonj 
fa-nter the Fasts of Life 
shoplifting pamphlet from 
General Mills Consider 
Center (S), 

Current Consun;er 3 periodical 
"frorf Cut riculunt Irmovat ionlj 
'seniesoer (S ? T). 



■ 



level: 

.-OH 

//pe of :*cje2*ive: 
Attitude _J_ 
■jiovledge _ _ 
Skills _ 



ERAS: 



S. Develop the 
attitudes necessary 
for participation 
;;: society 8*.i 
pvernnent ooth as 
an individual and 
is a niember of a 
group. 

OBJECTIVE: 

b. :o=rly vith 
local, state and 
federal laws, 



Ir.vita lav gr.foroeient or other appropriate education 
won-ar. representatives to infers students of; the 
ina'sr lavs affecting thfiE; the reasons for the lavs; the 
possisls consecuenoei to lawbreakers, faaiiy and friends; 
the innocent victiss of lav violations; the social prco- 
le-g caused by widespread misuii by youn£ pecple of 
alcohol, drugs and tobacco, 

Diicusa hov attitudes toward law in general and toward 
specific laws are shaped and influenced, Consider the 
effect of TV, jiving specific exar.pl es fron recent shows, 

follow up with student presentations or essays which re- 
quire students to look at such law violations froa a 
different vlevooint than their own, 



Drug Abuse Prevention for 
:ou ana Your Friends , pam- 
phlet froa National Insti- 
tute on Drug Abuse (S). 

youth and the Hacaris :: 
Affluence , book by Irahani 
Blaine from Haroer Colo- 
phon Books (?), 

Strategy for Teaching 
Social Reasoning, fib- 
strips and cassettes froa 
Guidance Associates (S,?). 

Current Cqnsunier , periodi- 
cal from Curriculum Inno- 
vations, $U,50/seniester 

(S,T), 
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- s i b to a i . , 1 : " Bi 



:: relation r~r-;:.- li^r.fi.V of C - — - V» aw - ar - ,. 7 .-..„ 

* fcl .-i i - ' i : 



a 3 'J- = 



iave siaients -r:-, and a hi: nary search ;r. 

ys:psi viewtcint -:.i :res«:; ':. : : : ?•:-->:- 

I -' ^ 1 * - 4 =- , j- i i 

j = * : t ^ V ^ w- Li J i± i i W 

; an Ir.iiviiual and 
i is a "errber of a 



and the \\".rjae: - T baak 



i 'krt. ;:vari 
; elimination ::' 
id 



--- r v --'. ii^rm ;r:.t vjuld consider lavs ■ m t - 

:r rs^atiORs such as :h:se dv^n as un,'ugv ana m ' 
voula favor the-. Discuss the attenpt" in fimttm ic 
find i reasonable balance Utvesr. iniiv' h;a: cr sTcecial 
interest rights and the perception of what is of 
bnefi: to the society as a whole, Stphasiss the inevi- 
tacle tension between these conflicting principles and 
the necessity for reasonable compromise.* 



i-ijusw and .... 



r splat ions, 
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Skill? 



5. Develop trie 
attitudes necessary 
for participation 
i:i society and 
pvernmt both as 
an individual and 
aa a lerutor of a . 
grouo, 



i '•.-.-Us* i >»'">.*; 

and liberties of 
all people. 



Stasia the recUrstion of Independeuoe stated of fee- 
lief about "inalienable rights". Provide students with 
recent data on selected nations, their populations, their 
educational policies and indications of vhie'n nations 
have reasonably frss elections and leal avatess vhich 



•he ru-htj of individuals, 



Indicate the prevailing pattern of fewer nations provid- 
ing these freeiosi and have students prepare for and con- 
duct a foris to address the dilesaa of how to promote 
protection of righti and liberties of one :ate|ory of 
oititens vithcut violating the rights of others. 



suoerheroes of ;'.a:r>o::- 
no sies/ cook fror 7 oiler. 
Publishing (S " ■ 

the Con3uo:er , f:_> 
strip and cassettes f rem 
Society for Visual Educa- 
tion !s,T). 

^vernment and the loonosy 
publication of the Joint 
Council on Eccnc-ic lo- 
cation (?}. 

Headers Mae tc reriodl- 
cal LiteritureV for up- 
to-date article/. 
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jiic-jfiins, s:u:aii:n, 
espioysent and 
rwreatios. 
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::s Tc. 



r&irs by previru? r.slt ^u-Hr.- tenets sri - ^ to 
rt!,: tc fesales Dnly, 

'■'ale s:uien; y 1 " • i: - . 
way ti. 



4 l aster ?urr.:^ 



;?art II: ~-ra?e gig£ for 



Buyer of ii:'>vr:r, ra:e vho v=:rj *: :^:hsse the house. 



Hip SchgoL Lsvsl 'Iraies 
>?], -?c.0C frc: the rdnt 
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o ■ 
ERIC 



•-3 



! Attitude _X 
Skills 



Develop the 
attitudes necessary 
for participaticn 
in society and 
zqveivnent both is 
V. individual and 
as i msmber of a 



f, Ficcfiiise that 
individual civic 
action is iasortanL 



Prepare a list :f local civic orssr.ititions ana local 
goversses: units ar.i iissuss how to locate general infer- 
•nation about the organisations and the :ares :f current 
officer! and officials. 

Mvide class into croups to prepare to contact represan- 
tativss of civic orginisatiorts ana local tcveranout units, 
Use library resources sr.d seek in format ion from, adult 
friends ani neighbors about the assigned croup, Plan for 
a phone [ot in^pirson, if possible) interview with an 
official to discover 1) how individual citizens may par- 
ticipate actively, 2 5 current local rpbiess which recuire 
citizen involverocnt and 3) the nar.es of specific nenbers 
of the coimunity who hive effected significant change, 
Disouii plans in class mi share ideas for courteous 
effective interviews, 

j 

Conduct interviews, Contact persons recognised for their 
individual contributions for further inforaation on what 
they've done and why, Prepare oral reports and graphic 
displays for use on bulletin broads, Select appropriate 
individual or cuss projects in Activity g, 



State Your flaitt, book 1; 
Uhpin and llasner frost 
si" Co:?- !S\ 



In the Public Interest , 
ft l;t from the Council on 
Sett?" Business Bureaus 



Current lonsusier , periodi- 
cal froE lurriculu:: lnno» 
viticts, 3-.50/s«KStsr 

fq SB' 

Master Curriculum Guide . 
Part TI: Strategies for 



Teaching Eccr.cs.ics, Junior 
High School level (Grades 
7-9], $6,00 from the Joint 
Council on Econo!tic Educa- 
tion (?), 
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:«tS pre:-- an for i.:r:v:r the 

i;<r.:::\ the tyres :f infrrr.a.t;?r. 



trtr.er. si'uat: 



?. -eve.:: the | 
I'-.ie: neoessarvi 

- T ^. |i ¥^ ^ - 7 , % ^ t 
' - * / ^ ^ >- -» ^ -> = , I 

in sc:istv ana 
v:' vr:„-?:::. both as 
an iniiviaual and 
as i ~er.';t 



of a 



a:.: skill? -tsied for 3«i, par: of the rla:;. A::;:;, 
plan; should be Sesipi as official re:::-eniatioa£ to 
appropriate sr.: or civic roups M d rrssented to 
the olaoo ::: ooth heiress csetir^ if the 



'rouus 



If ieoip:: is adstpuate, stuierts shotud he encouraged to 
present their plaits to tr.e selected groups, 



lectur er, t»rJO'M- 
oal free lurrioulic innc* 
vitions ;S,T\ 

iiajter Curriculum Guide , 
II: gtracgoisg for 
reaching ~.;or.:rtlcs. Junior 
Hiph School Level (Grades 
>?), ,00 "ron the Joint 
Council -n Economc Educa- 
tion if, 



cve-er. :? i:r.- | 
_,tior,r by applying j 
rerjonai 2>;ils, j 



i ■ 
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7- -3 



Type of ::;e:tiv 
Attitude _X 

•xovleige 

Skills 



5. Develop the 
attitudes necessary 
for participation 
in society and 
governmar.b both as 
an individual and 
as a member of a 
group. 



h. Participate in 
'govermnent. 



Ask students to bring to class article or pamphlets about 
tax supported services, prepare a bulletin board separat- 
ing the services into appropriate categories, Assign 
groups to discover the types of citisen involvew.it re- 
t quired or permitted in each area, Invite one or mors 
I citizens active in s::;e aspect of local goverr.T.er.t to 
' -est with the class and discuss the responsibilities of 
public service, 



Taxes; Who jeels Then: 
fib from H-ndel"Fil- 
Corp. (6,?\ 



How Much Does America 
Cost " book by Hoy Doty 
fro- Doubledav and 

(S), 

Current Consurtgr 5 periodi- 
cal published by lurricu- 
ium Innovations, 11.50/ 
semestsr (S,T). 

Master Curriculua Guide, 



Part" II ; etratfglesjor 
Teaching Economiej , Junior 
High School Level grades 
7-9) 36.00 fron the Joint 
Council on Economic Educa- 
tion It). 



i 



OBJECTIVE 



Lave Is 

H _ 
7-9 x 



Type of Objective: 
Attitude _ 
Knowledge x 
Skills 



STRAND: 



1. Understand the 
rights and respon- 
sibilities of demo- 
cr'Mr citizenship. 



OBJECTIVE: 

a. Know specific 
constitutional 
rights and iibertii 
guarantied in the U 
S, Constitution and 
itati constitutions 
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ILLUSTRATIVE LEARNING ACTIVITY 



Hive the students bring newspaper articles of events 
involving groups of people, Select several articles and 
divide the class into small groups. Provide each group 
with a copv of the Bill of Rights of the Constitution of 
the United* States. Have each group identify which rights 
of the U. S. .Constitution provided the people the right 
to engage in the activity described in the article. 



RESOURCES 



Several copies of the Bill 
of Rights of the Constitu- 
tion of the United States. 



56 



i 

'/pi of iV'^tiv?- 
Altitude 



I 1. Understand the 
; rights and respomi 
i bilities of demo* 
cratic citisenship* 



b. How rights have 
been denied various 
groups and indi- 
viduals. 



c'7 
u » 



ERiC 



ILUSTRATH?, 15>FNI.V" *CT!VJSY 



Have students read and discuss the rights lost by 
people in prison or with records of having corpitted 
and been convicted of crirnts rare than one time. 
Have students discuss which of the rights these 
individuals and groups are denied that are pro- 
vided by the Constitution of the United States. ■ 



Several copies of the 
Constitution of the United 
States, "You And The Law," 
and other monographs by the 
State Bar of Michigan, 
306 Townsend Street, 
Lansing , HI 48933 
Telephone! (517) 312-9030 
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OIJECTIVE 


ILLUSTRATIVE LEARNING ACTIVITY 


RESOURCES 


Level: 
K-3 
H 

7-9 x 

Type of 0 bjective: 

Attitude 

Knowledge x 
Skills _ 


Have the students discuss rights of individuals and 
groups that are violated when the nation is at war, 
Examples could Include selective service and the move- 
ment of American citizens of Japanese descent from 
their homes on the west coast during World War 11, 
Help students understand that such actions that con- 
flict with individual rights are authorized as neces- 
sary to national defend c and the general welfare. 


"Law in a Free Society," 
Suite 600, m Wilshlre 
Blvd., Santa Monica, CA 
90401 


STRAND: 






1. Understand the 
rights and respon- 
sibilities of demo- 
cratic citizenship, 






OBJECTIVE: 






c, Understand that 
an individual's 
rights tnay conflict 
with those of in* 
other individual or 
with the geniral 
welfare, 




i 
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OBJECTIVE 



Level: 
K-3 



4-1 



7-9 x _ 

Type of Objective: 
Attitude __ 
Knowledge 
Skills 



S' 



L Understand the 
rights and respon" 
sibilities of 
democratic citizen- 
ship. 



OBJECTIVE* 

a. Understand 
statements of basic 
human rights found 
in oral tradition 
and documents such 
as: constitutions, 
declarations and 
treaties. 
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ILLUSTRATIVE LEARNING ACTIVITY 



Have students read the Bill of Rights of the Con- 
stitution of the Uni ted States. Have the students 
define the statements of Bill of Rights * Have each 
of the students state or writs one or niore of the ten 
mendnients known as the Bill of Rights in his/her 
own words, 



RESOURCES 



Copies of the Bill of 
Rights of the United 
States Constitution, 



R2 



— ^-^ 






OBJECTIVE 


ILLUSTRAlIVfc LkoKfunu AUliViu 


RESOURCES 


Level: 
K-3 


„,.., fh , efndenta select a federal law or cUy ordinance 
chit thev feel is unfair or unpopular, 


Kit of materials 
"The CitizenshiD Awareness 


tr6 




Program - 


7-9 ~ x 
Type of Objective: 


Have the students form a committee to study Ehe issue* 
find support in materials and people, and design a plan 
to protest, ■ 


Western Union 
One Lake Street 
Upper Saddle River 
New Jersey DM58 


Attitude 

Knowledge 

Skills 


Have the committee report to the total class in an effort 
to persuade other students to assist in the plan to pro- 
cast in a responsible Banner, 




STRAND: 






L Understand the 
rlehts and respon s 






liblllties of 






democratic citizen- 






ship. 






OBJECTIVE: 






f. Understand the 
rale and function of 






responsible dissent 






in a democracy , 


f 







OBJECTIVE 

*m^.*- J 


ILLUSTRATIVE LEARNING ACTIVITY 


« 

RESOURCES 




Uvii; 


Have each student keep a diary or log of things he/she 








does for one day. 






M __ 
7-9 js 


Have sech student identify some of the ways that 








governments and society had a direct influence on his/her 






Type of Objective! 


actions 






tl Lude 








Knowledge x__ 


Have the students discuss how influinces can be positive 






Skill! 


or negative, 








Have students discuss what people can do to keep the 








positive influences and change the negative influences 






STRAND; 


of governments and society. 






1, Understand the 








rights and respon- 








sibilities of 








democratic citizen- 








ship. 


Si 






OBJECTIVE! 


i 






|, Understand 
importance of 








participation in 








society and govern- 








ments both as an 








individual and as 








a member of a 








group. 








> 
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OBJECTIVE 



Level: 
4-') _~_ 

:-9 x 



Type of Objective! 
Attitude _____ 
Know ledge x 
Skills * 

STRAND; 

2, Understand the 
role and function 
of law in a democ- 
racy, 

OBJECTIVE: 

a. Understand the 
purposes of law. 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



Case 



a 1 



Case 1, One person is shipwrecked on a deserted island, 

This island is not close to air or shipping routes 
There is little chance of being discovered. 

Sixty passengers from a cruise liner are ship- 
wrecked on a deserted island. This island is not 
close to air or shipping routes and there is little 
chance of being discovered. 

1. Ask students to decide whether there is a need for 
the establishment of laws in both or either case, 

2. Ask students to brainstorm circumstances under 
which laws would be necessary in Case 2, 

Rules for Brainstorming (these should be posted) 

L Say any thing that coles to mind, 

2. Piggybacking on the ideas of others is good, 

3. Don't evaluate or criticise what others say, 

4. When you can't think of anything else, wait 
a minute and try again, 

3. Have students arrange ideas in groups that seem 
to fit together. Students should give reasons 
why they would put a particular idea in a particu- 
lar category, 

4. Heading should be given to each category which 
reflect the purposes of law(s), e.g., safety, 
health. 
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ILLUSTRATIVE LEARNING ACTIVITY 



! Ltveit 

L - v < ■ 

I type or udj ectivs ,* 
! Attitude 



Using the following documents, discuss with students the 
historical background which led the founders of the 
United States government to provide for certain legal and 



MjdKiai nrpceguris; 



Mil 1 



IS 



; 2. Understand the 
I role and function 
j 0! law in £ democ- 
; racv. 



OBJECTIVE; 

b, Understand the 
development of 
legal and judicial 
procedures, 
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er|c 



i Magna Carta 
lt -. . Mayflower Conpacc 
1 rit(s) or Assistance 
bill of Rights 



M\i Amendmenc 



"Due Process of Law 
Denied," 

This film contains ex s 
cerpts from "The Ox=Bow 
Incident" which portrays 
the lynching of three 
innocent mn by Nevada 
townspeople in 1885 when 
an unsubstantiated report 
of a murder results in the 
formation of an illegal 
vigilante group, 
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OB-THrTTVE 



ILLUSTRATIVE L EARNING ACTIVITY 



level: 
K-3 



7*9 X 



Type of Objective: 
Attitude 
Knowledge X_ 
Skills * 



2i LJndarstand the 
role and function 
of law in a democ- 
racy. 

OBJECTIVE: 

di Understand how 
the law limits 
govifnmental action 
constitutionallv, 



Have students list the constitutional guarantees you are 
entitled to if you are arrested by the police. 

There are a number of defendant's rights violated in the 
following story, How many can you identify? 

"The burglar alarm was still ringing when the police 
pulled up in front of the store, Jack, standing near 
the smashed window, looked startled and confused. The 
police j umped from their car and ordered him to throw 
his arms against the wall, They searched him and 
found $300 cash in his pocket, Jack was immediately 
arrested on the charge of breaking and entering and was 
taken to che station house. No other conversation took 
place. He was subsequently interrogated by two teams 
of police for nearly 13 hours, During that time ? Jack 
was told he could call his lawyer after the interrogation 
was completed. Eventually} Jack confessed to the crime s 
at which point he was allowed to call his attorney who 
was present as the police officially booked him, H 

Analysis: Jack was not informed of his "Miranda 11 rights at 



the time of his arrest: i.e., his right to remain silent 
and his right to counsel (5th and 6th Amendment), Addition- 
ally, he should have been advised of his right to be provided 
with free counsel if he couidn 1 t afford to retain his own 
attorney, Jack also should have been told that he could 
contact an attorney before, not after the interrogation. In 
an actual case* Jack 1 s confession would probably have been 
judged as inadmissible evidence because of these violations. 



Miranda Warning 
Bill of Rights 



ERLC 



n 



OBJECTIVE 



level: 
K-3 



ILLU51FLM 1VE LEARNING ACTIVITY 



i Show and discuss the film - "Just ice Under the Law: The 
Gideon Case," 

This film illustrates the landmark decision that extended 
a person's right to an appcinted attorney in state courts 



Type of Objective: j through the lit'n Amendment, 

Attitude 

Knowledge x 
Skills ' 



"^:;d: 



2. Under stand the 
role and function 
of law in a democ- 
racy, 

OBJECTIVE: 

e, Understand the 
dynamic nature of 
law, 



RESOURCES 




It 



• r> txlUi 



It 1 vol: 
M 

;-9 



X 



Typi of Objective : 
Attitude __ 
Knowledge 
Skills " 

STPAN'O: 

2. Understand the 
role and function 
of law in a democ- 
racy. 

OBJECTIVE: 

L Understand the 
limitations of 
fo fflial legal pro- 
cesses in settling 
disputes* 



1VE LEARNING Attain 



RESOURCES 



In our society disputes are settled by: 
Courts Nejotiajj on Arbitration 



Mediation 



1. With these words on cards, prepare a card sort which 
would clarify meanings. (Cards light read as follows:) 

Two people discuss and resolve the problem, 

Two people and their attorneys discuss and resolve the 
problem, 

A settlement is achieved before a court case comes to 
trial, 

A third person helps the disputants to find a solution, 

A go-betweer. persuades the two sides to compromise, 

A third party listens to arguments and makes decision, 

The dispute goes to court and is tried there: a decision 
is reached by judge and/or jury, 

2. Once it is clear that students understand the above 
terms, have them consider the situations listed below 
and decide the best methods for settling the disputes. 

3. Students should discuss their reasons for their selec- 
tions, 

a, A parent agrees to pay all of his daughter's college 
expenses but later changes his mind, 

b, A stereo you bought broke after two weeks and the 
salesperson refuses to fix it. 

c, A landlord will not make needed repairs because he 
believes the tenant caused them. 

d, A labor union and an employer disagree over the 
wages and conditions of eiplopent. 

e, A married couple wants a divorce. 

f, The Internal Revenue Service sends you a letter sta- 
ting that you owe another $200 in taxes, You disagtd 



"Settlement Without Suit" 
A Guide for Teaching Crim- 



inal Law, ESEA Title IV-C 
Ann Arbor, HI, p, 163, 

Street Law , Wast ?ubl, Co 
1900 V p. 21. 



ERIC 



{6 



n 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



Level: 
K-3 

7-9 " 



. :-M stucents to :ine news? itras reporting conditions that 
I could lead to tension or conflict bitumen groups, Thev 
I should collect fur a strapbook clippings that pres&nt dir- 
; icrent points of view. Stuiunts should: 



News magazines 

Newspapers 

Television 



Type of Objective: 
Attitude 



1. Describe the issue (si 



olved. 



Us 



Explain argurnenis by different sides and alternative 
solution? proposed. 

Propose procedures and laws that would help resolve 
the probl etn in a fair manner, 



2, Understand 'he 
role and func 
of law in a , 
racy. 

OBJECTIVE: 



naer stand 
ices in laws 
or principles are 
resolved. 



■ERIC 



Other tasks students could be asked to do that would grow 
out of this assignment include; 

L 'latching arguments with particular points of view, 

2, Identifying what values underlie different points of 
view (freedom^ equality 5 domestic tranquility,* order, 
justice) , 

3, Developing a timeline of events related to the conflict, 
or developing a set of pictures illustrating key scenes 
from the developing story, At various tines, the 
teacher could ask students, "What role is law playing 

in these events?" 

^ f Probing what roles are being plsygd in the conflict bv 
government officials, lawyers 5 the courts, and the city 
councili 

5* Asking how law can be used in this situation to promote 
peace and justice, 



7a 



OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



Level; 
K-3 

4-6 

7-9 v 

Type of Objective: 

Attitude 

Knowledge X 
Skills ' 



STRAND: 

2. Understand the 
role and function 
of law in a democ^ 
racy* 

OBJECTIVE: 

hi Understand how 
laws may create 
conflicting moral 



- "Mercy' 1 killing 

- Cases in which life is sustained by machines 

- The military draft 

- Preferential hiring for women and minorities 

Divide students into four small groups and have each group 
pripare a listing of possible reasons for people to take 
opposing positions and possible consequences* 



obligations. 



ERIC 




cejec: 



•VE 



ILLUSTRATIVE LEARNING ACTIVITY 



Level : 
K-3 _ 

7-9 " 



Type of Objective; 
Attitude 

Knowledge x 
Skills 



STRAND i 



2, Understand the 
role and funcci^n 
of law in a democ- 
racy. 

OBJECTIVE: 

i. Understand that 
the judicial system 
provides for both 
public and private 
justice. 



Ask the students to bring in pictures and articles fros 
'acannos ahcut animals and make a bulletin heard of this 
sateriil to use as a basis for discussion, 

T: get printed material related to proper treatment of 
.initials, the class -ay write these groups: Society of the 
United States (2100 L Street, N.K. , Washington, D.C, 20037) 
or contact the local Insane society or city hall, 

The class may invite to class an official froa the city's 
animal control unit or from the local humane societv, Stu- 
dents could discuss with these people what kinds of local 
ordinances exist to protect animals or protect people from 
animals that nay be dangerous, Many legal questions could 
be discussed, such as: 

- What responsibilities do pet owners have to their pets 
and to their neighborhood? 

- Why are laws related to animals needed? 

- What sorts of pr alines exist when people violate ordi- 
nances related to the care of arnica is? 

- How well are laws related to animals enforced? 

- What courts have jurisdiction over cases related to 
violations of ordinances pertaining to animals? 

- How adequately have local laws provided for the proper 
care and treatment of animals? 



OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



level: 
K-3 



7-9 



X 



'Type of Objective: 
Attitude 
Knowledge % 
Skills __ 

STRAND : 

2, Understand the 
role and function 
of law in a democ- 
racy. 

OBJECTIVE: 

j. Understand how 
laws can be changed, 



Students my take part in an initiative petition drive 
by joining a group already formulated to work toward this 
end or they may invest igata how the initiative process 
works. Students can predict and analyse the consequences 
which might result from the proposed change. 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



Level: 
K-3 _ 
:-6 

Type of Objective* 

Attitude 

Knowledge X_ 
Skills 



Siag« or pose a variety of situations such as these below; 



STRAND: 

2, Understand the 
role and function 
of law in a democ- 
racy. 



OBJECTIVE: 

k, Recognize the 
flittering functions 
of the civil and 
criminal judicial 
systems. 



|1. John Dade rcbs a savings and loan office with the loss 

; estimated at several thousand dollars, Xr. Bode was | 

I apprehended by the police two days later and hrougnt | 

! to trial 

i 
i 

2. While driving her car, Mrs. Wilson is struck from be- 
hind by another car going at a high rati of speed. 
Extreme damage was evident in both cars, and Mrs. Wilson 
complained of severe neck and back pains. Mrs. Wilson's 
doctor verified this injury, and she brought suit against 
the other driver. 



ERIC 



Have students indicate whether the case is civil or criminal 
or both, and have them give their reasons. (Situation 1 
above is an example of a criminal case. Situation 2 is 
clearly an example of a civil case and perhaps also a 
criminal cast if the other driver was exceeding the speed 
limit or driving recklessly.) 



The following resources 
can be found in, A Guide 
for Teachi ng Criminal and 
OviiJ,aw, ESEA Title 
IK Project, Ann A ., 
Michigan: 

1. "Henry's Frobliu/' i 
p, 158. 

2. "Civil Law," p, 159. 

3. "A Civil Law Glossary,' 
p. 160. 



OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



Level; 
K-3 m 
4-6 



7-9 x 



Type of Objective: 
Attitude __ ___ 
Knowledge x 
Skills 

STRAND: 

2. Understand the 
role and function 
of law in a democ" 
racy, 

OBJECTIVE; 

L Knew individual 
rights within the 
criminal justice 
system. 



IF YOU ARE ARRESTED, YOU HAVE THE RIGHT, „ 



•to be silent -to have a 
and refuse to lawyer and 
answer questions, witnesses to 

defend you. 



•to be told what 
crime you are 
accused of. 



-not to pay un- 
reasonably high 
bail, 



-to a public -to sea and hear 
trial by an the witnesses 
impartial j ur y, against you. 



-to have a lawyer -not to be a ^not to be tried 
present when police witness against twice for the 
ques^on youi yourself * same crime? 



1, Copy the above chart on the chalkboard, 
2* Have students read the chatu —ad answer true or false 
(orally or on sheet of pape:) to the following statements 

L If you are arrested by policy, you must answer 
all their questions* _ 

2. If you are arrested, you have the right to a 
lawyer. _ 

3. The trial of an accused person can be held in 
secret, 

4. An arrested person must be told what crime he or 
she is accused of* 



5. A person can be tried several times for the same 
crime, 

6. In a criminal trial, only witnesses against the 
defendant can be heard, 



ERLC 



Adapted from Real Life Citizenship Dykstra, Fiedler and 
Wilson* 1979, Scholastic Magazine, IN, 
All rights reserved, 

- 81 



OBJECTIVi 



ILLUSTRATIVE LEARNING ACTIVITY 



Level : 



: Have students conduct a nock trial. Before the trial 

; students should discuss the role of court participants. 

| Acting out the trial will give stents opportunities to 

j experience the duties of court members. 



Type of Objective; 
I Attitude 

i Knowledge A 

! Skills " 



i 



1 b?RA,\"D: 

i Understand the 
j role and function 

! j of lew in a dersoc- 

i ! racy, 

! ; 
i 

I OBJECTIVE: 
I 

i nil Know the duties 
• of participants in 
i the court. 



82 



ERIC 



Layout si Classroom 




Box 




r 



Prosecution/ 
Piamtiff 



L 



Audience 



Audience 



RESOURCES 



■"Conducting the Full- 
jScale Mock Trial, "A Guide 
for Teaching Criminal and 
MliS ESEA TitleTK 
Ann Arbor, Michigan Pro- 
ject, pp. 92-98, 



Trial 2: Duncan v. 
Wlson". Ibid, pp. 104- 
104. 6. 

jLaw: You, the Police p 
Justice, Scholastic Book 
[Services, 1971, pp. 75-76. 

Law in American Society 
Jour nal 3, No. 2, pp. 31- 
37." 



Leader's Handbook, Law in 



a Free Society , 1977, 
p. a?-a9. 



8 



OBJECTIVE 


ILLUSTRATIVE LEARNING ACTIVITY 


RESOURCES 


Level; 
K-3 
4-6 ' 
7-9 X 

Type of Objective: 
Attitude 
Knowledge X 
Skills 

STRAND: 

2. Understand the 
role and function 
of lav in a democ- 
racy, 

OBJECTIVE: 

n, Understand 
factors that might 
affect justice, 


1. Ask the question, "Is protection under the law truly 
equal for all groups in America regardless of race, 
creed, national origin, or economic status'."' List 
wavg in which students Riav believe it is unequal, 

i 

2. Show film "Justice Under Law: The Gideon Case". 

3. Ask Question 1 again. It students still believe pro- 
tect ion under the law is unequal, ask how Gideon was 
an exception. Ask also how the legal system may be 
used to get more equality before the law using the 
Gideon case as an example? Students may examine 
other cases using news articles and books on the 
Supreme Court to find how people have used courts to 
promote equal treatment under law, 
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WDC-Clitt 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



Level : 
£-6 

7-9 T 

Type of Objective: 

Attitude _ 
Knowledge x_ 
Skills _ 

STRAND " 

3, Understand persis- 
tent 2iob.il issues. 



!i. 



OBJECTIVE: 

a, Understand inter- j 
relatednass of local! 
and national pro- 
's lens with those 
confronting the 
global society, 



ERIC 



3, 



"he class is divided into 5-6 small groups . Each small 
jivud is responsible f ^ r selecting one topic -'issue from 
the foljowins list for studv; 

Food Poverty 
Environment (pollution-ecology) Population 
Wnr/Confiict Health 

Have each group accept responsibility for preparing 
illustrated written reports to share with the entire 
class which focus on items such as: 

a) Various countries and areas of the world where the 
particular tnpics/issues which they have selected 
for study are of particular importance, (Care 
should be taken to avoid failing to identify 
aspects of the topic which apply to the United States 
■ind/or industrialised nations as well as the 
underdeveloped nations) 

b) Pertinent and accurate information about the 
geography, history and culture of the nations/areas 
which are targeted 

c) Reasons why the topics/issues are important for 
students to study 

d) Preferable responses and possible actions which 
can/should he taken to improve upon the situation. 

Each group should use large maps, charts, graphs and 
other appropriate types of displays, exhibits and 
visuals to help other class members understand what 
is being presented. 



T 



8b 



fin i = s - T j ( f 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



! 

LI 



K-3 



/■3 X 



I Type 0" Objective: 



; Attitude 

i Kr.owl edge j_ 

' i k * i t S 

i 

b. Understand persis- 

| tenc global issues, 



jb, Understand that 
| unsolved problems 
I elsewhere in the 
1 world often impact j 
: upon cha Uniced | 
States* 



Manv classes ;ive a period to current events aliwst j Student nevssagazines 

regularly each week by using daily newspapers, j 

magazines and periodicals found in the library, Some j Ordinary TV news 

of these events happen elsewhere in the world; le.g., : programs 

hard times in Mexico; instability in Central America; , 

poor crop yield in some place or other; and, unsettled! 

conditions in the Middle East, j 



Along with questions about what happened and why 
these events or conditions happened , teachers can 
provide opportunities for students to discuss the 
events s do background reading and study on the 
countries and areas of the world where the events are 
focused; read and study about particular topics/ 
issues to develop background knowledge about them 
(e.g., unemployment, poverty, food) and prepare 
written/oral reports which include information about 
how the United States is affected by events which 
occur elsewhere and possible responses or actions 
U.S. citizens/ eovernment can/should make , 
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OBJECTIVi 



Level ? 



ILLUSTRATIVE LEARNING ACTIVITY 



! K-3 _ 
i L-i 

| ./-9T 

; Type of Objective: 

i 

I Attitude __ 

1 KnDwledoe x 

: Skills ' ^ 

' S7M): 

! 3. L'ndvrsEdnd pu rs is- 
r I tint global issues, 



0WEC7IVE: 

c. Understand that 
criteria for 
evaluating personal 
and social problems 
say vary from 
culture to culture, 



3, 



tarf the end of s, ae study of world resources and/o, 
nuiures, tne class will hold a nock |i55Tc*r^ 
^ utilisation of natural resources, 

Students first divide into groups to represent no of 
:i f Pa«ici?aticg cultural groups (sav be i-rinarv 

™iyciuturei. Each group Is provided with a short 
description of the culture, 

At the outset each group is to develop a statement of 
now tne cultural understandings thev share *av 
inrluence their use of resources, They consider such 
?omts as the kinds of resources, the quantity 
w-etner the cultural group develops new resources or 
new ways of using resources, and how their use of 
resources affects other cultural groups, 

Then each group presents it statement to the class, 
The class as a whole asks questions designed to help 
representatives from various countries or areas of 
the world understand that the criteria for evaluating 
how to use resources varies from one group/culture to 
another, 




it 

ine 



; Til is activity is 
;*'rit£« up in 
|Geographic Route to a ' 
{ Global Perspective." ■' 
;"unber 101 of kitercoj 
;April, 1982. Th7 ~" 
; issue was prepared in 
; cooperation with the i 
: Indiana Universicy j 
.Social Studies Develop, 
went Center, Intercom i 



; is published byTfoH 
i Perspectives in Edu- 
| cation, 218 Ease 18th 
Street, New York Citv 
19003, Materials 
needed for student 
use are included and 
may be reproduced for 
classroom use 



9 

ERIC 



is 



=* - -1 ^ V J - " 



|4. Understand 
! diverse tan 
cultures, customs, 
beliefs and value 
systens. 

OBJECTIVE: 

i 

I a. Understand the 
! concept 'culture', 



4 



Have students read the article "Body Ritual Among the 
Xacirena". tafe certain that those who realise what 
it is about do not tell others. 

Ask the students to list the cultural elements they 
can identify in the article, Write responses on the 
chalk board. 



Ask students for any additional cultural el 
they can think of that can be included in the culture 
hut' were not identified in the article (for example, 
food, clothing, mating rituals). Record responses. 

Ask students to identify those things in the article 
that resemble something in their own culture. 

5, When students have recognized that the article 
describes their culture, ask the concluding question, 
"Do you feel this article accurately describes your 
own culture-why or why not?''. Students should be 
made aware that' how a culture is perceived depends 
on the person viewing it, 

6, As a written assignment, ask each student to write 
a description of fiis own culture. Include as many 
of the elements of culture listed in 15 as possible, 



"Body Rituals Among the 
Nacirema", wit ten by 
Horace Minor, appeared 
as part of the following 

Cleveland, Alice Ann, 
Craven, Jean, and 
Danfelser, Maryanne. 
"Universals of Culture. 11 
Intercom 92/93 flay 
1979) ; 13*15. 
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OBJECTIVE 



i * 



N3 T 



Skills ~~ 



STRAND: 
Understand diverse 
human cultures, 
customs, beliefs 
and value systems. 



objective: 

b, Understand that 
people everywhere 
have the satis basic 
needs, but the 
-sr.r.er in which the; 
seat these needs 
according to their 



ILLUSTRATIVE LEARNING ACTIVITY 



* kU lmm h ^ ^ Black Hiw, Each 1 Hughes hmov 
?age * cne book describes so^hir^ l^ck child's! C 
a:e tuat nakes hia or h» *Wku " i 



life that rakes bin or her miserable. 

Thrown dUcustien have students express ideas and 
i fillings ^out the fallowing: 

3. Recognise that misery encompasses a lot 

of things if you are .Black in a white sorietv 
b * R eali2e chat a Black child has the saiue needs' 

to be recognized, accepted and trusted that 

all children do, 
c Realize thac It is difficult for a child to 

understand that he or she is not treated like 

other children, 

d. Suggest ways that a Black child aav overcoae 
these problems, 

Suggest vays thac you can heb him to bernne 
a we integral part of society without losing 
nis cultural identity, 



Vork: Paul' 
Eriksson, Inc. 
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<)1 



i OSJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



K-3 



7-9 X 

Type o ? Objictivi^ 

Attitude _ 
Knowledge ■ x 
Skills - 

! — 

! STRAND; 

U, Understand diverse 
human cultures, 
customs, beliefs, 
and value svs terns. 



WE: 

Understand that the 
culture of a people 
is composed of their 
values, beliefs, 
social organization, 
economic activities, 
technology, and 
artifacts, political 
life, esthetic and 
religious expression 
which combine to 
create their life 
style. 



Have the entire class study a contemporary society 
such as a) Arunta of Australia b) Hopis c) Ashanti 
d) Hausas, Have the students get a general under- 
ins of the society's culture. 



Divide the class into groups. 

Assign each group one aspect of the society's culture. 
Have them study the topic, Inform the students they 
will give a presentation (show a film, give a report, 
show slides or demonstrate rituals) on the specific 
area of the society, 

Students will locate information about values, 
beliefs, social organization, technology, economic 
activities, political life, esthetic and religious 
expression, artifacts. 

After each group gives their presentation, assign 
group members to gather pictures of one aspect of 
the culture that is different than the one they 
studied in their presentation, 

Inform the students that with their pictures, the 
entire class will construct a collage of the society's 
culture and lifestyles, The collage should include: 
a) economic activities, b) social institutions, 
c) political life, d) technology, s) values, and 
f) artifacts, 



RESOURCES 

Magazines 

Books 

Films 

Slides 

Projector 

Pictures 



9 
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OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



Levi]: 
K-3 

4-6 ~ 
7-9 x. 

Type of Objective: 

Attitude 
: ' — ledoe X 



STRAND: 
4, Understand diverse 

human cultures, 

customs, beliefs, 

and value systems . 



OBJECTIVE: 
eL Understand that 
culture is learned, 
differs from society 
to society, and is 
the prime determiner 
of individual and 
group behavior, 



1. In groups of five, have students create a culture of 
; their own given the following situation: 

"The u'ufiii has been involved in a devastv.in^ nuc J l ar 
war, All signs of any previous civilization have been 
completely destroyed . There are, however, five people 
who have managed to survive Three are female and two 
are male," Adjust membership in groups according to 
individual classes. 



2, Have students create their own government, economy, 
social class, educational system and means if 
communication. 

3, Also have them' identify values and beliefs, 



o 

ERIC 



Ideas could possibly be based on things that students 
admire about other cultures. Warn against being too, 
idealistic, They should consider and evaluate 
problems that may arise in their new situation, 



8o 



ILLUSTRATIVE LEARNING ACTIVITY 




RESOURCES 



Have student! read about any two cultural groups. 
Class Discussion: 

a, In what way are the descriptions of the societies 
similar or different? 

« Do families tend to be large or small? 
Are males dominant over females in the 
society? 

— Are male and female roles traditional? 

— What ara the roles? 

— Do grandparents live with the family? 

— How are marriages arranged? 

How does the society meet basic needs? 

Is the family a strong influence in both cultures in 
determining the role of the individual? Do parents 
choose occupations for children? Give examples. 

Would you predict that the family has the same 
motivations and desires everywhere based on the 
readings? Why or why not? Cite examples from the 
societies studied. 

How do the members maintain harmony and peace among 
themselves? 



OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



.eve': 



K "3 



Attitude _ 
Knowledge _x_ 
Skills " _ 

STRAND: 

» Understand diverse 
human cultures, 
customs ? beliefs, 
and value systems. 

OBJECTIVE; 

§, Understand that 
within a society, 
there may exist one 
or several sub- 
cultural groups. 



1. Display pictures and/or show slides depicting 
a* an Amish familv 

i 

b, m Appalachian familv 




c An Anglp-^?rkan family 

d, a migrant family 

Si otlwr groups in our society 

Where do these families live? Khv? 

Once it is established that all of the families reside 
in our country, have students locate where they live 
on a map. 

Continue discussion of pictures and/or slides: What, 
do you notice about the life styles uf these people? 
Ivhat do they do that is similar to what you do? 

Do you know anything about any of these people or 
cultural groups? List what they know about each of 
these groups on the chalkboard. 

Students' and teachers may then plan and organize an 
investigation of each group— rhe findings to be 
shared with the 'entire class, 

Class Discussion: 

* cat kind(s) of information are we looking for! 
What questions do we wish to answer regarding these 
cultural groups if we want to know them as people? 

Sharing of information; 

After sharing of information: 

1. Why is it possible for different groups to exist 
in our country? 

2. What is' the attitude of the dominant cultural 
group towards members of other groups? Why? 

3. How do wi promote the acceptance of other groups? 

4. How do these groups contribute to the greatness 
— jmd. strength of our country? 



Personal Interview! 
Newspaper articles 
j Guest speakers 



| OBJECTIVE 

1 

i 


"JSTRATIVE LEARNING ACTIVITY 


i 

RESOURCES 


1 

Level: 


jak at several issues of The Detroit News and 'Tha 


, The Detroit Free 




jetrolt Frw Press beginning on July 26 s 1 96 7 and 


Press, July "26, 196? 


it- i 
N-3 


continuing through the first week in August, 


to approximately 






August 10, 1967* 


i 7-9 :•; 


Discuss the news items that covered the pages of these 


! 


i 


papers during those particular weeks, 


The Detroit News. ! 


! Type of i x 




July 26, 198? to 


t 
i 


K Point out and discuss that the summer of L967 and the 


approximately 


At t i tt 


riots that occurred were seen as the culmination of 


August 10, 1967 


' Know] .,. 


years of frustration among the Black community in 




! Skills 


Detroit. Have students speculate about what they 




I 

I STRAND: 


LninK tnise rrustrdtioni were* 




! 4, UnderML ... ' a v. :se 


k t Discuss what the role of a Black person in society 




human ^ - f:ur ' ! >» 


was prior to 1970 a 




i ■ 
! cus totna ^ biLief S f 


5* Have students write a composition on one of the 




! and value systems • 




! 
i 


following: 




i 

! 


a, Have them return to the newspapers and look 




I OBJECTIVE ■ 


at the pictures, Have then describe the feelings 




!L Recognize that 


they have at seeing soldiers on streets that they 




social-cultural 


may know ? the burning buildings, and the looting 




I change is the process 


1 and shooting* 


i 


; bv which a societv 

i _- 


b. After reading the newspaper articles have then 




adjusts to new con- 


discuss whether or not sofneone ! s civil rights 




i die ions and it may 


have been violated. Who and in what way(s)? 




create varying 


c, Have them describe- how they believe it felt to be 




digrees of conflict* 


Black in the 1960's. How did it feel to be white 1 


# 



OBJECTIVE 



Level j 
K-3 

4-6 

M v _ 

Type of Objective: 
'Attitude 



Knowledge 
Skills 



SXRANDl; 



5, Understand the 
skills necessary 
for participation 
in society and 
governments both 
as an individual 
.and as a member 
of a group, 



QSJECTIVEi 

i» Know some 
Basic historical 
facts related to 
the development of 
the United States* 



ILLUSTRATIVE LEARNING ACTIVITY 



Using media and library sources, have students, in 
groups, locate information about tine eras of "the 
western movement" in terms of; 

1} country boundary lines during that particular 
tiae, 

2) raithods of transportation, 

Have groups present their findings in sequence, 
relating to the questions; 

1) Were there changes in boundary lines (from 
previous time era)? uhv' 



2) Were there changes in transportation modes? What 
and why? 
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OBJECTIVE 


ILLUSTRATIVE LEARNING Hi I IV I \\ 




Level : 






K-3 


Have students, in groups, select neighboring 


Michigan : Land and 

— I— 1 1 k r | | ,| 




villages, town, and- cities in Michigan and 


People (films trip) 


•-9 XI 


study in terms of: 


Michigan Visual Aids 




- population 




Tvpe of Objective: 


■ government structure 


Miciugan Department 


4f t i rude 


roles 


or Education 




number of Derson^ 




Skills 


* major source of income for residents 






■ relationships to each other 


j 


STRAND: 








Have class share and discuss differences and 




5, Understand the 


similarities among people, programs, and 




history and present 


problems in the village, towns, and cities ■ 




e tat^ of own and 






n^hp^ cultures 








■Have a "Cultural Fair" - Students can make 






displays showing various areas studied- 






(employment, education s leisure activities] 






Invite other groups to visit the "Fair", 






such as parents. 




UdJlL 1 i v l * 








-Have students develop slide shows or movies 




b, Understand urban, 


showing' life in rural, suburban, and 




rural and suburban 
development . 

■ 


urban areas. 

i 


! 

* 



o 
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Level: 
K-3_ 
4-6 " 
;-9~ 

Type of Objective: 
Attitude 
Knowledge 
Skills " ~ 

STRAND: 



5. Understand the 
history and present 
state of OU71 and other 
res. 



ECTIVE; 

c. Understand the 
iipct of technology 
on society, 



ERIC 



1LMAT1VE LEARNING ACTIVITY 



Have students examine a variety of materials depicting 
the development of transportation vehicles in America, 

Have students, in groups, record approximate dates 
that particular types of transportation were developed, 

Prepare a timeline recording these dates: 
1400, 1500, 1600 , 1700 f 1300, 1900, 2000, 

■Ask each group to draw pictures of the types of trans- 
portation that were developed during their particular 
assigned era, .As the pictures are placed in the 
proper position on the tine-line, the student will dis- 
cuss how the development of this type of transporta- 
tion affected the settlement of our country. 

Pupils my construct changes that took place in the 
development of various modes of travel, 



RESOURCES 



tat ion (film) 



eiopiint or jranspor- 



Transportation Series 
[filmstrips] International 
Book Conpany, 



OBJECTIVE 


ILLUSIRATra LEARNING, ACTIVITY 


RESOURCES 


Level ; 




• 


4-6 

7-Q V 
/ y a 


Tn crmm^ hnvp students -tikiv and record definitions 


Diet ionary 


Type of Objective: 
'Attitude 
Knowledge X 
Skills 

STRAND ■ 

6 


of: desegregation and integration. Then have each 
group select one of the following organizations for 
research in terms of: 

• purpose 

• leaders 

- contribution to civil rights 

- present status (why?) 


Encyclopedia , 
Media 


5, Understand the 
history and present 
state of own and other 
cultures , 


List the reasons and advantages of desegregation, 

Invite people from different Civil Rights groups, 
Have a question and answer session with students. 


i 


OBJECTIVE* 




i 


d. Understand changes 
in racial /ethnic 
relations. 




i 



y& io6. 



f 



mam 



Lev?! : 

;-9 " x 

type of Objective: 
it 



5. Understand the 
history and present 
state of own and 
other cultures. 



OBJECTIVE: 

e, Understand chanees 
in female and male 
roles. 



ERiC 



ILLUSmTn! LEARNING ACTIVin' 



From splines, newspapers, and television programs, 
have students obtain pictures and information about 
careers and roles of males and females that are 
different from the traditional, 

Display pictures and information in terms of: 



Traditional Sex Roles 



Possible Reasons for Chins 



Discus? in small pups. 
Role Plavins 



RESOulES 



^pimes 



sKspapers 



TV 



cnool counselor 



Guest speakers represent- 
ing different careers, 



1 



OS 



OBJECTIVE 


ILLUSm^TIll LEARNING ACTIVITY 


Level : 




K-5 

, -9 X 


Have students recall television programs featuring 
families. List on charts, the following information: 


Type of Objective; 


PROGRAM FAMILY MDBER5 OCCUPATIONS Dl€LLINi 


Attitude 
Knowledge " X 
Skills " 


Have students obtain information .bout families' role 
nrrimitions and tvnes of dwellings durinfi: 


SHUNT) ■ 


-Colonial Period 
-Post Civil War Period 


5. Understand tne 
history and present 
state of awn and other 
cultures . 


Compare, contrast and otherwise discuss similarities 
and /or differences, 

Discuss what students' project what families will be 
like in the future based on today's families. 


OBJECTIVES; 




f , Understand changes 
in family , work and 
population patterns. 


• 
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OBJECTIVE" 



iLLUSIrUTIVE LEARNING ACTIVITY 



RESOURCES 



LgVlii 

K-3 

7=Q = 



"vpa of Objective! 
Attitude 



Skills 



STRAND: 



5, Understand the 
i history and present 
state of Qvn and 
other cultures. 



OBJECTIVE: 

g. Understand per' 
sis tent social 
problfims . 



> li(U 

ERIC 



After i discussion of the seaning ot prejudice and 
discrimination, scudants will be presented with 
the four sta tenants. 

1. There can be prejudice without dbcrinirtftion. 



2. P 



rhere can be discrimination without pre j udice. 



3. Discrimination is the cause of prejudice. 

4, Prejudice is the cause of discfiinatioiii 

Have studsn ts read case reports on prejudice ^ 
discrimination (examples follow). 

Then, i n groups (or individually), have them 
indicate which of the four statements can be 
applied to each case, Defend choice » 



Copies of case fipcrts. 
Dictionary 

Prejudice f filnjstriLp) 
Warren Schlo&t FMfiuetionj 



mm 3 ?swy:iss and discem^tion 



3E l A Chinese couple smiled acr;^ the United States ar.d up and down the Pacific coast, 
They asked for, arc waived serrvice in hundreis of hotels, mo- els, ante ca.-ps, tourist 
hemes ar,i eating places, ftey r-vers accepted in all the restaurants and refused acccra- 
cations only in sose sleeping peaces. Six months after the trip a sociologist sent out 
a mail questionnaire to all rthese places asking if Chinese could be accomnodated, -tort 
than 9 out of 10 of trnt places responded to the questionnaire said that Chinese would 
!v3T be accontnodated. 

k < Saenger and Gilbert we iniei-asoed in ouster response to a department: store with a newly 
integrated sales staff, Th*y compared the attitudes of customers who had been waited 
on by Black clerks with thota v;esited on by white clerks. Researcheri ware "planted" near 
the sales counters to observe tflroo waited on which customers, wnen the customers left the 
stcre they were followed ir4 ifcar/iewsj. The eiiscomars did not know toast they had been 
observed and it was thus po§ji'?U.a toeonipnre their BEKA'/IQE with their ATTITUDES.- T^venty- 
one percent (215) of those wjio ooaad bought fron suite clerks said they wculd disapprove of 
the policy of employing BlaQK 5l— enks in department stores, Ho- ever, 2G£ of those who had 
bought from Black clerks said fce same thing, Store than 40^ of those vine said that they 
wool: net buy in a store that fed Black clerks had actually been sesn net only IN such a 
store, but at a co-inter where dt^ere was a Black clerk, One-third of the people who said 
they would nenr buy anything fr^om a Black clerk had been seen buying from a Black clerk 
less than an hour before they we = re interviewed, 

i 

E 3 In some parts of ?anai one side- of the street is in trie Aaerican Canal zone and the 

other side of the street is in Urte Panamanian territory-. A study of the behavior of the 
Panamanian Blacks and white ^r -loans found that people's behavior changed depending on 
which side of the street they m rre on. For example, wa en white Americans went to the 
Panamanian side of the street, uhey adjusted to the ' N'GJf-DISCBII NATION practices, while 
Panamanian Blacks tended to conform to the discriminatory practices when they were on 
the American side of the 

E 4 A study of white workers in different situations reports contradictory behavior. In a 
factory, share whites and BlsC$ hid a coaon class ir.t crest (that is, they had certain 
things in common relative to the owners of the factory, such .-as an interest in higher 
wages and better working ccniH- ons), there was cooperation in the labor union. lute 
and Black workers cooperated iw I pressing their demands against the codip&xiy and guaranteeing 
equality on the job. The uAjop ! leaders pointed out that all the workers had a certain 
interest in ec.70.cn and wer# inyoT Ived in a comuton struggle, However, the 'whites and Blacks 
lived in separate neighborhogdg, The white homeowners' association defined an integrated 
neighborhood as undesirable, $1* e white workers very strongly protested having Blacks 
o move into their consiuiiities. 
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i 

i 



j 

! OBJECTIVE 


ILLUSTRATIVE LEAftwG ACTIVITY 


Level: 






K-3 



4-5 

l.i ~~~T 



Tvpa of Objective: 

Attitude 

Knowledge _X_ 
Skills * 



STRAND: 

5, Understand the 
history and present 
state- of own and \ 
other cultures, 



OBJECTIVE: 

j. Identify fflethods, 
processes rod effects 
of change and con- 
tinuitv, 



ERIC 
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Diicuss with s tuden ts the preposition that change! 
m caused by me act or force and that changes 
have an effect upon human activity* Brainstem 
'changes in society during the last 100 years in 
terns of: 

transportation modes 
population moveaenta 
institutions 
social agencies 



List changes on chart; 
CAUSE (5) CHANGECS) 



Do one change, its causa and its effects on society 
as a class . Divide class into groups of 4 or 5. 
Have each group select i or 2 changes and complete 
chart, 



Encyclopedia 

Media about transportation 
Social agencies 
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JECriVE 



Level: 

4-5 _ 
W v 



Type of Objective: 
Attitude 
Knowledge X 
Skills 



5, Understand 
the history and 
present state of 
own and other 
cultures, 



OBJECTIVE: 

k. Know his tori 3 
cal influences on 
the development 
of the govern- 
mental systam, 



9 

ERLC 



ILLUSTMTIV! LEARNING ACT1VHT 



Assign a particular period/event of African history 
to a group, for tnr.zlll 

colonial Period 
election of first president 
establishaent of Congress 
three branches of government 

Ask students to e:-: jzir.e ; 

iovernnent structure of colonists (why?) 
how was first president elected (why?) 
how was congress established (why?) 
how ware three branches decided upon (why?) 

Class sharing of inf oration, 



RESOURCES 



lextbooks 



Growth of the 



United States (files trips 
Troll Associates 



OBJECTIVE 



Level: 
4-S " 



7-9^ 

Type of Objective: 
Attitude 
KnowIedge _ _X_ 
Skills 



STRAND: 



5, Understand the 
history and present 
state of own and 
other cultures. 



OBJECTIVE; 
1* Understand 
'.hat all people 
io not view the 
past in the same 
waVi 



JLITRAT1VB LEARNING ACTIVITY 



Select an ettt whl.'.h correlates with currant events 
or hiStOxical events wvhich the students have studied* 

Provide an opportunity^ — for students to write news 
reports ejtpwssing diSferent points of view, 

Example* (tn subjects) 

You a£e an WUn, Cruris tosher Columbus and his 
mm have j yst landed L_n the West Indies, You have 
just seen four first white men. 

Write an article descrriblng what you have seen. 



You are one of the merui who traveled with Christopher 
ColunbuS, k have jisast landed in the West Indies, 
You haye jyit seen you^r first Indian, 

Write §n article describing what you have seen, 

Have Students share -experts with ether class members, 
Class identification Csf differences. 



RESOURCES 



Newspapers 
Television 
Textbooks 




OBJECTIVE 

Level; 
K - 3 _ 

: = t 

:-9 7 

Type of 0:;ec:ivc: 

A: ritude 

Knovlejge 

Skills 

6. L'ndersund 
ecgnosics and 
econornic sys- 



OBJECTIVE: 



To neb students identify the economic problem of 
scarcity - limited resources, unlimited wants « have 
studt-nts prepare :« lists. On one list, students 
should write their personal wants over a period of tine , 
The other should list personal resources over the mi 
period, Then, compare and discuss unlinitid wants and 
United resource based on these lists, 

Take discussion from personal level to family, neighbor- 
hood, city, state, national, and international levels. 
Students will not auto^titallv sake this transfer, 



Understand basic 
economic con- 

CepCS, 



llJ 



9 
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Economics ; Kow It works, 
Multimedia Kit, Educational 
Dimensions Corp, 

Frea Enterprise - The Ame ri- 
can Econonic Systar. by 
Smith, "Watts, Hocan; Laidlaw 
Brothers & Co,; 1981, (S,T) 

Any economics textbook. 



aster Curriculum Guide, 



Mia 
ii 



Part 1; Basic Econonic 
Concepts S3, 50 from the 
Joint Council on Economic 
Education ft) 



Master Curricuhjnt Gujd e^ 
Fart II: Strategies jor 
Teaching Economics - 
Junio r High Level 56,00 
from the Joint Council on 
Econonilc Education (T) 

Give h Take film/tape 
series and Teacher's Guide 



by joint Council on 
Economic Education. $1.00 
from Agency for Instruction 
Television, Box A, 
Bloomington, IN 47401 (I) 



I 



OBJECTIVE 


ILLUSTRATIVE LEARNING ACTIVITY 


RESOURCES 


Laval: 






k - 3 
4-6 


Have students identify and discuss the three basic 
questions that every economic system must answer: 


Economics for Decision- 
Making 

bv Calderwood and Fersh 


i - § i] 


L What to produce 


Hacmillan, (T) 


Type of Objective i 

Attitude 
Knowledge ^ 
Skills _ 


2. How to produce 

3, for whom 

Through research, find cut how these decisions are 
made in various economic systems, For example* unaer 


The American Economy, 
Sampson, et.al; 
Houghtgn-Mif f lin, r^J [ii 




private enterprise, the market (consumer purchases; 


■ ■ 1 tL i - 

Most economics tixCbooscs, 




usually determines whether a product is a success or a 




6, Understand 


failure. Who determines what to produce in other econ- 


tester Curriculum Guide, 


economics and 
economic 


omic systems? 


Part II: Strategies for 
Teaching Economics - 


systems* 




Junior High Level $6.00 






from the Joint Council on 






Economic Education (T) 


OBJECTIVE: 






c, Understand the 






basic functions 






of any economy, 








K-3 

- - D 

Type of Objective: 

Knowledge J_ 
Skills ' 



•CIS 1 

6. Undirstand eec- 
nomics and 
ecotiomic sys- 



;E: 



f, Understand the 
relationship of 
govenraenc to 
the economy. 
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Have students select articles (or reports) from news- 
papers, cagazines* television and/or other sources, 
These articles should describe recent actions, taken 
by the government, which influence production, pricing, 
wages, money credit, interest rates, and other areas of 
the economic svs ^> 



stuaents should summarize essential portions of these 
news reports, in writing, and keep the summaries for 
reference during classroom discussions, 



Newspapers 
Magazines 

Reports by the Government 
Television 

Host economics textbooks, 
Master Curriculum Guide, 



Part 11; jtraiegiesjor 
Teaching Economics ^ 
Junior High Level Id. 30 



from the joint Council on 
Economic Education (I) 



1 



t\ A 



4 



OBJECTIVE 



RESOURCES 



N - J 


BriiliV uiiCUSS CuS ViriQUs IIWLvLs iiuiwsnws 


^ 0 


, M i„ ft £, sngle anr'n as ethnic background, li^e. 




flmrifflfinanh and llffiStvlflSi 


Type of Objectivi; 


Set up C[iQice-ni2King situations, rot iuBian«j 


\ fa r ^ f h -. , -J a 

hill Elide 


ahuWa rn OTi'tP five ChlRBS thfiV WQUld Ukfi tv) do 




if thpv hd a soecific aaount of money to use in any 


Skills _ " 


way they desire- Then, ask them to go through the 




H •<- a nd qrranee items in order of importance. Or, 




let students decide how they would usi S 1 s 000 , 00, 


STRAND: 


defending their decisions with valid reasons, 


6. Understand 




economics and 


Discuss how these decisions affect the economy . 


economic system 


(production, sale% savings) , 


OBJECTIVE ; 
i, Understand fac- 




tors that in- 




fluence econeniic 





Money and Lifestyle , 
Multimedia Kit, 
Changing Times . 

Muster Curriculum Guide , 
ParFll: Strategiesjor 
Teaching Eco nomics -_ 
JunliTHigUavel 56.00 
Irora the Joint Council on 
Economic Education (T) 



K*3 



* 5 



ILLL'SfSATIVE LtAS-NlXG ACTIVITY 



= * £'* V* U^- j t ;ki>^! 



rtttltUCe 



\nowiecp a 



?:ra:;d- 

5, "nderstand 
economics and 
ecor.cr.ic svstea. 



Have students mmtt those natural resources which 
:::ay ba depleted during thair lifetiae. Then conduct 
a discussion on how this will affect their wants, 
Examples: oil, pure water and air, whale products, 
furs, natural gas, and others. 

Then, have students list ways in which their actions 
can solve problems related to use of these resources, 



OBJECTIVE; 

j. Understand 
economic concept 
as they apply 
to individual 
decision Taakini, 



1 



9 

:rlc 



RESOURCES 



\ewspapers 



Jlasazines 



Economies; How It Korks , 
Multimedia Kit, 
Education Dimension Group, 



Economics _and the Ane ri can 
FreejEnterprise System by 
AbramQwitz, Ackins, Rogers; 
Globe Book Cc; 1953. (3,1) 

Master Curriculum Guide, 



Part II: Strategies for 



Teaching E conomies * 
Junior Ju^Level So ,00 
"from the Joint Council on 
Economic Education (T) 
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OBJECTIVE 



ILLUSTRATIVE LEARNING / 



rv ITY 



Level: 



: '. ' 3 

i * 

■* - & 

7 - 9 T 



Type of Objective: 

Attitude 

Knowledge X 
Skills 



SiRAND: 

6 i Understand 
economics and 
economic systems 



OBJECTIVE: 

k, Understand the 
relationship 
between specific 
economic goals 
and overall 
social goals * 



Have che class divide into three groups . Each group 
will choose two conflicts between needs and wants and 
She snvironEenc* List and compare the role of the 
government, the producer, and the consumer in limiting 
or resolving conflicts, 

Example; Is the need for energy worth the risk of 
using nuclear power? 



RESOURCES 



2000 A,D, , Multimedia Kit, 
Newsweek Educational Division 

"The Battle of Ripple Creek 
The Ecology Game/ 1 
On Strike and Other Economic 



Game , 

Simulation, Scholastic Book 
Services* 

Most economics textbooks • 

Master Curr iculum_Guidi, 
p^IlTjtrategies for 
T eaching Economics ° 
Junior High Level 36,00 
Twin the Joint Council on 
Economic Education (T) 
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mm 

Level! 
i - 6 

7-9 T 

of Objective: 

Attitude 
Knowledge v ^ 
Skills 



o. Understand eco* 
nonics and 
economic svg- 

= 

tons. 




RESOURCES 

Discus* h:v the "acomk clfcite" (esploysnt, un^rlov- Mass :^d; 
sent, interest rates, prices) influences spending by' 
confers. 



Foible discussion topics are as follows: 

1. u your ramtly tubers art -out of work, how 
does this unamploy^anc influence what von buv? 

2. When buying a tape recorder, what should you 
consider before you actually pav for it? 

3. Does advertising influence you when you are 
deciding what to purchase? How does it influ- 
ence voii? 



E ssentials of Econo-fcs 
and_ Fr ee Enterpr ise by 
Hodgetrs and Smart; 
Addison-Vesfcv Publishing 
Co,; mi (S,I) 

Host econoaiics and most 
consumer education tatbooi 

Master Cur riculum Gu ide. 
Fart H: St rategies for 
Teaching Economcs - 
Junior H igh level $6.00 
from the Joint Council on 
Economic Education (T) 



OSJE'v.. ... 



L. Understand fac- 
tors that 
influence con- 
suner behavior. 



13i 



e 
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OBJECTIVE 



Level: 








i - 








i " 


9 A 



Type of Objective; 

Attitude 

Knowledge X 
Skills 



6. Understand 
econunics and 



et 

svstens. 



OBJECTIVE: 

B, Understand 
economic cycles 
and their effect 
on individuals 
and groups. 



ILLUSTRATIVE LEARNING ACTIVITY 



Ask students to make a list showing how current 
economic activities influence their lives, 

Than, have students define, and discuss the following 
terns ; 

prosperity 
Recession 
Depression 
Recovery 

Discuss inflation: What causes inflation and what dees 
inflation do to consumers and producers . 



RESOURCES 



Newspapers 
Magazines 

Television 
(Mass Media) 

"Inflation-Deflation and 
the Value of Money," 12, 
Economics: How it works. 
Multimedia Kit, Educational 
mens ions Group, 



"Recession-Depression and 
the Level of Economic 
Activity," I 3, Economic s 
How It Worki j Multimedia 
Kit, Educational Dimensions 
Group, 

"Inflation and Recession." 
Learning Activity Package, 
Unigraph products. 



"Business Cycle*," The 
American Economy Series 
Multimedia R^t, McGraw- 

(T) 



Most economics textbooks, 



S&133 
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OBJECTIVE 




Lev?! t 
l - 3 

4 - D 

7-9 V 

Type of Objic civil 

Attitude 

Knowledge - J_ 
Skills " 



STRAND: 

6. Understand 
econoinics and 
econoniic sys- 
tems * 



OBJECTIVE; 

n, Understand de- 
velopment of 
labor/manage- 
mint relation* 
ships. 



13b 



Hive students conpile s list of the gains of labor, 
including labor T s influence on the economy (Le. employ* 
nidnt , safety, work standards , collactive bargaining) , 

Invite representatives of local labor unions to discuss 
the current goals of labor unions, 

Help students get ready for this discussion in the 
following ways; 

1, List functions of labor unions. 

2. List reasons why workers join unions, 

3, List the types of labor unions in their 
geographical area. 

4. List important dates and events in the 
history of labor unions, 

Allow students a chance to ask questions and to discuss 
topics covered by the ipeaker as follow-up activities* 



Ki-SOURCES 



Mass Med ia 



s," The Work 



k ! e Live By Series , Flint, 
Michigan, Board of Educa^ 
tion, 



"On Strike; The Labor 
Relations Game p " On Strike 
and Other Econoniic Gases , 
(Simulation Booklet) , 
Scholastic Magazines j Inc* 

Local union representatives 
and labor relations offic- 
ials from local businesses. 

Most economics textbooks • 

Master Curriculum _Guide J 
Part VL\ Strategies for 
Teaching Economics - 
Junior High Level $6,00 
from the Joint Council on 
Economic Education (T) 
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OBJECTIVE 



RESOURCES 



=ivii 



K - 3 



- Q 



Type of Objective: 

Attitude _ 
Knowledge 
Skills " 



6. "'.,uer stand 
economics arid 
economic systems, 



OBJECTIVE: 

o, Understand the 
historic and 
current role of 
labor in a 
market economy. 



In order that students recognize continual changes in the 
labor market, the following activities are of value: 

Research the status of workers in several stages of 
America's development relative to wages and working 
conditions. Small groups could focus on various time 
periods, 

Discuss the role of labor unions in improving worit 
conditions, 

Report on current robotics and the after robotics will 
have on employment working conditions, pay :or working, 

Without outside resources, have each i "lent rrepare a 
life plan from high school through ntirwent. 

After selecting four occupations, hav- .^der.cs research 
the educational level, job requirements, job description 
and salary for each. 

Have the students prepare the following forms necessary 
for empleyiint: 

1, Application for Social Security number. 

2. personal Data Sheet, 

■ 3. Job Application form, Include a discussion of 
the interview, 



See Vocational Education 
teacher for assistance in 
presenting information on 
employability skills. 

Use survey Where Jobs will 
be in Next Decade , Labor 
Department. Obtain from 
counselors. 

In School Library: 

|tieh'nnarv of Occupational 
Tides 

m vMr of Occupations 



Mass Media, 

Contact; 

Labor and Industrial 
Relations Collection, 
Michigan State University 
Library 

Labor Collections, 
Detroit Public Library 
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siKsr of ?::ds ad 
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:^vf st:;i?r 



.Affairs is,r; 



= u ; S* t '= c ^ -t. - z Bf 1 « c ~i ■= 1 rts sit- 



r,v r * -= =>.'r i 



•i^::;ls, tii& /C'izer 



! V 



:.ie tin. : 



an: tr.s far* tr.ai secr/sifi 



influent ::' ?x;sr- 

fact:?; u::n 
[the pr:ce«i :f 
jr^lng inf:rr;ed 



trsiUble ?r predi::sc*e. Try tc enec-urare the iiey o: 
financial rlan:iir,r f^-iliUtv. 



Hivs student! trstare. i tnthie ri* ::r. of vast aid 
>?zrm prices for thtir and a rredinion of t.hs 



fr :. *. C. hrm *'ZZVZ 



Fait iisnac fro- :mmi:B 
and narasines or catalogs 
'available \' ^i?roflohe) 

joivn jake, 12 fibs/ 
jvidao tapes and teacher's 
jguide by Joins Council on 
Economic Education. Avail- 
able from Agency for 
Instructional Television, 
Box A, Blooniington, U 
mi (T) 
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! Skill? 



unisrstari hov 
be as effective 
producer and :::> 
suoter of rocis nr.: 
services. 



b. Inierstana the 
legal and personal 
nanag&isat know- 
ledge base which 
eonsuriers jhfi'Jii 
have before applying 
far credit or j 
sisrin? contracts. I 



Invite a credit counselor to olass and iiscuss currant 
credit ltdelaticr.. 

Aiiigr, snail grcupa to iifferen: case sndisi rerreaer.*- 
ir« i bread :pe:trz of rial personal and fasily debt 
tiaraptj:;: pro*rar,s. Analyse and discuss causes 3f 
credit abuse and resound seisures for inpovhj credit 
ratine and financial aana^er.t practices , 

Ciseuss vhethe* filing "or straight bankruptcy or Chapter 
13 is advisable in any of the ease study situations. 

Hecontnend procedures for obtaining credit and maintaining 
a sound credit rat ins. 



Credit; Handle with lire 
filtistrip and cassette 
tm Money ^.i^nssnt 
Institute IS,"! 



Cuida,lnes to ■ inane :a: 
Counseling with Crisis 
Intervention an: Consumer 



Economics Education 



paunphlet by Flora billies, 
Purdue University (S 

"Bankruptcy" paccphlet an: 
"Debt tenage&t" planing 
forms available from Credit 
Counseling Centers, Inc. 
(ST) 

"Consumer Facts: Chapter 
13" tm Everybody's 'tone? 
published by CUM (5,:) 
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Atrituis 
Oleics v 



felec: :urrer.t jrrp-ral s; :r. r.uc-ir.t's state :r .reality i Euy?rs, folej^anc ffi- 

signifies:.: su?.S J? ?ur;:c "::tr 



t* 1 1 ■= * ■ ; 



•■it; 



a ,i i«* a \¥ 1 Y**'! 2 ™ =!E '-T2' r^G'' i;* t»? 
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3» 



? . » ^ --- - - 

| of the prediction, 3; present the valid arriT^r.ts :sr 
| each Dsrsrective as tUv role clav the decisio:. naki!:: 



S9tti:p for stifle rr^csah, 



"Jiidsrstand ;::v 
ce c effective 

s'zer of rec-is and 



2. li^.tifv ;:';;> 



cosy 



|r.Curs ::" public 

I t; ^ ^ = ^ „ t « U - = ^ i - ^iii k'il 



^ frc- "Tride-'ff 
series , I'Mli Basils (5,7! 

q:: thai ?ro:5;: the 
Conner, fil^trips and 



cassettes free 'J:;: versa! 
Iduoausn ar.i Visual Arts 

vmm Coiifuner, periodi- 
ca: publishid by Currifulis 
Inn; vat ions, fii.JO/se-estsr 

'■aster Currijulun Gulde ^ 
Fart II; Strategies ■> 



Teaghijig EconogicSj Junior 
Hifh School Level f3rades 
i-9), $6.00 from the Joint 
Council on Economic Educa- 
tion (!) 

jive .Take, 12 films ' ! 
video tapes and teacher's i 
raide py Joint Council on I 
Ecpnomic Education. Avail-I 
a'ele froE Agency for In- ! 
structional Television, I 
Box A 5 31oomington f III ! 
^02 (T) 
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Lr.'el: 



As> students to lis: all th« ites in their itsses that 
! u:5 :;:er;y and to estimate ;he hours each is used. ?r> 
| vile information on til* Kiergy recuirinsnti of typicil 
I '.reliances and have studaats figure the ewr-; riiuirsi 



Iljer.ive: ! ar.i rank the ajplifir-aes in tfieir ovn hates i^criinf to 



*t I 



5 - * »'*!-ia 



- _ 

u Understand hew 
to be an affective 
producer and con- 
sumer of goods and 
service:. 



i. TMO^iizi that 
consuier i*:isi::ia 
to us* or conserve 

n » 5 =, mis* 

have :c?h indivi- 
dual ani i^rspte 
effects, ai vail as 
short- and lor.g- 
tarr, censetuenees. 



asnititai usage. 

Intro hes the Lifestyle Index approach to -err; deci- 
sions, creating awareness of hidden energy rquirentents 
;j produce, deliver and dispose of pods, 

Invite utility representative to discuss energy policy 
and usage s and to explain hew :g read and understand 
utility bills. 



"lifestyle Index" front 
Conorasurvers booh by Aitert 
Fritseh from Prater Pub- 
lishing ::• (:) 

;.'cney to Burn , film frcm 
>erican las Assoc. <S ,?) 

Find the Energy testers j 



Conservation Science Ac- 
tivities in Sner^ psmphlei 
:r::. the 'j.S. Dept, of 
Energy [3,1) 

Mere, film frcr. MacmiUan 
Films (3,:) 
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titutitns to iis;«« : services sr.: fees sr.: 



j =■ ^ «. V * = > c i.- = « ^ 

j « =s i ? = i ^ *S £ r 3 * K 

si-*r of ffocis ar.i 
services. 



| financial Institu- 
j tions and servings 

I are in the srccsss 
i 

j of rajor tr^si- 
■ tions, rsquirini 
; frsrisnt studv a^ 
i vislvsis bv -• 
! i'Zftrs to be ac'e 
! to ™aka inferred 
! deslsior.fi to ?r> 
! tec: financial re- 



i ■■■cney, p#rU;ica: polish- 1 
| ed by rims, Inc. 1 



CLa^inr T:n.eg , periodical 
published by the Kiplinger 
Editors 

i "or.szer Iggues In the 
| Financial Services Field 
i teaiMuf topic by rreris 
Schneider, Michigan Con-, 
! 3u™er Education Center, 
ii : University Library, 
Eastern ilichipn Univer- 
sity, y^iianti, LSiQ?, 
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1-3 



Type cf :tje:tive: 
Attitude _ 

Skills 



7. Understand how 
to be an effective 
producer and con- 
sumer of foods and 
services. 

OBJECTIVE: 

f. Identify vari- 
ous ways in which 
members of a house' 
hold unit must Smov 
and use mathesati- 
cal and other skills 
to make sound con- 
sumer decisions. 



Invite young adults to visit the class and describe for 
stui&ta the kinds of systems and procedures which they 
are expected to comply with as responsible citizen*. 
Prepare a bulletin board or reports on mathematical ana 
other skills consumers need to make effective decisions 
in managing their households. Siall groups assteiaents; 

- establishing credit 

- keeping financial records 

- developing a financial plan 

- figuring and paying taxes 

- controlling expenditures (especially the use of 

credit) 

- • making informed purchases 

- managing care aid maintenance of household goods 

- arranging for personal services 
■ making group decisions 

Cooperate with other faculty in planning coordinated 
activities, especially math, language arts, business and 
home economics (computation, reading comprehension, com- 
munication among family members and with providers of 
goods and servcies, group decision making on use of family 
resources ) , 



=,^p ~ 

1; = *'- l - ■ ■> 



m Decide, film from the 
"Trade-Off" series of the 
Joint Council on Economic 
Education (S,T) 



Consumer Mathematics , 
series of II teaching kits 
that include cassettes, 
booklets and post-test 
from Media Materials (S,T) 

Current Consumer , periodi- 
cal from CurriculUB Inno- 
vations, $a # 50/seaester 
(S,T) 



Master Curriculum Guide, 



Part II; _ Strate gies for 



Teaching Economics , Junior 
High School Level (Grades 
1-9), 36. CO from the Join- 
Council on Economic Educa- 



tion T 
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i ';■> a;, effective 



i i .-.-ir .- - a.- 
' ;cr:i 



tvsen oh? protectior, 
of righ;s 

of 50veir.;*nt and 
the exercise of 
individual raspon- 
sibility by both 
consumers and pro- 
viders of roods and 



services, 
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nrr&:i*s an: isforsa- 



?1 



1 - 1 — i* - to V s t f a : l . ! s - i '~ r : ^ . ... 



-■ ! ? the fi>nri: 

fe.:;sz.sr Protectdor, 
| fro- :k :•/?.• .v.?'ztr 
'due it: or fe:r w er, ?lf.?C 



received ivi :hs of the ;;,3 ?; 
• ':• ar,d proviJer* ::' pels an: serving, 

A?ei£ > r*s5sr.?h a: tr^istatias .:. such :;l;js a; 
■isreirsssstatlvriS by :::#zm t FaiLr? ■:: Hour isrrar.- 
tiei by ''ar.u^cturar!, l*zi;atic::! of ;:v for rs- 
ouri:^ redress, teor^r.didcns for Freventir; .r fv;:i- 

ing toer 0 , - n 

reprd to ;jnszer i;^ of speoiC irarsst tc ?:ui5:;is: Planned Purchsses: Heccs- 



''fefore ?cu hy; The I*v 
and rre-puroh&se Plsnnir/ 
; ;3 uitt.fi ana .-OtfilS- 

ino ;e;isfactJori frx 



:oani s "uss^es. 

::m "-e^ls'g :.;;r:" and report on v - of 



aadec Procedure! for He- 
oiBoerin^ Customer fis- 
iatisfaction" by jianne 

rler of Teaehirip :o?i:s " 
in Personal and Feciiv 



ran Consmer Education 
Center 



" - t " ? ' V-l ^ 

suTier Education Develoweat 
Co, («,T) 

Current fonsuger , periodi- 
cal published by Curriculu 
Innovations, ^,30/seisesttr 

Suiinejs jn My Tovn; Every 



body's Business , .^er.lnst, 
of Cooperation s "l800 Massa- 
chusetts,!^ 1303, DC 20036 



[ 



.eve.; 



Attitude 
Skills 



7. Understand hev 
:: be an effective 
producer and con- 
suner of goodi and 
services. 



Have each student select a specific consare: a *ood or se> 
vise, and find out the various sauroes :f inf:raa*icn 
available Visual and written reports should include 
SHjnples of information and critiques of the value of each 
service. Variety of sources should include government 
agencies, trade and professional associations, corocnercial 
periodicals, corporate and non-profit publications, and 
textbooks. 



■B'lt'avi! 



h. locate reliable 
sources of informa- 
tion which congeners 
may use to help 
then sake better 
informed decisions 

become -ore effec- 
tive in their role 
as consumer citi- 
zens ] . 



iQUi.tr.e_ Consunter j boo> bv 
Linden and Sel:*r fr:s 
Sadlier/Csford !S,T! 

Making the "est cf "our 
Xo-ev, fihstrips an! 
cassettes front Educational 
Activities, Inc. (S,?) 

Malcoln Decides , filn front 



"Trade-Off" series by 
Joint Council on -conodc 
Education (S,T) 

Current Consunter , period i- 
oal published by Currieulun 
Innovations, Sl.JO/sssestsr 

Cooperation and CQmunity 
life , the Cooperative Col- 
lege of Canada, 1^1 105th 
St,, Saskatoon, Saskatche- 
wan s Canada STN 1***3* 



erJc 153 



m 



] i 





r ■ =ii-. = : =-t: i-=i -- ~ : - -. - % . -i. , T = ^ i ■ = ■ ■ ; ; 


- 1 — j i . * ^ = 

^ c t , s. 


f 

J*-? 


# ; i ' a, r ■ ~ : - r ■*-= - : - i t • r •=■:• - s*TS-± = es. l r - s " j. a ; i .',,v 






«-.• ^it'-.alL = z 411**41: b ■ ~ = ■ !. It. JLit 






■ i 








filn.Etr:r; and :a:sdt:$s 




" ^ 1 ""' ! " ti* ■ ' t'i '■ l^' 1" P," "' 1 Vt*''" 1 ^? 








! 






nil African Meal , r'lir: 


_ - • - 








a; differs: a;es 


vhemical Feast, film Cm 




- national health :are jos" and project: "ns 


Bfr-hnark Films (S,T) 


t: bs ar. e:Yej::ve 
* 




Current CoMer, periMi- 




•a. puDiisnea dj» .urricu.z 


services. 







i^put on society 
of consur*r as- 
aisions about list 
and health care, 



lDO 



EMC 
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Skill? 



Provide case gtuuiei :? sevgrsl wnszer plaint c-itua- 
:ic;w to sa::: croup cf r.uleata '?? aaCysiJ ami rer^x- 
sended action, 



Crr.-mer BeirsiJ , ?»» 
froin Char^sf Ti^ !S,T) 



list you Too! 



> ; ■ _ .1 



r:~ 



Compare :h* ingestions of "he diftwrenc smdsr.: injurs, tasiatixi 're;: *e?t 
as£ focus % ma for which there was m satisfactory 



ut::r. 



". Understand hov 
to ce an effective 
srodycer ani ocn- 
i sumer oi goc-is arc 
larvicss. 



Invite representative :f a consumer certain; handling 
service to iiijusa cctitlaint resolution « training racoa- 
r.«idei, suctions for improved methods . 



' - | - 



Current Consumer , terioai- 



cal oublishd cv Curriculum 
Innovations, oMO'semeste 
(S,?l 

Mas-fir Curricula Guide, 



Part II: jtragregies for 



Teaching Ec onosiQj, Junior 



Hieh'Levei (Sradis 7-9) 
from the Joint Council on 
Economic Education, 36,00 

IT) 



Identify the 



common causes :•: 
consumer complaints , 
the limitations of 
redress procedures, 
and the need for 
better methods of 
conflict resolution, 
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jHave srudents discuss the food web, and how 
iproblsnis with one element lead to problems for 



humans. Discuss DDT, and ?B3 ! As an example o: 

■food web incsraction ; discuss the ?CB concami* . 

! 'nation of Greac lakes fish. 

!:y:f :i : e;:ive: | 

! ;tli -— „ jshow the film "Life in the Balance" (free film) 

KncvtsMs [Borrower tavs the :cstaee. 

Skills ! ■ ■ ■ 





»- 


Understand 




^SJ^iv cLlU ills 
-- * 




environment, re- 




i;ior.s and the 




spatial organi- 




nation of 




society, 




OBJECTIVE; 




a, Understand 




that the envi- 




ronment is an 




integrated sys- 




tem which in- 




cludes human 




beings, 


3 







. Busch, Phyllis S, 
; Dining on a Buajeanu 
' Food Chains and Food 
; Webs/" New York: 
; Four Kinds Press, 
j 1973. 

; California Department 
] of Food and Agriculture 1 
j Agricultural Chemicals j 
; and Feed Division, j 
1220 N Street, | 
Sacramento, CA 95814 ! 

Grossman Shelley, Under 
standing Ecology, 



New York: Cresset and 
Dunlap , Publishers, 
1970, 

Odonij Eugene P, 
Fund ur.er.tals of Ecolog: 
Tord ed.) Philadelphia 
Saunders Publishing 
Company, 1971, 

[Scorer, John, Man in 
! the Web of Life, New 
York; New American 
Library, 1956, 



1CI Americas Inc. 
Corporate Advertising 
Department 
Attn: Lin Miles 
Killing ton, Delaware 1989 



Lev?:: 



Attitude 

Knowledge jc_ 
Skills 



8. Understand 
people and the 
environment, re- 
gions and the 
spatial organi- 
zation of 
society. 

OBJECTIVE* 

b. Understand 
that the satis- 
faction of human 
needs depends 
directly or in- 
directly on the 
earth's natural 
resources , 



Discuss various properties and characteristics of 
soil and how these help or constrain human 
settlement and activities. 

Collect samples of clay, silt, and sandy soil, 
Display each soil in a glass jar, Show dif fere 
in weight, water holding capacity, and bearing 
capacity, 



Abuse and Conservation 



PA-71 Use The Land and 
Save The Soil , 
State SoirConservatioh 
Cots: t tee, Executive 
*s Secretary, Natural 

Resources Bidg. , 
Michigan State Univ. 
East Lansing, MI 
48823 



Published Soil Survey 
for the county of 
interest, available 
from the U.S. Department 
of Agriculture, 
Washington, D.C, 
In addition to the 
following bulletins: 
M-596 ■ 

Our American Land, 
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Discuss the Importance of fishing as a recraarior 
From the Department of Natural Resources 
(Michigan) obtain statistics of the most 



productive lakes and rivers, 



Type cf :': t 'e?tive: Using a color cods, plot the top tin rivers and 
Amiuie lakes on in outline map of Michigan, 

Hncvleoge 

Skills Have students research other countries in the 

world where fishing is important to the 
recreation industry, For example, Ontario, 
SaT.vC: Canada, Florida, Alaska and New Zealand, 

3. Understand 
people and the 
environment, re- 
gions and the 
spatial organi- 
zation of 
society. 

OBJECTIVE: 

c. Understand 
relationships 
between the loca- 
tion of human ac- 
tivities and the 
natural environ- 
ment, 
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.Alaska Division of 
Tourism, Pauch E, 
Juneau, Alaska, 

Canadian Consul 
Detroit, MI 

Florida Tourist 
Association 
Jacksonville, FL 

New Zealand Embass 
Washington, D.C. 

Dipt, of Natural 
Resources,.- - 
P.O. Box 50028 
Lansing, MI 48909 
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K-3 



r>pe of Objective ; 
Attitude _ 
Eaovledge x 
Skills 



STRAND: 

8. Understand 
people and the 
environment, re- 



spatial organi- 
zation of 
society, : 

OBJECTIVE: 

d. Understand 
the influence of 
the natural en- 
vironment on 

human beings, 



Discuss the limiting factors that must be present 
for human settlement, (Water, soil, suitable for 
agriculture, tolerable climatic conditions), 

On a world map , identify arid regions, suitable 
topography, and climates conducive to human 
settlement, 



Brandwein, Paul F, , 
Care of a Small Planet 



New" York; Har court 
Place , Jovanovich, 19 7 7 

I Es per, shade, Edward, B, 
' Jr . i ed, Goods ! s World 
Atlas , Chicago ; Rand 
McNaliy and Company, 
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1 

i 

U 

Type of L'e:tlvs: 
Attitude 
tooviedge x 
Skills _ 

STRANt; 

8. Understand 
people and the 
environment, re- 
gions and the 
spatial organi- 
zation of 
society. 

OBJECTIVE: 

e. Understand 
influence of the 
natural environ- 
ment on the shap- 
ing of culture, 


Discuss :he relationship betveer. water, 
latitude, elevation and elir.ati on vegetation ar 
sol" ind the types of crops grown in various 
climate tones such as tropical, sub-tropical. 
Marine, Xedirerrar.ean, hunid continental, etc, 

Why do people in different parts of the world 
eat different foods; ifliy is the potato a staple 
food in the United States? "\hy do people in 
southern China eat rici whil e the people in 
northern China eat noodles ? 

Have students research tlima =e tones and crops 
that are grown in various areas of the world, 

Plan an Ethnic Festival and serve a variety of 
foods, 


Esnenshade, Edward 5, 
dJr. (Hdjtoote's 
World Atlas.'Cfcnicago: 
EaidJicJalfti Co., 
19S2. 16th Edition, 

Foods of tie torld 

Time -Life Series, 
Chicago: M, 

de Bli; , SartU,, 
Human Geography-*, 

New York: John Wilev 
h Sons, MB. 

Gross, Herbert H, , 
World Geo|i^jp , 

Chicago; Folia tt 
Pub lishini Coup anv, 
1980, 

Jackson, iidurrd H., 
Hudman , Lloyd C . , 
World Regional 
Geogra|hv 

Hew YorlT: John Wiley 
h Sons, lie., L982, 
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* cf C'c'eeti'/t 



Attitude 

Knovledp 

Skills 



imrii 



S, Understand 
people and the 
environment, re- 
gions and the 
soatial organi- 
zation of 
society, 

OBJECTIVE* 



nakes the decisions that ultimately affect 
the natural environment; Have a brainstorming 
session, then ask students to list their ideas, 

Ask students to interview local officials with 
resteer to dicis ion-making processes and report 
their findings to the class, 



Environmental Defense 
Fund, Inc., 1525 - 18th 
Street, Washington, 
0,0, 20035, 

"Environmental Law: 
Where It's Been and 
When It's Going" 
The World Around You , 
Picket Garden Club 
of America, 598, 
Madison Avenue, 
New York, NY 10022 

Representatives and 
Senators, state and 
national, from the 
local district, 



f. Understand 
how societal 
actions and de- 
cisions affect, 
the natural 
environment, 
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"Looking at Wildlife" ■ Focus on all of the 
different wildlife in the area, For example, 
a northern forest or a museum, Have students 
hsL all animals chat eomd be present m that 
area, 


Allen, D.L,, Our 
Wildlife Legacy, 


New York, Funk* and 
Kaenalls, i 

; 

! 

Burt, Wil 1 iam H. 



Knowledge _X_ 
Skills 



ESASDi 

3. understand 
people and the 
environment, ra* 
qions and the 
spatial organi- 
zation of 
sc 



OBJECTIVE; 

g. Understand 
! that a natural 
'environment can 
serve varied 
needs, 



Research and discuss the importance of some of 
the animals, 

If possible, visit a park with a trained 
naturalist, 



.ikes Region, Ann 



Arbor: The University 
of Michigan Press, 1965, 



Department of Natural 
Resources , Lansing, MI 
48909, P.O. Box 30028. 

Graham, Edward H., The 
Land and Wildlife , 
New York; The Oxford 
jivers itv Press, 
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Attituce _ 
Knowledge 



Skii; 



STRA3D: 



Show pictures of animals and birds cha: are_on ^ 
the endangered soecies list, For example, Bald 
Eagle, Timber Wolf t Grizzly .Bear, Siberian Tiger 
Kir eland Warbler, 

Have each student- research one animal or bird 
and prepare an oral report, 

Why are these animals and birds endangered? 
How can the stabilization of endangered animals 
and birds be achieved? On a world map , point 
out the habitat of each animal and bird. 



0, Understand 
people and the 
environment/ re- 
gions and the 
spatial organi- 
zation of 
society, 

OBJECTIVE: 

h, Recognize the 
potential of 
various societies 
to use and abuse 
the natural 
environment, 



Board game, "Extinction" 
Sinauer Associates, 
Inc., 20 Second Street 
Stamford, CI 06905 



Defenders of Wildlife, 
mix - 19th Street, NW 
Washington, D.C, 20036 

Endangered Species 
Scientific Authority 
U,S, Fish and Wildlife 
Service, Dept. of 
Interior, Washington, 
D.C, 

"Endangered Species" 
The World Around You 
Packet. Garden Club 
of America, 59S 
Madison Avenue, New 
York, NY 10022 



Michigan Audubon Socie 
7000 N. Westnedge 
Kalamazoo, Ml 49001 

Sierra Club 
530 Bush Street 
San Francisco, u 



n 9410 
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Ivpe cf .\'er.ive: 

Attitude 
Kaovledge x_ 

Skills 



SUAE: 

8. Understand 
Dflocl'i and the 
environment, re- 
gions and the 
spatial organi- 
sation of 
societv, 

OBJECTIVE: 

i, Understand 
that human uses 
of the natural 
environment are 



■"no is responsible for conserving our natural Srandivein, Paul 
resources? Have students survey public of f icialpCare of a Small 
about what measures are being taken to conserve 
water quality, wetlands, and farmland and 
report their findings to the class, 



Planet, lew York: 



| warcourt Brace 
| Javonovich, 1977 , 



Environmer.' ^ 
Protection k . , - 
401 M Stria: ; i ! , 
Washington, D,C, 20460 

U.S. Department of 
Agriculture 
Washington, D.C. 



Hi 

Type of Objective: 
Attitude m 
Knovlad|i x 
Skills 



STRAND: 
t 

8. Understand 
people and the 
environment/ re 
glens and the 
spatial organi- 
zation of 
society, 

OBJECTIVE: 

j, Understand 
effects of the 
worldwide limi- 
tations of non- 
renewable re- 
sources , 



On an outline map of the world, have students 
plot the oil producing countries, Have students 
research the worldwide distribution of crude 
oil and map the major oil producing and oil 
consuming countries, 

Students could also research other minerals such 
as iron, copper, silenium, tin, dolomite, 



pre--' — ^r? 



Espanshade, Edward B. , 
Jr , , ed. Goods 's 
Atlas. Chicago, Rand 
McNally & Company, 1971, 

Jiler, Harry, 1977 
Commodity Yearbook i 
lew York : Commodity 
Research Bureau, Inc. 
1977, 



Metidershausen, Horst, 
Copi ng With The' Oil 



Crisis, Baltimore; 



Johns Hopkins 
University Press, 1976 

"Statistical Office of 
the United Nations, 
Mineral Fuels, 
Lubricants, Related 
Materials, Chemicals" 
World Trade Annual , 

IfTTeOoinT; 
New York: Walker and 

Company, 1974, 
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| 
j 


! 1 

! 

- ;os si S i it 

1 


1 


I """ - - - 
i 




ue 

/vpe cf t-Jsr.iva: 


; m are dams built? How do they benefit man? 
Vhat adverse effects do chev create? 

Have students visit dams in the locality, 


Briggs, Peter, 
iKampate; Disastrous 
floods, Broken Dams, 
New York; David McKav 


Attitude 
Sails * _ 


Have the students map the major dams in the 
united States, 


Company, 19 73 , 
Cullen, Alien H., 


STRAND: 


Have students research the environmental 
benefits and costs, 


Rivers in Harness; 
The Story of Dams, 
Phi lade] nhi a * rMlfftn 
Book Company, 1962, 


8, Understand 
people and the 
environment, re- 
gions and the 
spatial organi- 
zation of 
society. 

4 " 

OBJECTIVE: 




Wagstaff, H, Reic, 
"Water Power" A Geograp 
of Energy, Dubuque; 
William C, Brown, 1974, 


k, Recognijg 
trie costs and 
benefits of al- 






ternative USIS 
of natural 
and man-made 






environment. 


> i 




* 
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Attitude 

Knowledge 

Skills 



STEAT: 



leritand 
oeODle and the 
environment , re* 
gions and the 
spatial organi- 
zation, of 
society. 

OBJECTIVE ; 

1. Locate im- 
portant natural 
features, cities 
and nations. 



Divide the class into five groups, Have each 
group research the major mountain ranges, major 
lakes and rivers, and major cities in Africa, 
Asia, and Australia, Europe, and South America, 
and plot on an outline map of the continent or 
on a world map, 



Espenshade, Edward R, 
Goode's Atlas , Chicago 
Rand McNallv & Company 
1978, ' ' : 

Other atlases of the 
world. 
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Altitude ___ 
Skills 



ore * if?. , 



3. Understand 
people and the 
environnent; re- 
gions and the 
spatial organi- 
zation of 
society. 

OBJECTIVE: 

m. Understand 
environmental 
problems and 
possible solu- 
tions to those 
problems, 



Chronic flooding, 'mi can be done about it; 
Discuss possible solutions (dams, flood plain 
plain sanagcaent, scream channelizacion, ' land 
use control), 

Have students find out what the state and 
federal governments are doing to exercise their 
authority and responsibility'^ protect the 
environment, 

Research the Watershed Protection Act and the 
rlood Prevention Act, 



U.S. Army Corp of 
Engineers 
Detroit District, 
Detroit , HI 

U.S. Bureau of 
Reclamation, 
Department of the 
Interior 

Washington, D.C. 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



• Live.; 

; 

: - =1 

■ Tvds of Objective: 

khow] iocs X_ 
; Skills ' 

! S7PJWI9: 

;9. Know the sain 
1 structure and 
; functions of 
govcrnnenc . 



OBJECTIVE: 

s. Know various inter- 
pretations of the 
purposes of 
government. 



In seal I croups, !e Over the basic functions and 
structure of five different tVrns of government. 
Each group should take one torn of government 

a. Oetermine the purpose of gcvernnttic. 

b, List the basic powers, 

e, Determine the number of people included in the 

deciston-wking process, 
d. Briefly state the disadvantages and advantages 

that this torn! of governnent has provided for 

the people. 

i, How does each form of government allow people to 
live and work together 1 

"Have each group present remits to till class, 

Put main points on news print or poster board so the 
students can compare the various forma of government, 



; Any general covernnent; 
! textbook : 



Encvclopedid 



IU.5. .GovjTO^ntj^JQQ j 

| Includes duplicating j 
'masters by Social i 
i Studies School Service | 



From the Federal 



Government .by E. Scrib-- 
ner Collection of 3? 
Facsimile Documents. 
(17.00) by Social 
Studies Service 



Example- of contrasting countries :,i?ht include: j Hpw^tjSSLM 



a, United States 

b, Canada 

c, U.S.S.R. 

d, S audio Arabia 

e, India 

f, Zimbabwe 



Governed _ (Newsweek) 
Four color filastrlps 
with duplicating 
masters and trans- 
parency visuals 
depicting Democratic 
Capitalism, Marxist, 
Socialism, Facism, 
Authoritarianisra, 
Tocalitarianism by 
Etui, Box 4272 Madison 
10: 53711 
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ILLUSTRATIVE LEARNING ACTIVITY 



' .evil: 



Type of Objective: 



titude _ 
: Skills * .__ 

; STRAND: 

! 

1 : 9, KiiOW the rain 

r * structure and 

1 functions of 

I .-:ovorn:,er.C. 



OTJECTIV:; 

e. Understand the 
organizational 
principles of the 
government, 



A new town is km fomec in lover y.imrm because of 
research and doveiepsent in the areas .if robotics, 
■iiTi*-bip!ofv ind computer technolo^v, 



1. Have the students individually , then in groups* of two, 
then four, list the problrfis that need to be faced bv 
people in a new eorfainity, 

1 Put the erabined list or the board. 

3, Have the students list possible wavs to solve these 
individual concerns of residents in a m cwsunity, 

l.'ote; As the discussion of probl erns and solutions 
continues, the need to solve the- through an 
organized group approach should be stressed, 

i. Have the students write a list of concerns that 
organized groups should/ hould not he able to do, 

5, Form statements that will represent the principle, 
laws that this new group should follow, 

6. Discuss the similarities and differences between 
starting this new town and setting up a governmental 
community in 1783. 



' SWWjnd Lots] 

Zommm in Action , 
Fix color fihstrips 
'with teachers cuide 
: and twelve spirit 
I wasters HlHlOSi 
!by Em, Box 4272 
i Madison, HI 53711 



! The Power of People^ 
! Citizen influence un 
; tornitent Two fib- ; 
stripslEi5R-n 
Social Studies School 

Service 

Making Pemocjr^cy jjork 



Shows how decisions 
are made in town 
meetings, city council 
state legislature, etc. 
4 filmstrips GA351C-12 
Social Studies School 
Service 

Copy of your Local 
City Charter 

Speaker-City Managers 
Office 
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OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



Level; 

; <*3„ 
:-5 _ _ 

7-9 X 
Type of Objective: 

Attitude 
Knowiedce X 

Skills 

( STRAND: 

Know the main 
I structure and 
! functions of 
I government. 



OBJECTIVE : 

L Understand the 
organization and 
function of the 
executive, legis- 
lative and judicial 
branches and 
f indepindint regula- 
tory agencies of the 
federal government^ 
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Organize the class into the following groups: 

a. F resident, Vice-President and 3 cabinet members, 

b. Congress-/ Representatives, 5 Senators and Speaker 
of the House. 

c. Supreme Court - 3 members and Chief Justice 

d. Three Regulatory Apncy Directors 

e. Three lobbyists 

1, Assign materials to each group that gives them 
general guidelines of how each process works and 
what their main responsibilities are, 

Note; The teacher should go through the process of how 
a bill becomes a law from handout sheets, 

2, Put the bask facts about each area on the board as 
the students feedback the information, Poster board 
will be good for later reference, 

3, Brainstorm five "key" problems that are currently 
facing our country, * (See brains Eornung rules 
below,) 

Select a tapic, have the President write it up as a 



t|pu 

subtni 



bill and submit it to Congress, 

5. Have students follow the process of how a bill becomes 
a law, This will require discussion , debate, cabinet 
testimony, lobbyist testimony, and rewriting of the 
bill. 



Conference committee s 
of the bill. 



d write the final version 



Any general American 
government textbook 



The U.S. Government 



■and How I t Works , ! 
Eleven transparencies j 
and twenty-one overleap! 
showing step by step I 
process of how govern- J 
lent works, AV2942 ' 
Social Studi'tl School 
Service 

U.S. Government in 



Action 6 Filmstrius 



with student workbooks ,j 
explains the workings j 
of the federal govern- 1 
neat. NYT1Q1R42 I 
Social Studies School | 
Service 

understandln|_the 
G overnment t It trans- 
parencies, 14 spirit 
masters VMBO-12 
Social Studies School 
Service 

Constitution Law in 



Action i 4 f ilmstrips 
N2 19-41085 Eii, 
Box 4272 Madison, VI 
53711 



ISO. 



OBJECTIVE 



Level: 
K-3 

4-6 _~ 
7=9 x 



Type of* Objective: 

Attitude 
Knowledge _X_ 
Skills _ 

STRAND: 
h Know the main 
structure and 
functions of 
government, 

OBJECTIVE; 
f, cont'd, 



ERIC 



ILLUSTRATIVE LEARNING ACTIVITY 



6. Once the bill has been reviewed and signed by the 
president, the Supreme Court would test to see if it 

| is constitutional or not. 

i 

! 

f Examples of possible bills with Cabinet Posts; * 



iective 



A. Competency, preforming state established 
will be required to receive a diploma, 

Cabinet post suggestions: 
a . Department of Education 
bi Department of Labor 
c. Department of Human Services 



B. Selling 50 million tons of additional wheat to 
L i S , S • R , 

Cabinet posts: 

a. Department of Agriculture 

b. Department of Human Services 

c. State Department 



^Brainstorming steps; 

a. Say anything that comes to mind 
h t Piggy back on other's ideas 
c. Don't evaluate 
di Allow time, then try again 



RESOURCES 
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OBJECTIVE 


ILLUSTRATIVE LEARNING ACTIVITY 


RESOURCES 


Level ! 

K-3 
4-6 

7-9 i_ 
Type of Objective; 

Attitude • 
Knov/ledoe x 
Skills " _ 

STRAND: 

9, Know the main 
Structure and 
functions of 
government, 

OBJECTIVE: 

g. Understand the 
changing roles of 
various levels and 
branches of govern- 
ment. 


i~ 

Have a loc 9 l judge, state representative, city council 
member, county commissioner, or any public official speak 
to the class on the following topics; 

1, What do people aspect from your jurisdiction that 
is unrealistic? 

2, What recent changes have been made that affect your 
area? 

3, What further changes should be made that affect your 
ana? 

4, What do you feel could be done to encourage people 

to be more constructive in solving their own problems 
and less prone to rely on government. 

5, Give example of some of the problems that happen 
and how they are resolved. 

6- Have the speaker present his/her main concerns. 
Have the students prepared with additional questions. 

The following day put the students in small groups and 
list changes they think would be good in order to make 
government more efficient and less expensive. The ideas 
could then be: 

a, Forwarded to the guest speaker 

b, Put in letter form to the local newspaper 

i 


Local government 
officials 

State and Local Govern- 


ment in Action, Six 


filmstrips with 12 
duplicating masters, 
examine typical pro- 
blems at state, 
county, city and 
individual levels 
NH8UG-12 Social 
Studies School Service 

« 
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I f 



1 

1 OBJECTIVE 

i 


! ILLUSTRATIVE 1 EARNING ACTIVITY 

i 


RESOURCES 

! 


Level : 


This is a good followup to Objective 'f 


Any general govern* 

i nit? n C Lpyfhnnk 


K-3 

7-9 r 


I. Have the students follow the local news* rndio , or 
' television for two weeks, listing the problems and 
concerns under each level of government. These levels 


t 

: Newspaper 

! i 
! | 


Type of Objective; ! 

1 


should include: 

a. City Government d. County Hove rnment 

b. School District e, state Government 


Magazines , j 
T.V, kn 


Attitude ' i 
finowlidoe \ ! 

Skills ' ~ ; 

i 

STRAND" ! 


c. Township Government f, Federal Government 


f -j « 

Local Government , 


2. If p''v :Jj have students attend local governmental 
tneeti uid report their observations, 


50 spirit mast- 's by j 
ER and LR Chun ill 
11."% 74 17-1*? Social 


9, Know the main i 
structure and i 
functions of 1 


; i 

3. assign reading material that will aid in orpnizating 1 

["HP fllfif'fiftn ftf iliT^li liiiii^l I 

uic iunLuon or gaui lyvtu* i j 

I 


Studies School Service 
Activities for Study- 


I 


tote: The teacher may need to help students organize 
problems under the proper governmental areas. 


ing Citizenshi| 
Rights and 

._„. _u - . 



OBJECTIVE: 

h, Understand the 
organisation and 
functions of state 
and local '■■govern- 
ments and their 
relationships 
to the federal 
govt rnfnent , 
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4, Discuss the information obtained and help students , 
relate to what can and cannot be done by each level/ 
of government because of their area of responsibility, 

5, Have the students^ in written form, discuss which 
areas they feel the federal government should be 
involved in and what areas they should delegate to 
state and local levels, Justification should be 
stated, 

6, k chart showing divided and shared responsibilities 
will be helpful, 



Resjjonsibilities.by 
| ER and LR Churchill 

48 Spirit Masters 

i ' 
■. i 

i(njlie People: Aspteets 
of American Govern- 
ment . Ten Films trips 
deal with each level 
of government 
GDA100-12 Social 
Studies School Service 

State a n d Local 
Government in Action 
Six fibstrips with 
twelve spirit masters 
M19-5108 by Emi, 
Box 4272, Madison, Wl 
337U 



i OBJECTIVE 



Level : 

Type of Objective: 

Attitude ' 

Knowledge 

Skills 

STRAND: 

9, Know the main 
structure and 
functions of 
government, 



OBJECTIVE : 

i 

i i, Understand the range 
and importance of 
decisions" 'fade by 
...-• the various branches 
and independent 
regulatory agencies 
, c- the federal 
government . 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



1, In groups of four, have students find information in 
the media center, using magazines or newspapers , 
about key decisions of the past that still confront 
us today. 

I, Try to bring out the effects of the decisions made 
over a period of 10 £o 20 to 30 years, 

3, The students might use surveys, or questionnaires 
presented to t!mr parents or other adults to help 
formulate opinions, The results should then be 
shared with other groups, 

Examples of Decision!; 

a, Supreme Court 

L School prayer 
2i Busing 
3i Abortion 

b. f.C.C. 

1, ProgrammLng - Profanity in lyrics 

2, Home movies 

3, Satelite discs 

e, Presidents 

1, JohnJon - Civil Rights 

2, Roosevelt - Work Programs 

3, Reagan - lax Spending on Defense 
k, Reagan - Use of Natural Resources 



T 



Any general history 
! textbook 



Magazines 

Newspaper 

Library {local) 

Constitutional Law J n 
"Action . Four film- 
strips covering search 
and seizure, due 
process, etc. 
N-219-41085 Eli, 
Box 4272 , Madison, Wl 
53711 
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BJECTIVE 



Level ; 

Type of Objective: 



! Wedoe v 

i * ■ — 

; m ^ 

! STRAND: 

1 9. Know the main 
I structure and 
functions uf 
aovernnienti 



j ObJECTIVS : 

; j, Identify the fores 

1 of gov&rnnsnt. 



195 



1, 



ride under various fcrms of governments found in the 
world. Have each group study one or two countries, 

Examples of countries might include; 

a. U.S.A. 
b. 

Ci 

d. Japan 

e. England 
:. Canada 

g, Argentina 

hi Iran 

i, El Salvador 

j . Kenya 

k, Soviet Union 

2. Students could use several days in the media center 
to obtain their information. 

3. Have the groups present their findings and project 
how decisions might he made under the various forms 
of government. 



ERIC 



How jGo ver nments A re 
Governed, (Newsweek) 
Four color films trips 
with duplicating 
masters and visuals 
depicting democratic 
capitalism, marxist, 
socialist!), racism, 
authoritarianism, 
totaiitariansiffl by 
End, Box 4272 
Madison, WI 53711 



ILLUSTRATIVE LEARNING ACTIVITY 

..... _ . . 




RESOURCES 

• 


lis can be a follwup activity to J, I. and J 

Divide students into groups and have them find 
information and explain how key decisions would be 


World Book 
Encyclopedia 

Atlas 
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OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



Level 



4-6 

7=0 



i i 



Typi of Objective: 



Attitude _ 
Knowledge _x 
Skills ' 



y\mW. , 

9, Know cht main 
structure and 
functions of 
. government. 



OBJECTIVE: 

k. Understand the range; 
and importance of J 
decisions made by ! 
state and local ' 
government, \ 



From lists of possible problems, select one or several 
on-going issues locally or at the state level, 

In small groups, have students find information from 
newspapers, magazines, or local governmental admini- 
stration pertaining to the issue(s) selected. 

from the information obtained, have the students 
determine the range and importance of decisions made 
by each governmental unit involved, 

Have students brainstorm possible and/or probable 
outcomes of the current action being taken over the 
next 5 - 10 years, 

The students may then project the effects that the 
course of action being taken will have on then in 
the future, 

Further activities might include having the students 
problem-solve a current issue, 

Steps for problem-solving; 

a, Decide upon a clear statement of the problem. 

b, Gather information pertaining to the problem. 

c. Break down the problem in manageable or 
related parts. 

d. List alternative solutions (more than one solution) 
for each related part. 

a, List the potential pros and cons (consequences) 
for each solution, 

f, Select the best solutions for final recommenda- 
tions. 



RESOURCES 



Congressional News 
Letters 

State and Local Govern* 



ment in Action , Six 
flkstrips with 
duplicating masters 
viewing state and 
each level of local ■ 
government. Emi, 
Box 4272 Madison, WI 
53711 

Council: A Simulatio n 
of Decisionmaking in 
Local Government, 
miHl " Social ! 
Studies School Service! 

Things From Local 
Government by J. 

dis- 



Watson 

cussion problems, 
student activities* 
and club projects to 
analyze services per- 1 
formed by local 
government. JWW7450-12 
Social Studies School 
Service , 

Local Government , 50 



spirit master a 
ies involving^ studants 
in activity studyin 
their local government 
JWW7417-12 Social 
Studies School Service 



201 



^ = J W > * v = * 



Level : 
\Q T 

- ■ 

ivpe 0'" Obj&ctivs* 

Attitude _ 
faowledce J. 
Skills " " 



9, Know :!v ails 

functions of 
i govrntit, 



1. Understand 
decisions pi by ! 
•the various branches 
and levels of i 
government are 
interdependent. | 



jke one 4^ s .._ as building a sewage disposal 
tfstett. 1 iff che process that various levels of 
ii'Vftra^nt || tab proposing, approving, financing, 
iipiessfttA^jud ai^cssinf the decision ia«. 

iile -aver ^-"acer could possibly cost into 
Pi cUfj -flj^i^ 5Ce pi h.id to be followed 

?tudititi %| ( | ^ prepared to ask questions relating 
EMiov nl im m'^mi unit* Mi h involved 



fifd.s.U-iil areas; 



Ci 'j^KMicri of innt- r city cere 

c - ^ISuiiiic^e district 

e ' such as nails bein^: developed 

^ttalsM 



Citv tager i 

Township Supervisor ' 

County Ad"lnistritor ; 

CountihJ^tiorj 
of Froblem-SolvinE at : 
the ^witv^je], ! 
iWfHMociaf ' 1 
; Studies School Service 

; Pressure: A Sjilatiaj 

( r ■ ■ - - - -: - - - - -=- ~- * f": : - ' 

| Local Goverrownt, 1 
| INTM' ^cYal. | 
' Studies School fence 

! 

1 i 

; Local Cavejront 30 : 

1 SpiriY¥stirltiyit j 

, ies by ER and IB j 

; Churchill . JTO-12 

; >oM Strife* W 1 

; Service | 
i 

! State and local 

\ rent in Action f Six 

I fil^trips.'Tz' ■ 

1 duplicating nmth '<■ 

' Example: typical ! 

| problems at state } ! 



county, 
and individual levels | 
NYT8I1C-12 Social I 
Studies School Serrize 
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! OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



i Leva i ; 



Type of Objective 



Attitude 

• Knowl fides 2_ 
! Skills ' _ 

i STRAND: 

i 

i ; 

Z ;9 ? Know the ^ain 
7 i structure and 
functions of 

i 

government. 

i 

! 

' n. Understand the 

•ioraal legislative 
i process. 



Soce; This is a long-rings assignment that would take 
onlv i few minutes per week of class time. 

1. Have students log intonation on several bills as 
thev work their way through the state Legislature, 

2. As each step is completed, it could be put on pester 
board in the raora with the date and changes that wire 
made at that step, 

3. When one of the bills is signed by the governor, the 
students should write a paper outlining changes that 
could make the legislative process more effective 
and responsive to the people. 

4. Refer to objective 'F ! that follows the Federal 
lawmaking process, 

5. Obtain copies of Bills from your state or Federal 
Lawmakers. 

6. As an additional activity, the students might prepare 
a Bill of importance to them, 



; btate Legislator 

i 1 

! State Constitution 1 

j i 

■ Congr ess, A simulation* 
| board $m where sen- . 
dents role play j 
senators and rapre- , 
sentativeb iuttuductinj, 
influencing, and 
voting on bills i i 
HA103-12 Social j 
Studies School Service j 

! 

i 

Value Questionnaires ; 
j for jnited jtates ; 

Government. A series | 
j of H unit-organized j 
| questionnaires j 

EG810-12 Social I 

Studies School Service! 
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IESCURCES 



! . 1 



1-3 
i-5 



".3 



i X 



3 M r^.ar'v.'S* 



Altitude _ 
Kncwl edcs _x_ 

«... ! , ■_■ 



■- Knew trie rain 
structure and 



lunetlons or 
ceverniMt, 



OBJECTIVE : 



o, Understand 



influences on 

governmental 

decisionmaking, 



1, Discuss the role uf iobbvists, special interest 
tfpups, an: singular interest groups and their 
influence cr. pvcrnsental decisionmaking 

I, 5r.ii?.stons a list of special interest issues and'or 
groups that ni^ht influence povernsental decisions. 

3. lake a key is-^ such as nuclear enorcv* 

4. Have a lobbyist, special interest advocate, person 
or consultant discuss now ti|v might c.o about 
influencing law-akers to promote or curtail further 
construction o: nuclear energy, 

3. Write an assay building an anient for or against 
the hflartce of ^bovi^cs, or special Single 
interest croups, on our governmental decision-Biking. 

o. Have the students role p 1 ay lobbying and present 
their concerns before the class to convince the 
Students now tc vote on an issue, 



'MacNeil 'LaLrer Snorts' 



: Newspaper 



1 Ci tizen Lojbbving;^ A 
Guide to Action _in 
the Uyslative Pro- 
cess. (Scholastic i 
Media Enterprise) 
Fiimstrip K&/-U01 , 
Eni, 5o>; ^ 272 » Madison' 



53/11 



[he Power of People , 



! Two fikstrips showing! 
I influences on law* j 
i rgking \'-623-ioC I 
! Eni, Box 4272, )\ 



20 



JO 



0 



n 



OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



| Leva » : 

: 

: 7-? T 

; Type 3f Objective: 

! 

! 

| Attitude _ 

• Krowlsdge 

I STRAND: 

I f 

n ! 9, Know the main 

T 1 structure and 

! functions of 

! government. 



i OBJECTIVE! j 

! p. Identify similar!- j 

| ties and differtlicesj 

j between political 

I decision-making. 



1, Set up five groups each representing a different 
country. Countries sight include; 

a , U.S. 

b, west Genaany 

c, France 

d, Ji-pan 

e, Saudi Arabia 

2, find information regarding the decision-making process 
of the country and the situation in that country, 
tsueh as energy). 

3, Information search should now enable them to 
formulate energy policies that can be presented to 
the class, The policy should be projected for the 
next 5 to 20 years, 

i, Each group will present to the class their decision 
regarding future energy policies. The decision- 
making process wili be outlined in detail. (Refer 
to objective K for description of problem-solving) 

5, The other members of the class will critique the 
information given in light of the established 
decision-making process given, 

6, After all groups have presented a written evaluation, 
a discussion will be held comparing the decision- . 
making process given of each nation, 



; Handbook of the >>jlonj t 
: Grand River Books 

! World M, ; 
iHowjovernment^Are ; 
Go^yemed. (Newsweek) ■ 
Four color f ilmstrips i 
with duplicating \ 
mas Ears depicting j 
democratic capitalism,! 
marxist, socialism, ; 
facism, authoritarian-; 
ism, totalitarianism j 
by Eroi, Box 4272, 
Madison, WI 53711 | 

Write for Current ! 

Information to; | 

- United Nations j 

- Embassies of I 

Nations Chosen : 

j 

ThiJaUcic£oLOil , ! 

Two filnstrips | 

H25-802OC End, j 

Bok 4212, Madison, | 

Ml 53711 j 

Energy. The Challenge 



is Now, Eight film- 
strips designed to 
provide an uptodate 
overview of energy 
N8081305 Sociai 
Studies School Service 
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20S 



:>2 r= ft" 



RESOURCES 



■ Lavs: : 



7 *! 

r _ i 



";?s of 0:i*:tne: 
Ski] Is ' " 



-• ■ >•-• - .• . 

Know the r.iin 

structure and 
functus •:" 



' q, Understand voter 



1. t?c newspaper reprints fros past Section and hnve ; Major new purines 
■students nak^ n list of the type of issue? voted upon j 



and the values ?h;w:, bv the votlne rasalts. 



iaV! cl;e SC^Jir.:? follow a ^ r;; ;n or, r 



Loral clerks 



during the fall and determine the key issues ; ^L.\Ai s H f ^ 

decide how the vandidates are responding to the issues,! ^HIS&M 

: Sunning a Fei ir.ieal 



3' Set up log sh&ets that will cover a six to eicht 
ooor; soan of tin*. 



Cation \rX-\l 
Social Studies school 
Service 



A class discussion on the issues and projections of ■ Your Vote Counts !;,, 
how the students think the voters will respond should • ninstrips disouss 
he held. A vo.luw coStta m^e be used to clarify ■ pioblens faced in 
voter tC'0,iiVi..ir, _ , coordinatine, coupon 

i efforts GOA103-I2 

j 

social studies School 
Service 



sample value cmim right include: : 
a, qualified vs. registered voters 
n. y'here did voters cet their information 

c. at what point did voters nake their decisions 

d, continue - a scale of importance of issues 



unimportant 



very important 



L§ts_Vote Five file- « 
strips help nntivate ' 
vovnc voters 
IB17895-C-12 Social ! 
Studies School Service 



5' After the election, tine should be spend evaluating 
the election in terms of the values and behavior 
shown in the results, 



\ ! 



OBJECTIVE 



illustrative learning activity 



RESOURCES 



Level: 



i K-3 



Type of Objective: 



■"■ttitude 



Mil 

Knowledge J_ 
Skills ' _ 

STRAND: 



! ! 



9. Know the sain 
w- ; s£ruccure and 

! ! 



functions of 
government. 



i 1, provide a handout sun^arizlng the development of 
; political parties. 

; I, Divide the class into as amy active parties as there 
; are in your community, 

i 

; 3. Have each group: 

a, Interview leading party m±m. 
• b. Collect background info nation from party 
I as to how the local branch got started, 

: e. Have the students get opinion from parents 

and other adults as to their feelings abut 

political parties. 
! d, Write to the state and national headquarters 
! for information from each political party, 



OBJECTIVE: : 
r. Understand the role • 
of political parties:. 



Have the students project the results of multi-party 
systems such as France, Italy and Germany, 

Note: Resource people who have seen aany changes 
and followed politics could be helpful in 
pointing out the role political parties 

play. 



I T he Right to Votejjur 



Democratic Privilege, 
Four f tlmscr ips dis- 
cuss political process 
from choosing the 
candidate through the 
general election 
N'»219*60050 Emi, 
| Box 4272, Madison, WI 

! 53711 
i 

j The Election Process, 
i Two films trips 
j N-675-7910C Emi, 
I Box 4272, Madison, WI 
s 53711 

Votes Ajkulado n 
of Organizing and 
Running a Political 
Carapaijn, INT-34-12 
Social Studies School 
Service 

Sneakers: 
Candidates j 
Party Representatives 
Council Member 
League of Women 
Voters 



9 
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EARNING ACTIVITY 



RESOURCES 



W _ 



1- List five i?m o: responsibility under each; 
National b, 5nte 



T vce d*' Objective: 



Attitude 

NflOW!92C2 



1. All;. 



9, Knew the - -in 
structure :nd 
functions ei 
ievern-ent. 



CPJECTIVE: 

s. Associate national, 
state and local 
problems with 
relevant govern* 
nental agency or 



214 



ilj Education 

teoial Fervkes 
s3) Roads 

i5) Land use 



(1) Social Services 

1 2) Education 

(4) Unemployment 

(5) Land use 



.1: Streets, water, sewer 

i.2) Social Services 

i 

;j) Education 

(i) taploynent 

i ) ) ' ;nc '.^0 

J, Provide a list ot wvenisental units on cooiinitv 
agencies and have the indents list the apey that 
should deal with the concerned area. 

. i- The students slight then discuss the necessity for 
those agencies and mmt vays to streamline the 
, svstem. 



Media Center 

i 
i 

:Any general govern- 
nent textbook 

I State Department of 

i Hunan Resources 

| 

; Local planning 
' denarttient 

i 

| Countv annual reports 

I 

!Ypur_Vot_e Counts: 
' State jndjocal 
! %eni?ent ] Two film- 
' strips showing real 
, case studies of 
! problems involving ; 
[ federal and local | 
I povirnmants GDA 103-12: 
; Social Studies School 1 



! Modern American | 

; Government, Ten spirit 1 

| rasters Review \ 

1 each level of govern- 

gent EMP400H-12 ' 

' Social Studies School I 
i i 

! Service ! 



OBJECTIVE 



ILLUSTRATIVE LEARN ING ACTIVI 



RESOURCES 



Level : 



1 ■' £ 
i fe-3 



i N"0 

4-S_ 

Typf of Objective; 

Attitude _ 
Knowledge _x_ 
Skills " 



STR 

§, Know the main 
structure and 
functions of 
government, 



0P.JE 



u, Associate govern- 
mental actions with 
the appropriate 
level of government: 



1, Using the madia canter resources have each student 
prepare a list of decisions made by different units 
of government. 

Note; This could be done by the class with each using a 
different periodical , One class period should be 
enough, 

2, Then compile into a list the decisions made with the 
level of government involved, 

Note; Many times there will , be several units listed for 
one decision, 

3, Use comparison charts from various levels of government 
and show who's responsible for what, 



Any general govern- 
! merit textbook 



Understanding the | 

| - * j 

j Government t twelve • 
transparencies and U j 
spirit masters discuss; 
basic processes of ! 
federal, state, countvi 
•*id city government, 
VH80-12 Social I 
Studies School Service! 

Modern American ! 
Government, Ten spirit j 
masters review each 
level of government 
DuKOGH-12 Social 
Studies School Service 

Your Vote Counts; 



State and Local 
Government^ Two film s 
strips show real case 
studies of disputes 
and problems in 
coordinating federal 
and local governments, 
CPA 103-12 Social 
Studies School Service 



£± 216 



217 



i OBJECTIVE 

! Laval: 

: %9 I 

I Type of Objective; 



: Attitude ___ 
| Know 1 edce I 
Skills " 



« i •". 1 J, 

9, Know the main 
structure and 
functions of 
government. 

OnjECTIVE ■ 

v. Understand the role 
of interest groups > 



ILLUSTRATIVE LEARNING ACTIVIT 




1. Have students write to a lobbyist and member of a 
special/single/political action committee group for 
information and naterials pertaining to issues of 
concern i 

2. Have students review the naterials obtained to pick 
out the concerns of the interest group, 

3. Students should identify and rank order the concerns 
of the interest groups, 

Examples might include; 

National Sportsmen Association 
F..R.A. Movement . 
Moral Majority 

American Medical Association 
Abortionists or An t i=Abo r t ion i s t s 
Nuclear Freeze 

4. Have the students identify the role that interest 
groups play in influencing lawmakers in the 
decision-niaking process. 



:ric 



J interest croups 

i 

! Lobbying; How Does 
i It WprK? Ifhoni Dots 
| It '.Cork F or? Film- 
| strip duplicating 
| master XYT100M2 
! Social Studies School 
! Service 



: Pressure; A sirnulatip p 

! g£ dfeclsion- mak^lng in I 

! local go^rnpint 

i Utilizing public 

! pressure to influence 

: government decision- 

| making TNT2S-12 

< Social Studies School 

I Service 

| 

| T he _Power_of_ People ^ 



I wo 



LmS trips s 



how citizens can 
influence govern- 
ner.tai decision- 
making. S2675445C 
Er:i , Box 4272, Madiso 
H "53711 
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i Ubwtuu.c 



ILLUSTRATIVE LEARNING ACTIV1 



RESOURCES 



is 



i Leva i: 



4-8 _ 

/-S A 



Type or UDjiCtive; 

Attitude _ 
Knowledge _X_ 
Skills ' 



! STRAND: 
1 9, Know the main 
structure and 
functions of 
government. 



w, Understand nomina- 
tion procedures, 



L Review nomination procedures for national, state and 
local units of government. 

Note; These may 

a, Political party nominating conventions 

b, Individual petitions being registered 

c, Party committee 

d, Campaigns 

e, Elections 

2, Have students role play a nominating convention. 

3, Have the city clerk come in and go over the procedures 
for nominating, election and renewal . 



•Files 

Local Candidates 

i 

Local Clerk ! 

Any general govern- . 
ment textbook j 

Ch oosing the President ] 
Analysis of how 
Americans pick their 
president (League of 
Women Voters pamphlet) 
LWV301-12 Social 
Studies School Service 

Politics and Voting , 
12 transparencies 
explaining the role of 
political parties 
VM87-12 Social Studied 
School Service 

Votes: A Simulation of 
Organizing and Running 



a Political Campaign , 
INT34-12 Social 
Studies School Service 



Deliwte; A Simulation 



of a National Poiitica 



Party Convention , 
INT46-I2 " Social 
Studies School Service 
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OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



RE 



Level; 



^0 



hi 

y?e of Objective: 

Attitude 
.taleace Y 

Skins " 



- mTow the caia 

5 ■ structure and 

1 functions of 

! government. 



1, Select specific local, state and national public 
officers and have scudents review information required 
to fee elected s appointtd, or noeinaced for that 
position, 

2, Hake contact with currant office holders to detaining 
the pros and cons of the existing qualifications 
election and nominating procedures for public office. 

3, Have the students make a list of possible chances that 
could be made in the required qualifications and in 
the procedures for public office that might encourage 
the most qualified people to run for public office, 



Local, State Office 
Holders . 

! 

Any general govern- ! 
merit textbook ! 



Delegate: A Sinulati 



OBJECTIVE: 



x. Understand how, when! 

and with what j 
! qualifications public 
i officials are elect as, 

appointed or ! 



of a National 
Poli tical Partv 
Con vention . FUT46-12 
Social Studies School 
Service 

The Election Process, 
Two fikstrips with 
reproducible pages | 
SED910E-12 Social | 
Studies School Service 

American Political | 
Parties Today # Two 1 
fikstrips focus on | 
political parties j 
SED41M2 Social j 
Studies School Service 



« i 



n 0 / 



0 

FRir 



OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITV 



RESOURCES 



Lsvs ■ : 

Type of Objective: 



i 

1, Usini information from the federal and state jStata Constitution 

const i-uc ion and local charters, go over the steps 
for removal that have been used for the president, [Local City Charters 
senators, representatives and local officials, ! 

! Local Clerk 

he concepts behind cansorshio, iEpiachnent, dismissal 
and public pressure should be discussed, 



Any general govern- 



Attitude _ I 3, A discussion of the difference between a person being 

Knowledge x I 
Sfcfils " \ 



l STRAND: . 

! 9, Know the main 
structure and 
functions of 
government. 

OBJECTIVE: 
y. Understand how public 
officials can be 
removed from office,! 



fired from a job in private enterprise and a person 
being impeached or removed from public office should 
be held. 



merit textbooi 

Manager of local 
business 



224 
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OBJECTIVE 



J-S T 



< Type o* ;:jac:ivs; 

i 

| Ar.toe _ 
• Skills ' ~ 
STRAND: 

9, Know the rain 
structure and 
functions of 
government. 



ILLUSTRATIVE LEAkNING ACTIVITY 



; 1. Have the village, town, township or city clerk visit | Uval gavernafcntal 

: the ciassroc: and gp over the sttps for voter | clerk 

• registration. Have the students fill out the proper ' 

: t'orss. i Constitution 



2, If there is an diction in process, take the class 
on a field trip to a voting pminet and have- the 
officials explain the process, 



Local City Charter 
\ ! k 4 C " 
Xiwspapfir 

Voter Registration 
Form 

Voter Ballots 

Field trip to voter 
precinct 



ut/UtaW i *.t! 



z. t'nderstand 
registration and 
voting nroceduris, 



22o 



22'/ 



9 

:R[C 



f 



i DtennD^cc 

| I = V = ! = W 



.evei: 



\"0 



i u-3 



7-9 jt_ 

"yes of Ccjacti ve : 

Attitude _ 
Knowladgt Y 
Skills 



! STRAND: 

|9» Know the main 

| structure and 

1 functions of 

i governaenti 

OBJECTIVE: 
S3. Recognize the 
legality and 
constitutionality 
of individuals and 
group actions 



1, List several single or special inures: groups that 
have been famed in the past, 

Exasple: 

a, Dissidents against the Vietnam War 

b, N',A,A.C.P. 

c, E.R.A. 

d, High jacking for political reasons 

e, Labor unions 

E\ Revolutions (compare with current terrorists 
| groups): 

i 2. Have each student select one group and find the 
following information' 

a. Group formation (when, where?) 

b. Purpose 

c. Methods and procedures used 

d. Results of their actions - short and long 
term 

3, Have students identify, in small groups, selected 
actions taken and relate those actions to the intent 
of the constitution and/ or court precedents. 



Pamphlets from 
organizations 

Magazines 

The Power of th e 
People Two fib- j 
strips showing how ; 
citizens can influence 
governmental decision 
making N625M5C 



Emi, Gos 42/ 



,:: \ Madison, 



tfl 53111 

Citizen Lobby lngj ^A 
Guide to Action in 
the legislative 
Process, N6S7001 
Emi, Box 4272, 
Madison, HI 53/11 

Newspapers 
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IVE 



l^S g i I 



K-3 
4-6 



" v 

Type of Objective: 
Knowledge X~ 

• skills " 

10. Understand the 
organization or human 
sotieties. 



: OBJECTIVE : 

■a. Understand the basic 
! social concepts and 
' social imperatives, 



ILLUSTRATIVE LEARNING ACTIVITY 



il. 



4. 



■0 



3u 



o 

ERIC 



Have the students complete a homework assignment in 
which^ they keep an inventory of their activities for 
a 2i-hour period, Instruct them to break this 
inventory into an "activity log" which is divided 
into 30 minute tegatnts. Students need to log 
eating, sleeping, showering activities as well as 
activities such as listening to records with friends 
or self, playing soccer, shooting baskets, studying, 
etc, They are to include a column listing with 
whom the activity is done (nunbers may ha enough - 
lor example, sleeping/one involved; basketball/five 
involved, They nay log more than one activity in 
each 30 minute segment, 

Tine Period"'"" 



10:00 p.m. 
10:30 p.m. 



Act^;:tv_ 
Sleeping 



•^ber Inwlved 
One involved 



Have students look at their inventories to note those 
activities in which human activity is carried on 
alone and those in which the huaan activity was 
carried on as a member of a group, 

The students may find some activities which are 
usually completed individually and others which an 
usually completed as group members. Discuss these 
and compile a list on the board, 

The students should be encouraged to form generaliza- 
tions about Human Activity based upon this experience. 



^SOURCES 



Paper, pencil 



OOuECTIV: 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



Ui 



i Levi:: 



.<-] 
4-5 



' Type of Objective: 



attitude 
Knowledgs j_ 

1\1 1 1 5 



STRAND: 

i'\ Understand the 
organization of 
societies. 



3, 



b. 



Identify the variety 
of institutions and 
groups people form 
and the functions 
of those institu- 
tions and groups* 



4, 



Post a large piece of tag board in the room entitled 
"Groups to which I Belong, 1 ' Instruct the students to 
record the names of groups to which they belong before 
or -after class period, After a few days use this 
chart and ask the students to categorize these groups i 
Discuss the term ''category 11 and various ways these 
groups may be similar , Students should support their 
grouping by explaining their reasons for making a 
category, 

Select one of the groups (categories) listed and have 
the students identify the purposs(s) of that group. 
For example } students might identify the following 
purposes for the "family" group; 

L care for young 

2. provide protection, lourishmenc 

NiKtj have students state reasons for being a member 
of the group. In the cab, of raniily, students' 
raason(s) for membership rai^L incLde; 

1. no choice - born into this gnup 

2. protection - safety 

Distribute a paper to each student and instruct each 
to label a paper as shown below, repeat it 3 times on 
the sheet . 



Instruct students to choose 3 groups from the class 
list and write the name of the group as the subtitles. 
Then instruct the students to complete the lesson by 
listing the "Purposes" and "Reasons" for "belonging" 
under the proper title* 



9 

ERLC 



23 



tag board 
chalk board 
felt pen 




paper * pencils 
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OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



i ! w - - ■ 



STUAr,i 



1 i 



10, Understand the 
organization of human 
societies. 



c, understand why human 
beings form institu- 
tions and groups, 



>34 

ERIC 



Read an exerpt from a book describing a family 1 s 
adventures of pioneer life, a voyage to the "new 
world," or the activities of the first few months 
establishing a new settlement. Have the students 
list the needs of the family, Then have them complete 
a chart in which they list the specific ways these 
needs were met, 



Interesting short 
account of an early 
colonial or pioneer 
family 




Food 

Protection 
Clothing 



Have the students look for the basic goal of this 
family which is s_jm'v_al_. Next 9 have the students 
discuss which indivi; al was responsible for pro- 
viding the needs of the family, 

Have the students rake a jjst of the persons in 
their immediate family, the responsibilities of 
these members and the need which is fulfilled, 



"SO 



Responsibility 



4, Have students rank order this list and be able to 
explain his or her reasons for thinking that family 
members must assume these roles in order for the 
society to survive, - •• 



Paper, pencil, 
chalkboard 



9Q.-C 



OBJECTIVE 



i 



is- 3 



ILLUSTRATIVE LEARNING ACTIVITY 



7-9 jl 
Type o*" Objective; 

AttitudG _ 
Kncwledge J(_ 
Skills 

STRAND: ■ 

10, Understand the 
organization of human 
societies. 



! OBJECTIVE: 

' d. Understand the rela- 

| tionships among insti- 

; tutionSj groups and 

i individuals 



RESOURCES 



3, 



5. 



the term 
list the five 



The teacher should introduce and define 
"institution, 11 The teacher then should 
main institutions on the board: 

a. Institution of government 

b. Institution of religion 

c. Economic institution 

d. Institution of education 

e. Institution of family 

(A large bulletin board divided into these insti tu 
tions may re constructed, Students may bring pictures. 

The students should complete a list of the particular 
need|s) of society each institution fulfills, 

The class should choose one of the five institutions - 
for examples Institution of Education, "Wha t croups 
have needs relative to this institution? 1 ' This 
question should be posed and the responses listed 
on the board, For example* children, parents, 
business and industry, educators, citizens, etc. 

Next s the teacher should take one of these groups 
such as "children" and write it on the board. Ask 
the students what special needs of the individual 
are supplied by the institution. For example, the 
child learns to read, learns skills, enjoys encounters 
peers, etc, 



The students may choose one of the remaining groups 
and list the specific needs of that group fulfilled 
by the institution, 

An assignment may be given in which the students 
should describe what would happen to this group's 
needs if the institution wire to vanish, 
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wECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



■ * A 



".p- c ; Objective: 

»'v. L'ndefstsnd the 
organization of 
human societies, 



e. Understand the 
changing nature of 
institutions and 
groups. 



• I I'se the class Use co-piled from the pioneer or 
! colonial family story. Ask the students to coar-are 

this list with the needs, responsibilities and 

person iv for rheir family, 

-. Students should look for similarities between the 
survival r.ccrOs of the colonial or pioneer frily and 
these of the contemporary family in the L\:. 

3. Students should look for and discuss the differences 
between radlies' needs and if the responsibilities 
have changed over tin#, 

4t k class discussion on the influence of technology 
on the African fatiilv m take place. 

h instruct the class that they ire to assume tech- 
nology cnntinuei to advance in the next 50 years 
without major war. Assign the students to write 
a scenario of how the family may provide for 
survival of its umm in the year : 2030, 

Refer to Objectives c and d, Strand 10, 



OSwECTivt 



ILLUSTRATIVE L'M'iG ACTI V II 



Level; 



4-6 

7.tl 



/•9 X 



iype u r Objective; 



Attitude 
Skills 
STRAND: 

10. Understand the 
organization of ton 
societies. 



OBJECTIVE: 

f, Understand ways 
groups are inter- 
dependent, cooperate 
and compete 



The teacher should ask students to choose their 
favorite team sport, Next, the teacher should ask 
what common goal these groups have * to win (a game 
Next s the students should look at the term "inter- 
dependent," Discuss this term with the class. The 
teacher should ask two students to share their choice 
of team sport. For example, John chooses hockey and 
Sue baseball. Next, the teacher should ask the 
students in what ways do they cooperate? compete? 
Answers may include; seasons they can be pi aye i 
physical attributes of players , scheduling playing 
times on media, appeal to fans, etc. 

Schedule the Athletic Director from your school 
district to visit the class. Have him/her speak 
to problems related to the interdependence, compe- 
tition and cooperation of (junior) (high) athletics 
in your school district. 



Guest Speaker: 
Athletic Director 
from local 
district 



ERIC 
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OBJECTIVE 



Level : 



\0 



Knowledge x 



STRAND: 

10. Understand the 
organization of 
husan societies . 



ILLUSBTIVE LEARNING ACTIVITY 



i 

! » 

; 1. The teacher should Supply or ask the students to I 
; bring a copy of the newspaper, Discuss with the ' 
; class the tm "conflict." Instruct the class that 

:h«it»8ignnent is to exanitia the paper, find examples! 
; of raortec conflict and enter the information on a' ] 
; chart -xplain the chart. Stusdtnts nay work in pairs,! 

; Conflicts Reported (djtie of paper) j 

! ?l3c« of Conflict Type of Conflict kiv Conflict Was | 

! (Local, Stace, Hesolvad (may 

I International, etc) be proposed but 

• not actually 

' completed} 



2, Next, ask the students to cite - exaniples from their 
chart and to list the advantage-is and disadvantages 
of the methods used te solve th*e conflict, 



- — r z « b I 



R, Understand the cvpesj 3 " Stuta should look t0 see if ~ h *" are different 

; of conflicts between! * WlVing the 5 ^ typ ^ of conflIct ' 

I groups and ways | 

! conflicts are 1 

: resolved. 



RESOURCES 



0 

ERIC 
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! 

1 OBJECTIVE 


ILLUSTRATIVE LEARNING ACTIVITY 


RESOURCES 


i=< — — - 

| Level: 


1. Introduce and show the filrnstrip "Education and 


Filrnstrip Kit 


K-3 
! 4-6 

1 7-0 "v 

i 1 J .L, 

j 


Technology, 11 


liihtf Till f \\r*QZ Are 


2, After viewing, have the students discuss the follow- 
ing statements: 


Different, "Educa- 
tion and Techno- 


i type ot Objective; 


a, In what ways have people been tai'ciit the culture 


logy" 


i Attitude 


of their group? 




! Knowledge X 

1 JM 1 1 3 

j 

1 


b. How does a small child learn the language of his 




or her culture? 




; J 1 rlrUiU « 


c, In vhat ways do we learn the stories (folktales, 




10, Understand the 


nursery rhymes, legends, etc) that are part of 




organization of human 


our culture? 




sociities, 

i 


d. How does a child learn the eating customs 
(use of chops tick , table manners, sitting on 




OBJECTIVE;; 


floor, use of fingers, etc) of his or her 
culture? 




h. Understand how and 


e. In what ways does a culture carry on (perpe- 




why human societies 




differ. 


tuate) its practices so that they are continued 
for hundreds of years? 

3, Distribute paper to each student and instruct the 
students to list the ways that they have been taught 
the culture of their people. 

4, In what ways does environment and technology influ- 
ence the culture of human societies? The students 
may look through books to find pictures which illus- 






trate environmental and technological influences on 
our. daily way of life, 


f 



OBJECTIVE 



RESOURCES 



Love i : 

K^3 __ 

H ~' = ' 

7.9 r 

Type ut Objective: 

Attitude 

KnowludiiG X 

skills ' ; 

STRAND: 

10. Understand the 
Organization of human 
societies. 



OBJECTIVE: 

1. Understand the 
meaning and sources 
of power within a 



1, Ask the students to name the most powerful indivi- 
dual in the classroom. The issue of criterion should 
surface, The teacher should ask the students what 
reward or punishment this individual controls, Next, 
the teacher should" ask the students to assume they 
are in another situation (not in classroom), How 
might their answer change? Would they choose the 
same person? 

2, Ask the students individually to list the 3 most 
powerful people living in the United States. 

3, Compile these lists on the board, Discuss with 
the class what occupations in the United States 
are represented, Ask the students what this list 
shows about what is valued by them, 



4, Ask the students if the term "power 11 were changed 
to "respect" if they would name the same three 
individuals, Find out what .changes would be made, 
Discuss their reasons, 

5, The students may be assigned to write an essay on 
if Power and Respect Should be Synonomous, 




OBJECTIVE 


ILLUSTRATIVE LEARNING ACTIVITY 


RESOURCES 

■ — - — - — - 1 .... - - 


Level: 

i 


Design A Strand 


- Paper 




Tir.e: Three 4U minute blocks of ti .e. 


- Pencils 

- Poster board 


4-6 


Procedure: 


- Construction paper 


Type of Objective: 


Have the class brainstorm as many political or social 


Optional 


Attitude 
Knowledge x_ 


interest groups (not recreational} as they can, List 


- Paints 


these on the board, Then divide the class into groups 


- Tape 


Skills 


of 2 to 4 peopla and have them select a group and brain- 
storm a list of beliefs or ideas that the group stands 


- Magic markers 

- Parents 




for, Hera is where investigating titne nay be necessary 


- Community leaders 


STRAND: 


fn fmjf3 FriPFFt £fin£ 1 f) f flFfflS M* fiH rn ynfk Wlfh- 
LU eIVc ullfeLil ayulE ililyi tllsLiuii uy wuik hiuii- 




11, Understand the 
rciationshin be- 
tween individuals 


They then must design a plan that will successfully 




convince the rest of the class that their ideas are 
good ones, Have them brains ton. I list of all the 




and groups i 

i 


ways that they can make the rest of the class aware 
of their beliefs and how they can persuade the class 
to think their ideas are good ones. 

After designing their plan, give them time to develop 
it (work time to make posters, speeches , slogans, role 
plays s mimes , propaganda literature, etc.) 

Try to encourage that work is shared by all members of 




OBJECTIVE: 
a. Understand how in- 
dividual perceptions 


the group so each student has a responsibility, Allow 
for self-evaluation or effectiveness, as well as the 




and actions are influ- 






enced by che values 






and behavior patterns 






of groups with which 
indivirin^^dp.ft£jiy^ 







0 

ERIC 
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OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



Level; 

K-3 

H _ 
74 __v ^ 

Type of Objective 
Attitude 
Knovlscjje 



!U Understand the 
relationship be- 
tween individuals 



and 



OBJECTIVE: 

b. Recognize that 
there are important 
values and behaviors* 
that develop out- 
side of a group's 
influence, 



2r 

ERIC 



Share the following predicament with your students 
for discussion or role play; 

Friendship 

You have a best friend ( .Andrew, who is one of the 
aost popular hoys in the school. Andrew is funny, 
a good athlete, and a good dresser. Andrew doesn't 
do that well in school s however, and often gets other 
friends to do his work for him. This helps him to 
get passing grades and have a lot of free time , hut 
he doesn't learn anything and is falling further behind 
in his class, Yesterday, he gave you his math homework 
to do because hi had to go over to a friend's house. 
You know how to do it but don't have the time. Andrew 
told you that you should he a friend and not worry 
about your work Since you'll find time for it, You 
hate to lose .Andrew for a friend since hanging around 
with him gets you a lot of recognition and friendships, 
but you also think he is taking advantage of vou. 
Dicidi what to do, 

a. ) List choices available, 

b. ) Prioritize choices, 

Ci) Consider pros and cons of choice, 



Permission granted by Problen] Solving Instruction 
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L Personal experiencis 
School counselor or 
social worker or class- 
room teacher 
3. Values clarification - 
problem solving models - 



OBJECTIVE 



Level: 



K-3 

J r 

4-0 

7-9 



Type ot Objective: 
Attitude 
Knowledge 
Skills 



STRAND: 



1"U Understand tna 
relationship ba- 
mm individuals 
and groups . 



OBJECTIVE; 

c* Idencify the 
variety of roles 
one can have 
a group. 



ILLUSTRATIVE LEARNING ACTIVITY 



Share the following predicament with your students 
for discussion: 

FAMILY OR FREE TIME 

Bernard's grandfather is an invalid living 'rick Bernard 
and Ms parents , He can get around the house in a 
wheelchair but has difficulty getting in and out of 
the chair from his hid and has fallen often , His 
condition also makes it hard for him to go to the 
bathroom, or to reach things from cupboards or 
shelves, Bernard's mother works full time, and 
his father has a part time job lasting from 1:00 
until 5:00, Bernard gets home from school at 3:13 
and has often helped to take care of his grandfather 
during that time. This was ok during the winter, 
but with spring approaching Bernard wants to get out 
with his friends, 'to no one is around, grandpa 
just sits around and gats depressed and doesn't want 
to do anything. This makes Bernard feel even more 
quilty when he thinks of leaving, What should Bernard 
do? 



*5ee previous activity 



RESOURCES 



1. POHI Consultant 

2. Personal experience 

3. Grandparents 

4. Social Worker 



o 25i 
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OBJECTIVE 



:I IL'SiRAT LV£ imm AdViif 



■1-r 



1.,: 1 



OBJECTIVE: 

d. Understand chat 
che roles within 
a iroup may be 
assigned or 
achieved, 



253~ 

ERIC 



person takes 3 role, f-iter., if wo are fr^yently 
in *:r</jps with :H people, group sobers 
:tvo1gp expectations, 

Discuss with the ■.•'.ass: 

•'• "?u usually assume the paw role in the 
various jroiipi you ".re in? 

- in fr.ily 

- in tea- sports . 

- in class presets 

Are you srAkiUi with your role? 
How mm you char.se it? 

Havg students fill out a role checklist. 
SAMPLE ROLE CHECKLIST 

Mien 1 play teair sports or group <^m, the role 
I usually play is,,, 

- the one who fights hard to win 

- the best player 

- the worst player 

- the clown 

- the showoff 

- the one who teaches others 

- the one who tells everyone how well they play 
" the one who is not having such fun 

- the one who worries about people Disking 
fun of m 



Activities for Developing Positive Self Avareness , 
Millikin "Publishing Co., (c) 19777 
All rights reserved, 






RESOlKCSS 


ich 


- Hole check list 




(on ditto or chart) 
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WHAT DO YOUJ HINK I SHOULD DO ? 

Time; 20 minutes to one hour 
Procedure: 

1, Have everyone in the group list a problem of 
concern to them on a slip of paper, 

2, Code the paper somehow so you can identify 
it for yourself late* but do not place your 
name or initial on it. 

3, Place all of the problems in a container and 
pass it around so chat everyone receives 
one (but not their own), 



Paper 
Pencil 



4, Everyone is then given 3 to 5 minutes to 
think of what the problem is and some 
possible solutions to the problem that they 
receive, Then write the one that the person 
should use on that slip of paper, 

5, All problems are placed on the table and 
people find their own. 

6, Discuss the results - Was it easy to give a 
solution? Why? Who was satisfied? Dis- 
satisfied? What's good about this approach? 
Bad about it? What would be a better way? 
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4-6 

7-9 T. 
i"ypa of Or JtfCt : 

Knew] eke X 
Skills 



!!. r^jfirst.-ififl the 
ivlatii'r.snip ha= 
:ween individuals 



GIFT GIVING 

Discuss the concepts of giving and receiving and 
present the chart below (on ditto). 
Have students fill in the chart ? listing people from 
different groups. Discuss in snail or large groups, 
the outcome, How did group ^embarship affect the outcome 



People i The last ! An intangible) A tangible ;A gift that 



close i 51 ft vc-j 
to von. j ove thtJin. 



gift that 
would naki 
them happy 



girt that 
would niake 
their, happy : 



this person 
could give 
you to TMi 
you happy, 



Ditto of Gift Giving 
Chart 



i 



OBJECTIVE; 
L Understand that 

multiple loyalties 
and responsibilities 
result from belong- 
ing to a variety 
of groups. 




Ml 



ERiC 
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OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



Level; 

1-3 
4-6" 



7-9 X 

Type of Objective: 
Attitude 
Knowledge j 
Skills " 



11. Understand the 
relationship bi s 
tween individuals 
and groups , 



OBJECTIVE ■ 

g. Understand the 
importance of self- 
confidence and self' 
worth in carrying 
out responsibilitie 
within groups. 



ERIC 



2 



TO ACT OR DO NOTHING 

h Create some simple situations that ire under- 
standable to your age group, 

8ig* a. You are about to sit in your seat 

and you feel your pants rip while in 
class. 

b, Your best friend is flirting with 
your boyfriend right in front of you. 

c. Your best friend is copying your test 
answers. 

2. Read the situations (or put them on a ditto and 
hand out) and ask each student to individually 
respond with what they would do about it right 
then - either act or do nothing* 

3. Then discuss the reactions and explain why you 
chose the course you did, 

4. Discuss - "When is action necessary and when 
is silence necessary/' 
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Ditto of situations 
understandable to 
your age group 



Share the following predicament with your students 
for discussion or role-play, 

SMOKING CIGARETTES 

Shawn has a big problem, He loves to play sports 
(basketball, and baseball) and has been playing since 
he was 6 years old, He has become quite good and 
has a good future, Recently, he met Sherri and has 
a big crush on her. She is very popular and is one 
of the schools social leaders with a lot of friends 
and a lot of ideas on what to do for fun, Sherri 
and all her friends started smoking cigarettes last 
year and expect anyone entering their group to smoke 
also. Sherri has encouraged Shawn to smoke a couple 
of times and although he didn't like it, he said, at 
that time, that he did, Besides, when he smoked 
and ran afterwords it hurt his lungs and caused him 
to tire more easily, He doesn't want to lose Sherri 
yet he doesn't want to smoke, Find a solution to 
Shawn's problem, 

* Use problem solving model, 



2oU 
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OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



Level: 



K-3 



4=6 



7-5 JL 



Type of Objective; 
Attitude 
Knowledge ^ 



STRAND: 

IK Understand Che 
relationship be- 
tween individuals 
and groups. 



OBJECTIVES 

j, Understand the 
decision-making 
process used by 
groups . 



ERLC 



CONSEQUENCES IN THE NEWSPAPER 

L Students search newspapers for stories which 
have circumstances that leave the outcomi still 
uncertain, 

2, Review the meaning of consequences ? emphasizing 
the fact that we look at both sides, regardless 
of personal opinion. 

3, In small groups, look at individual stories and 
possible outcomes and the consequences if 
those outcomes occur, 

4, Using a group consensus, have the groups select 
what thev think is the best solution, 



You may want to follow up when outcome is 
finally determined and compare with groups' 
solution. 
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- Newspapers 



OBJECTIVE 



ILLLSIRAiiYE LEARNING ACTIVITY 



RESOURCES 



R-'i 

'•'-(I 



X 



iypa o: Obj«.H. t iwi 
Att : 

Skills ' 



i!. Vrs-ior^t-ind the 
rV.ut i v" n : i h i p be- 
tveen i:vj ivi. Sun's 
HH 1 ;:r. ui'S, 



OBJECTIVE: 

k. Understand the 
ways different 
groups react to 
similar social 
issues. 



BRAINSTORM TO EXPRESS A STAND 
Time ■ 15 - 25 ninutes 
Procedure: 

The class is divided into groups of four to six 
students. Each group brainstorms for five minutes 
the names of public interest groups, e.g. nuclear 
power, ERA, environment, etc. (loosely defined) that 
they support for soma recent action, or feel opposed 
to for sonk recent action, The recorder from each 
group then reads the list to the entire class, The 
members of the class arc asked to listen carefully 
to all the lists so that they can select individually 
one, two, or three interest groups from all the 
lists that they really support or oppose for some 
action. 

Next, each group member is given five minutes to form 
an opinion about the interest group they chose and to 
tell: 

L The two or three groups that he/she opposes or 
supports, 

2, What is the reason for the opposition or support, 

3. What they intend to do to let that group 
that they support them or oppose them. 



** Postcards 

- Envelopes 

- Letter paper 

- Stamps 

- Pencils or pens 



262 
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Lavs L ; 

f f 

4=0 



Attitude 
Knew Led 
Ski lis 



Objective: 



I STRAND: 



11* Vn^OfStiinJ the 
riii.it ionship ho- 



OBJECTIVE: 

1. Identify in- 
dividuals or groups 
within society or 
culture that may 
affect behavior* 



TAKING MANTACE Of THE AGED 

Time : One to two hours 
Procedure; 

L Introduce the concept of aged by having thi 
class brainstorm all of the advantages we can 
derive from old people. List on the board. 

2, Have then! brainstorm a list of things that we 
do to old people in our society, 

3, Discuss the idea of dormant potential and how 
this class could take advantage of these peoplfi 
as resources* 

4, Begin to design a plan; 

a. What do we want from old people? 

b. Where can we find them? 

e. How can we get them to help? 
d. When will they be available? 

g, What needs to be done to complete our plan? 

f, Who will do what jobs to carry this out? 

5, Put the plan into action, 

5. Evaluate - How did we benefit? 

How did the aged benefit? 



Blackboard or chart 
paper 

AARP representative 
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OBJECTIVE 



Lave I ; 
K-3 



4-6 



7- 9 X 

Type of Objective: 
Attitude 
Knowledge 
Skills X 



STRAND: 

1, Gather, ana- 
lyze, synthesize, 
and present in- 
formation, 

OBJECTIVE; 

a. Use a variety 
of senses to ob-, 
tain intubation. 



ILLUSTRATIVE LEARNING ACTIVITl 



3, 



Review the five senses with the 
students, Then tell students to 
write down 3 locations (for example, 
"Tokyo, the kitchen, a mall;" "back- 
yard', City Hall, Chicago"), each of 
which they feel they can describe we 
Be sura to ask students to keep the 
them secret. 

Submit lists of locations toteae-hir, 
In order to avoid duplication, the 
teacher will indicate tor each student 
which location s/he is to describe. 

Take class to library, Tell students 
to find information about their loca- 
tions, They should be thinking of 
how their five senses will help them 
to discover where they are, 

Each student must fill in the 5 Sensiss 
Clue Sheet. "Secret Location" will bes 
written beneath the covering flap, (tee 
example on next page.) 

Submit sheets, Clues will be read 
next day so class can at tempt to guy as 
locations. For extra credit, student 
may bring in items listed on clue sheest, 



RESOURCES 



5 Senses Clue Sheet, 
prepared by teacher. 



r.n" 



266 



OBJECT] VE 



ILLUSTRATIVE LEARNING ACTIVITY 



Laval ; 

7-9X 

Type of Objective : 

Attitude. 

Knowledge 
Skills X 



: Senses Clue Sheet 



KT£t Location Insi ds 



What do you sniell ? 

What do you taste? 

What do you touch? 

What do you hear? 

What do you see? 



Item Why chosen 



r " 

Seaweed 


! 

j Distinctive 


Raw fish 


: Basic food 


Silk 


Kimono 


Oriental 
music 


Eastern styl 


Shrine 


Ancestor 




worship 



OBJECTIVE: 
a* (continued) 





ILLUSTRATIVE LEARNING ACTIVITY 


RESOURCES 


Level; 
K-3 


1, Tell students they are to be reportirs 






during the class period, 




"7 ft V 


2, Be sure each reporter has a note pad 




rype of Objective 
Attitude 
Knowledge 
SkillsJ_ 


and pencil, 

3, Review the five Vs and "h" (who, what » 
when, why, where, and how,) 

4, Bring in "accident victim" (on stretcher, 
if possible) who has limited time to 
answer reporters' questions, is in shock, 
confused, and babbling. Notes are taken 
by each reporter, 

5, After five minutes , "victim" is removed 




STRAND: 


from the area, 




i. Gather j analyze, 
synthesize, and 


6, Independently, each student writes down 
the "facts" of the five "w"s and ! h , 
based on her/his notes, Then, the teacher 
leads a dicussion in which findings 




OBJECTIVE 


firs Cunipdteti, 




b, Understand that 






perceptions of the 






same abject or event 






may differ from 






person to person, 






o 

ERJC 
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1 



Level: 
K-3 



4-6 



7-9JL 

Type of Objective; 
Attitude 



leoge 
Skills X = 



STRAND: 



1, Gather, analyze, 
synthesize, and 
present information, 



OBJECTIVE: 

c. Choose appro- 
priate sources for 
information v desiredi 



1, Pair stints 5 take to the Media 
Center (library)* 



Distribute Sea venger H 
state rules i 



list and 



a, The hunt vr ill take place for 
this periP d only, 

b, tha "found t! items must be 
jeeipanie d by a record of 
their sour ces, 

c, Only one question will be 
arjered by the teacher and/or 
library sc -aff for each pair, 

3. Collect completed lists and number 
in order received, 



Media Center Scavingir 
Hunt list which desig- 
nates items to hi dis- 
covered (for example j 
place name on i860 map 
of U f S i , author of hook, 
song on records picture 
of individual, etc.) 



2?0 




Level: 
K-3_ 

7-9JT 

Type of Objective: 

Attitude 

Knowledge 
Skills X 



1, For an assignment which requires the 
students to do an interview, give exam- 
pies of "open-ended" questions (i.e., 
those which require more than "yes"; 
V", or one-ward as a response). 



2, Practice with students deciding if 
sample questions given by teacher 
are correct, 

3, Ask each student to pose one interview 
question and check it by questioning 
another student* 

4, Have students compose from 1540 
questions for the interviews they 
intend to do, 



'How to prepare for an 
interview" sheet , made 
by teacher, 



1, Gather, analyze, 
synthesize j and 
present info mat ion. 

OBJECTIVE; 

d. Obtain infor- 
mation from sources, 



! 
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Level; 



lype o: Objective 

Knowledge 

Skills I 



h Gather, ahalyse , 
synthesize , and 
present information, 

OBJECTIVE: 

e, Translate infor- 
mation from one 
foil to another. 



1* Have students read Child's advice 
concerning kinds and amounti of food 
needed for westward journey across 
the United States. 

2, fiive students a list of food prices 
in 1852, Ask then to sake up a 
"shopping lis c 11 for the trip! 

3i Have students prepare a hill of sale 
showing what was purchased and its 
pries, as shown below: 



Bill o 


f Sale t 


0 












" —*•-—-] 
Amount 


Item 


Price 


Total 






par unit 




75 lbs, 


Rica 


5,67 


S3. 25 



4i Have another student verify and 
initial the bill of sale, 

5. Discuss items selected by Child, 
reasons for selection, etc, 



iSiiliRCES 



Andrew Child's "Advice 
to Emigrants/ 1 Milwaukee 
Daily Sentinel S team 



Power Press, 1852, (list 
of foods needed) t 



is t of prices of food 
50's, 



in l 6£fl ' 
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Level: 

Type of Objective 
Attitude 

Knowledge 

Skills X " 



1, Gather, analvze, 
synthesize, and 
present information, 

OBJECTIVE: 

f. Analyze infor- 
mation, 



275 



ILLUSTRATIVE LEARNING ACTIVITY 



2, Then have students examine sale document 
reproduced on page 67 of Inquiry Experiences 
in American History. 

3, Have students answer questions on page 68. 

4, Discuss answers, 



u^ya e)=„^nfe Innk nn nn d Writs dOWtl 

definitions of: 


Branson, Margaret 
Sclmmann i Inquiry 
Exptriencss in American 


a, mulatto 

b. mulatress 


HistorVi "No, Hi 
Drawing Conclusions from 
Documents,' pp. 0/-60. 


c. acclimated 




d, vendor 




e, malady 




f. notary public 





RESOURCES 



3* 



OBJECTS 



Level; 



*-H A 



/pa of Objeetivi 
Attitude 
Knowledge 
Skills v 



STRAND: 

li CacheTi Analyse $ 
synthesize, and 
present in forma ti on * 



OBJ 



g, EKpress oneself 
with consiscanay^ 
continuity, clarity 
and conciseness in 
any givenj commun = 
icationi 



ERIC 
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ILLUSTRATIVE LEADING ACTIVITY 



U Kc id aloud to students descri pt ion of 
Battle of An C 1 a t am and 50-word letter 
based on it, both of which have been 
prepared fay the teacher, 

Then r^ad aloud eq students the 300- 
word description of the Battle of 
Gettysburg, also written by the teacher, 
Distribute copies s 

3, Tell students that this information 
must be stated concisely in the form 
of a 50-word^or-less night letter as 
shown by teacher example * 

ii Direct the students to perform the 
following steps; 

a. list the main points 

b. write the night letter (in 
rough draft form) 

c. show it to the Western Union 
operator (teacher) for approval, 

d. copy on night-letter form, 



RESUURCHS 



300-word description 
of Battle of An l i e t am 
written by leacher 

300-word description 
of Battle of GetEvshurg 
written by teacher 

Western Onion night 
letter form allowing 
50-word maximum, 
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Level; 

Type of Objectives 
Attitude^ 

Knowledge ^ 

Skills X " 



STRAND: 

1, Gather j analyze , 
synthesize, and 
present information, 

OBJECTIVE: 

h. Evaluate the 
quality of inf or- 
mat ion o 



ILLUSTRATIVE LEARNING ACTIVITY 



1, Tell students to consider these 
questions as they read; 

a, What kind of person is the 
author? 

b, What ate his beliefs! His 
abilities? His concerns? 

c, What does he tell us about 
the world in which he lives? 

2, Have students volunteer to read 
portions aloud to the class, 

3, . Answer questions using class 
discussion, 

4, Ask final question! How good 
would this colonist's diary be 
as a source of information? On 
chalkboard, have students answer 
by initialing on a continuum, as 
shown below. 



Excellent — 



— £ Poor 

M.S. 



RESOURCES 



Cuban, Larry and Philip 
Rodin, Promise of 
America ; The Starting 
Line, "Selections from 
a Colonist's Diary," 
pp» 51-53, 



er|c 
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*?h JHuTI Vt 


■ ILLUSTRATIVE LEARNING ACTIVITY 


RESOURCES 


K-3 

7-9T 

Type of Objective; 
Attitude 
Knowledge 
SkiHsJ^ 


L Ask each student to writs his/her 
Initials cn each of 30 (1 inch dia- 
meter) adhesive circles to be used 
later in tha lesson* 

!. Have each student fill in a personal 
data sheet as shown in Examole A 
(following pages), 


Personal data sheets 
and data collectors 
ma da by teacher. 




3i Ask several questions which will 
requirs tabulation of all individual 
personal data to answer, For example; 






STRAND: 


a, Can anyone tell us how many girls 
in this class have more than one 
sister? 






I* Gather $ analyze^ 
synthesize , and 
present information! 


b 4 Does anyone know how many bovs in 
this class are left-handed? 






OBJECTIVE! 

i. Identify simi^ 
larities and diff- 
erences within sets 


4. Place "data collectors" on bulletin 
board, Each data collector is the 
same as one of the categories listed 
on personal data sheets* See Example 
B (following pages), 






01 dita and reasons 
for chose diff- 
erences. 

1 1 


5, Explain to students data collection 
process, Have each student place her/his 
circles in the appropriate places on 
data collectors* 

6. Share findings and review questions, 




i 
i 

i 

! 

1 


581 , 
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OBJECTIVES 



Levid; 

K-3 

4-6_ 
7-9 X 

Type of Objective? 

Attitude 

Knowledge 
Skills X 



OBJECTIVE: 
1, (continued) 



1 LLUSTRATIVE LEARN I N'G , AC 1 I V 1 TV 



RESOURCES 



9 

ERIC 



Example A 



Personal Data Sheet 
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BJECT1VE 



Level : 

4-6 

7-9 X 



Type of object:! vet 
Attitude 

Knowledge 
Skills X _ 



OBJHCTI VF 



i* (oniibuad) 



1 ULUS FRATIVE LEARNING ACTIVITY 



Eiiar.pl e B 



Blui 

(7 



Slum 



Tht<i Collector 



Eve Color 



B rov/n 



PG 



Hair Color 



l> torn 



Other 



Black Red 



•SOURCES 



9 

ERIC 
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OBJECTIVE 


ILLUSTRATIVE LEARNING ACTIVITY 


. RESOURCES 


Levels 
K-3 
4-6 

7-9 j_ 


1, Have each student draw, from Uncle Sara's 
hat, a topic card tot historical resiarch. 
For example, topics may include Christopher 
Columbus, Monroe Doctrine j etc, 


Clubok, Arthur, Teach- 
inf> of U.S. History 
Today, "The Historical 

i a i ill i A 1 rt 

Method," pp, 18-20, 


Type of Objective! 
Attitude_ 
Knowledge _ 
Skills j_ 


2, Have each student formulate a question 
about her/his topic which poses one of the 
following questions' 

a. What happened? 

b. How did it happen? 

Be sure the scope of the question is 
reasonable, For example! Was Columbus 
a failure? Who developed, the Monroe 




STRAND! 

1, Gather, analyze, 
synthesize, and 
present information, 


3, Require each student to make a piss as 
to a possible answer to his/her question, 
write it down on a slip of paper, and 
seal it in an envelope to be opined when 
the research is done, 




OBJECTIVE! 


4, Col lea the envelopes and "lock up" 
until research is presented. 




j, Frame appro" 
priate resiarch 
questions. 


i 


5 
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t 



OWECriVE 



Level; 

4-6__ 
7-9T 

Type of Objective; 
Attitude 
Knowledge 
Is X™ 



1. Gather, analyze, 
synthesize, and 
present information, 

OBJECTIVE; 

k, Formulate and 
test generalizations 
predictions, and 
hypotheses based on 
appropriate infor- 
mation, 



ERJC q _ 



ILLUSTRATIVE LEARNING ACTIVITY 



1, Tell the class that their past respond 
behavior in everyday class situations 
has been observed and recorded by the 
teacher, Explain how important it is 
that they recognize these responses, 



9 



Have the students predict which positive 
and negative behaviors will complete the 
10 hypothesis presents by the teacher, 
For example! 

If a FA announcement comes on, then the 
student will 

When information has to be carried home 
by the student, the student will 



3, Have the students fill in their 

predictions on their papers independently, 

^ Share results of students' work, Discuss 
the behaviors as to their accuracy based 
on teacher's observation data, 

Discuss ways to improve negative behavior. 



RESOURCES 



Class response behavior 
data, collected earlier 
hy the teacher, 



28a 



OBJECTIVE 


\ 

ILLUSTRATIVE LEARNING ACTIVITY 


1 RESOURCES .- , 


Leveli 
K-3__ 
4-6" " 
7-9T 


i 

, Have studsnc read introduction and two 
■ t accounts of the Boston Hassacte, pp. 110-114. 


Cuban, Larry and Philip 
Rodin, Promise of 
America: The Starting 


Type of 1 1 i 
A 1 1 i til 


| i* Have students answer, in writ ing s the 
two questions cited on page ill, For 
each accounts 


Line j "The Boston 
Massacre," pp. 110-115, 


■ Know W t 
Skills 


' a, Who started the riot? 

, b, Who was the person most responsible 
for the death of the Bostonians 1 

3, Discuss with the class how the accounts 
differ, 

4, Ask each student to de cermina which 
account s/he thinks is more accurate, 




STRAND! 

L Gather, analyze, 
synthesize and 
present infoniation, 

OBJECTIVES 


5, Tell the student to write down his/her 
decision and give the reasons) why, 

! 




1, Draw conclusions. 


= 




i 


* 


i 
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: .JUL' 

■ills x 



iLLUSTRATrVE LEARNING ACTIVITY 



Use one of the m&ny available open-ended movies with 
the class, Show the film and then ask students to 
write briefly their idea about how the story probles 
should be solved, 

Randomly place students in groups of five' to discuss 
their solutions to the story problem, -Jach student 
can pive his/her ideas, Can the prouD reach consensus! 

Bring groups back together and ask each ,?roup to report 
on what it agreed upon and what it did not agree upon. 

List the conclusions reached on the chalkboard. 



RESOURCES 



i Trick or treat 

j Churchill Films 

; 15 rinutes, color 

! 

i Clubhousv Boat 



Churchill Films 
19 minutes, color 

Paper Drive 
Churchill Films 
16 minutes, color 



vj i, s diner, analyze, 
synthesize, and 
present information. 



L Draw 



lions, 



a , 



n 
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! 

M 

SJ 



Lcvc: 



7_fi 



C 



iypc o' f Objective; 



Knowledge _ 



3 i !WUU . 



; I* Gather! analyze t 
i synthesize, ind 
1 Dresent information* 



- OBuECiIVEi 

i - ■ - - - 

i 

i ta. Remain open to 

i changes in one's 

I opinions i 



ILLUSTRATIVE LEARNING ACTIVITY 



1* Elicit fron students their culture's rules 
for proper eating and table etiquette i 

2 i Assure students about their choices. Add 
other U.S. cultural rules, Discuss total list, 

3* Next distribute a work sheet which lists 
etiquette rules for Many places in the world. 
Have students evaluate each rule by writing a 
"0" before each "goof way to behave and 
a "B" before all of the undesirable ways, 

4, Then pass out the "Good Manners..." sheet 
and read aloud together ( Discuss cultural 
similarities and differences, 



5. Have students re-do the "G"-"3" rules sheet 
reflecting the new information. For example, 
slurping noodles is "3" in the U.S., but ji G l! 
in Japan, so it can be designated both 



"0" and "3" 



RESOURCE 



"Good Manners for j 
Eating in ... " i 

i 

(Some teachers could j 
make up a sheet based ■ 
on their own know* 
ledfre and travel • j 

Other information ! 
can be obtained from: , 

Center for Asian 
Studies 

1 Lane Hall 

University of Michi- 
gan 

Ann Arbor ,KI 48109 

| 

Center for NearSastern 
and North African j 
Studies J 
144 Lani Hall j 
Same as above ) I 



Etiquette Bvalw . 
work sheet, nade by 
teacher 
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OBJECTIVE 



Level : 
K-3_ 

Type of Ob je 
Attitude _ 
Knowledge 
Skills X" 



STRAND! 

1, Gather s analyze , 
synthesize! and 
present information i 

OBJECTIVE: 



ILLUSTRATIVE LEARNING ACTIVITY 



1« Review the 10 common methods of adver- 
tising, as identified by Potter, wliich 
students learned earlier* 

2, Distribute objects from nature (branch f 
stone j leaf! she] 1 s sand p etc*) 

3, Have student choose two of the methods 
and write/draw two ecology-awareness 
advert! semencs for the object. For example , 
one student may use "testimonial" and "snob 
appeal*" Another may use "facts and figures 1 ' 
and "band wagon*" , 

k % (live students present both ads. Encourage 
/lass members to comment and to choose which 
' method or message is most appealing, 



Potter j Robert R, } 
English Everywhere* 
Meaning ; Mgdia and VpU| 
pp. 163-165, 



n, Apply what is 
learned to new 
situations. 



296 



OBJECTIVE 



RESOURCES 



~K~3 _ 
- 4-5 _ 

"rpa of Objective! 

Skill! v 

J, Dr:el:p the 
iLills nicissary 
fo r participation 
in, society and 
go varonts both 
as m individual 
an - d as a isobar 
of o. | rcup * 



QOEGM: 



a, Plants 
cm idaas, 
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Have stucLsncs, either i^i^allv ot U groups, 
plan a tetany that the}' taj Hka to **t, following 
chese guL delines 

A, If vo u could b$ you* ^|, oss> would you do? 

B, If yc u oraid your oVa eipan y , what would it be? 

C, tetany anployeeS Vo^y 0u h a #? 

D, Would you niid prate's*^ white collar 
worke rs, or labortrll 

E, to education myst :% U f erDpIovees teva? 

F, How 1 ong is your Wotfj ^ 

G, toJLUch vacation dQ ^ fluo f fer? 

H, fe'aru sm of y c \.r S py benefits? 

I, HQwauany and what Opt^es '/ouELd you 
need ZQ open? 

Have stud ents didda Mi^ f SQr,nel> a^H write a 
nevspaper classified ad ft. tK |, position. 



ERIC 
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iiiusr&AM nmm activity 



Level: 



K-3 
4-6 



Tv;.a of Objective 
Attitude 
Knowledge _ 
Skills x 



stha:;d: 



n ■ 



Develop the skills 
necessary for parti- 
cipation in society 
and governments btn 
as in individual and 
as a Ccibcr of a group 

b. Paraphrase what 
has been hoard and 
obtain agreement from 
•ita ;:.r. pari- 

chrasiw is. correct, 



Wisli s:u jttb-.sk* a list of invention* and icd- 
noL'dca]jjyekpr.;iati>. 

color I.V, ■ ■'■ tfttile 

microwave o\m tractor and plow p!vvdna 
computer, ok, a ; pr~s; ;p$?a:ior. 

Have mdmsilect one Lcclmo lo^ioal develcoaunt 
or i nv^i, 1 1 on, AiK sLuueiats cq i i c vavs t;,e t^sK 
party r^d buhe invention or tedmoi vu-al Jbvdup 
sent was carried on prior to t-vi^nco. 

Uad diacubsion of ways life has taen afftioted bv 
the particular development or invention, obtain 
susgestionsiias from all student,,, 

Fron, zi?..z totir-s, especially when a s^tar^nt is 
.ir.elear or controversial, ask one atodent to para- 
phrase what irather has said and check it ou;' for 
accuracy. 
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4-5 
7-? 



lype of Cbjectivs: 
Atciruci _ 

bVilis ' X 

strand: 

2, Develop the 
skill-} necssia*;" 
for participation 
in society and 
governments bach 
as an individual 
and as a Miaber 
of a group. 



3BJECTIVES 

c, Lis ten and 
respond appro* 5 
priately, 



After a class preSertci 
statement of a posltio 
ihowing of a file, tjw 
tlon), involve individ 
meting to what the;; 
students ar-- taking W 
Have thea coniider trie 



-ion (a student report, sjasne's 
n during a class discusston, the 

completion of a reading jdec- 
•jal atucants in sussarlzlajand 
hsve heard. For example, 
. rns suuisarisinc, their reports. 

following questions, 



1, what are the main ideas of the report ycu juit 
heard? 



i 



2, How is the report you just heard like that of 
(naso of so~oone e Ise who has already report)? 
How is the reporj different? 

3, Whut are two thing s you especially like about 
the report? 

4, With which parts o £ the report do you agrae or 
disagree? Why? 



9 
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•sJSaivE 



ILLUSXHAUVE L£AS!«iXG hCTMTi 



6i 



Li. 



K-3 
?-9 



i * - f - - * - 



2. Develop the skills 
necessary for parcici- 
; icion in iodw and ! 
jiovernofiftts both is an | 
individual aiid as a | 

fisiyprtv?. 

I 

Ci Lister, and respond 
appropriately. 



r!.ive uUtint r&dircii ve* 1 hi^t .^r^:;.;-i::- in 
r : :>:i.«ry i-r^nt, Divida into wi r. ^u:. 
bWj? prcpari ;j in oral preientatlon fur a u. j 

l.\»0-loO0 
10U1-17M 
1 701=1800 

StiwviiwS Via i'TK^L-uL Uiit'FiUiLU.;, iiLVMjL r m 1 1 1 i Cv 

without revelling the idunruy or prf?Qp„ Cus^ 
will rags "tfic Air. I?" 



.-.ti.t'i , . • 7 : i.ilVt : A 

' A^ri,,. «;^u"(;ii; ! -u r ;;.. 



» h 02 

ERIC 
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i S =. * V * ■ \± - - J 



Have students, in f roups, select and nather inforraticf, 
about a civil rights organisation in ters of: 

-surrose of organization when founded 
-contributions /activities 
-mn jse of off animation it present time 
.?rouo interpretation of ,f ctes !l in purpose, 
if ar. v 



Urban Lea^ae 



lODSdii 



Guest interviews 



i.\ . 1 1 



,2i Develop the skills 
necessary for partici- 
: sa 4 ion in society ar~ ! 
; govsniEients both as an 
individual and as a 
■ nenber of a rrouD, 



d. Solicit 
clarification from 
others when needed* 



Share findings with class as a nanel 



y& 304 
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ILLUSTRATIVE LEADING ACTIVITY 



Have scudants relate salacrad historical events to 
•*i.at ..as ooeurrad during their own life :i:;;a, 



Are there any present cay 3:ston lea Parties? 



colonial Africa lika/dif fsrenc fron your lira 



3, >':;at are 50mG of things you do with your 
ti~a ti.at vour Psraats also did when ihav vera 
your agfi? What is different? 

Share with class individual work, Gloss discussion 
in teres of reactions to presentations, 



How was tha iifo of an aiga 



t-yaar-old living in 



todav? 

- 




,v,e,-; c 

5 : i i S 



' refora Student council eUctlon, maks a Llist of 
• officers and their duties: 



ma 



2. Develop the skills 
necessary rfor partici- 
pation in society and 
povermwnts both as an 
individual tod as a 
inamber of a, proup* 



OBJECTIVE : 5 



f. ReeopH^Ue divergent ; 
roles withzin a prcupi | 



I President 
Vice-President 
Secretary 
Treasurer 
and any others , 



! Have a corriU.es listen to student applicants for 
| offices . Select on the basis of "ability to fill 
i role of office," 



9 
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JEOTE 



Level: 

K-3 



14 v 



Typiof UDjec nva; 
Attitude 



edgi 



Skills. 



2. Develop t:-e 

for participation 
in society and 
goveinuents both 
as an individual 
and as a afcjsb&r 
of a group • 



03JECI1VE ! 

g. Recognise 
eaotlons and 
feelings operating 
within a group and 
allying for chair 
expression* 



ERLC 



lUPRAUVE HASHING ACriVlTY 



RESOURCES 



ndicatin; 1) what t\i& x < 



lations, 



would do if ensy i.ad to 
iC 2) vt.v t.iay c.'io&e is ensy 



Activity she* 



(see asr^achsint) 



if ess rcise is con?S' 
ing responds 



^tdd f nave in-group c iscu&sions 
licit responses eg the question: 



k ^uid you change any o£ your responses? Why ^ 



308 



Listed below are situations that could occur, Beneath each ites is space for you to indicate what, 
you would do if you bad to react to the problea. Also, £x?ls r n why you believe your choice is 
proper. Your reasons ar* most important, 

After you have completed the exircisSj discuss your answers with other students in your class* How 
do their reasons compare with yours? After the discusiionj look over the respenies again* Would 
you like to change any of their,; why? 

1. You find a box in a rescrooni which contains a beautiful jacket in your siz€ a A name and addr^.s 
ire clearly marked on the box too* 



2, i'ou know the nases of most drug sellers in your shcool and neighborhood. 



3* You regularly see other people shoplifting merchandise from stores. 



4* You see other students cheating on class examinations. 



5, You ara asked by your employer to shortchange customers whenever you can. 



6* You are asked repeatedly to join a gang that you know burglarizes hemes and probably uses 
violence against other gangs, 



h You are asked to voluntarily give up meat three days a week to sake it possible to send food to 



^ving people in Afria and Asia. 
ERIC 



3W 



1 



OBJECTIVE 



Level: 

7-3 ' 



Type of Objective: 
Attitude 

skills r 



SMI: 

2, Dive- Up :m 
skills necassarv 
for particivatian 
in society and 
gov* mafia cs both 
as an individml 
and 3= a r,*r..ber 
of a iroup, 



03JECIIVE ! 

h, Recognise and 
pei-pit the express 
sion of different 
opinions, beliefs, 
and ideas in a 
group* 

ERIC 



nvi warning Acrivm 



RESOURCES 



•lavs ^t^jUdeJime a right, a duty, and a privilege, 
Pisces IfUtuiJinti complete che attached check 
list, 

Diycu s i f^ipes. as a class ^ and defend responsaSi 
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dock lists: 
Categori zing 



* = i ^ - _ ^ t _» E! ^Jt,*^ _ = _ _ j v * £ ± ±V= ■ =i_i-W= j St-' i = _J JWU Cl* C ^U=iw£iii_' 

Some rnifht involve ::ore than one, Some say be none o? the three, Many are a juable. 

1. Drinking at age, 17. 

2. Voting. 

3. • Fras cublic education ass 5-16. 

- ■ * y 

°" Going to kindergarten at age 5, 

5t _______ Dropping out of school at 16. 

^ Keeping vour own earning for yourself, 

______ To void □est kinds of contracts (like buying a stereo on credit). 

5. _____ Drinking at age 18, 

9. To be fed and housed, 



10. _____ To have a jury trial if accused of a crime, 

1L ________ To be tried in juvenile court rather than in Recorder's court. 

12. To support and care for your own children, 

13, _ To abort an unwanted pregnancy. 

U. _____ To have an attorney if you are being sued or tried, 

1?. To expect a doctor, preacher or teacher to keep your secrets, 

16. To hang with anyone you want as a friend. 

_ Hot to be spanked when y: , do 'wrong. 

*^ ______ To make the minimum hourly wage, 

19. To be unable to get a real job until you are at least U, 

20. To get even with anyone who does wrong to you, 

21. _______ To have privacy in your own school locker, 

22. ______ To leam information in your classes. 

23. ___ To refuse to pray at a school assembly, 

21. _____ To report vandalism and other crimes that you may witness. 

25. To have a driver's license, 
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osjicnvE 

"Mil: 
h-3 _ 

Tvpa of Objective: 
Skills " 



! STRAND: 

! 2. Develop the skills 
! necessary for rare ici- 
', utm in society and 
' ^itmnii both as an 
' individual and as a 
j richer of a group. 

i 



| h. Rscegiize and rer- 

j sit the expression of 

| different values, be- 

, llcia and ideas in I 



ummm azmc activity 




Ask t!ie <tudfir.es to identify »ose instances in which 
:"'ey ihink pr. i -ss been nade, Write mm^i \ 
on chalkboard. ! jjasazlnes 



PEUiiRESS 



4 



Invention of Autcniobi le 'Development of Counter. 
Hi ,ih-ri?e bui 4 dine 



Ask the student? to discuss the effect each event 
has had on mm H f a, List responses, 



newspapers 



Encyclopedia 



Transportation Revolution: 



itSJOlimjlsaiiroKth 



Learning Corporation of 
America 



RESOURCES 



;• .'l' t 



Brainstem with students about "conflict" situations 
in American or World history, 

In proups, have then select particular situations* 
Find out about, discuss as a -roup, and share with 
the class information and group strategies to resolve 
rroup conflict in different ways. 

Conflict: 
Antagonists: 



Newspapers 

Kagazines 

Television 

Encyclopedias 

Librarian 
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Z " ' ' *|M i 



Develop the skills 
necessary for partici- 
pation in society and 
Eovemnents both as an 
individual and as a 
nete of a proup. 



Resolution stew: 
1, 
2. 
3. 

5- 



; i, Use 
• lution strategies. 



t reso- 



■ 
i 



er|c 315 
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OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



i w 

i £-5" 

i 7-9 "x 



i Tvps of elective: 



Attitude 
Krov/ledcs 
Skills r 



CWECTIVE : 

KfifjtiRi^ the occasion 

for decision, 

b. Analyze the problem 

c. Identify alternative 
courses of action. 

d. Project. , .c.:.seo.; 1 -:;:c[; 
of a' ^native courses 
of action. 
e\ Identify values, 

f, oj.ve consequences 
in light of values, .. 

g. Choose alternative 
course of action or 



5. 



. Atter a study of the Eos ton Massacre and other events 
Itulinc to the torta Evolution, the class is oskud 
to iecide this question. ''!: you were John Acatrf , would 
yei, defend in court of law ti.6 British soldiers arrested 
tn nit: Boston "aiSaere? teenber you are both an able 
and r«pected lewd in Boston and ordinarily opposed 
to 5riti$r, policies there." 

F.:kn student has a short and historically accurate 
account of the Boston Massacre and the ioHou'-ur reeves: 
to Adatas to be the soldiers' defense lawyer, An explan- 
ation or review of the decision *:aklnc process is now in 
erer. Each student will have a copy of the decision 
ttakino diacrati, 

Ad though the class ravo.an: to talk the case over first 
in snail groups, the teacher will lead the discussion of 
Soch questions as these, Ahnt actually happed? h:.ai 
Ahat was the pivbleis for loan Adans? Vest courses of 
action could hi take? Ahat would he the consequences if | 
re yic ae-tenc toe sOiuitr's!' WouJI these be positive or 
negative? Vhat would he the consequences if he did not? 
Positive or negative? cot ,-ire the civ values. hire? 
.Austiee? Pushing your political position? In your 
judpent which of those courses of action cones closest 
to fitting the -ore important value? Do vou support 
sene compromise? 

During the discussion students will keep track of their 
ideas by filling in the diagram, In the end each 
student will make a statement of her/his decision with 
supporting reasons. 

Students may want to compare their decisions with Adam's 
(He did) 



RESOURCES 



A United Statos histor 
text. '! 

Any historicnlly accuri 
slcouul of Boston 
Massacre, 

A dia^ran: of the steps 
in decision making on 
a sheet Aire, enough to 
till in. 



STEP 1 

Khar is the proMda; 
SFEF 1 

What are two courses 
of action for dealing 
with the probieni? 

m 3 

Consequences of the 
first course of action? 
which are positive? 
| Negative? Consequences 
I of the second? Which 
J ore' positive, 1 Anion 
| are negative? 
! SUP 4 
mt vames are 
involved in this prohl 
STEP 5 

What is your own 
decision? 



K 

Si 



OBJECTIVE 



ILLUSTRATIVE LEARNING ACTIVITY 



RESOURCES 



1. 



level : 



4-6 



Typci of Objective! 

Attitude 
Knowledge _ 
Skills 1 



I !3. Make decisions. 



! OBJECTIVES: 
la. Recognize the occa- 
jsion. . . for decision. 
!d. Project... consequences 
(of alternative courses 
j of action, 

!e. Identify values, ,. 

f. Judge consequences 
in light of goals, 

g. Make a choice of 
jalternative course of 
! action or some trade- 
'off, 



3. 



4, 



0, 



0 
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As a follow up to a study of snvironu.incal problems or 
the workings of state government, tell the class that 
they have just been appointed as s Citizens Advisory 
Board by several communities along the Au Sable River, 
[he class is to make reconiindations to the Department 
of Natural Resources about the use of the Au Sable 
River. Here's the problem. A toe large number of 
canoeists on one stretch of the river are interfering 
with fishing, for which that part of the river was 
intended. People who canoe and people who fish are at 
odds with one another; so are people who sell to others 
who canoe or fish. What should be done? Close a 
stretch of the river to canoeing? Or to fishing? Or 
compromise? Of coarse, the Advisory Group understands 
that they can make majority and minority recommendation 
reports. 

Along with a copy of the Au Sable case, each student 
has a diagram of the steps in decision making. Each 
student will fill it in during the study. 

The class will need to go over the steps in the 
decision making process, 

Then small groups talk over the problem, what could 
be done about it, and outcomes. Each group reports 
out its ideas. 



Now the teacher leads a discussion through each step 
in the decision making process. 



After each student makes his/her own decision, a few 
students take on the tasks of writing up the majority 
and minority (s) recommendations, 



Lvete 



the 



A teacher-preparid cass 
taken from a newspaper 
laccount of some issue 
jelose to students' li\ 
jlhe AuSable case is 
Isiiply illustrative. 
There are dozes of such 
cases. E.g., Should 
city give its trash 
collectors a raise? 
Should we substitute a 
weak of school in Augusjt 
for December to save 
cost of energy? Shoulc 
the school take out the 
vending machines se] 
junk food in the cafeteria? 

A diagram of the steps in 
decision making on a sleet 
large enough to fill it.. 
STEP 1 

What is the problem? 
STEP 2 

What are two courses qjf 
action for dealing wioh 
this problem? 
STEP 3" 

Coiiseouences of the f 
course of action? Whi 
are positive? Negate 
Consequences of the s 
Which are positive? 
an negative? 
STEP k 

What values are invob 
STEP 5 
What is -vi 



irst 
eh 

e? 

cond? 



ed? 



ion. 
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Level: 



>3 _ 


















cct: 








T 




A 







3, Jiake decisions 

■ OBJECTIVES: 

a, Recognize the occasion 

i i 

. . . for decision. j 
■■b. nitai\7e...probUn. 

d. ''reject long and 
; short ttm consequences 
i of alternative courses 
jot action. 

f. Judge consequences by 
lvalues and goals, 
|g, Me a choice of 
j alternative courses of 
I action, 



1, Students are asked to decide a case posing this 
iiilenna; should an automobile executive decide to 
shift research and development a) away from its 
present prograc with probable short term pay-offs 
b) toward another likely in the long run to improve 
production processes and produce better, cheaper 
automobiles? 

1. Each student will have a "matrix" a chart to fill in, 
structuring the decision raking, Students are to 
project and evaluate several consequences, "economic" 
and "hurtan," short-term and long-term, 

3. Students discuss the case both in snail groups and 
as a class, and fill in the matrix chart. 

=*. Each student "axe? a decision. 
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The case and the natri> 
khart, along with 
:sugcested teaching 
:procedures, are found 
jia "Mr, Fifther Decides," 
Social Education ib;l; 

January :%i \ 
The pages can be j 
reproduced for student I 
jeopies. 
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ly;= ::" X'erive: 

s™s H W = - "-- 

•kill? • 



3. "ake decisions 



| Havt class 5*u=iar>s :cp.--iu2t a school survey of projects ^ 
I which £t iie;.:i support to replace or expand school m;'t;- 
j ties or 'y recreational facilities. As*:*, ^lass 
| groups to find the necessary information, about the aiter- 
' natives available, :he costs, the various viewpoints and 
ether factors to be considered. Have students levelop 
realistic action plans for the 2=3 projects with the 
ireatest studsr.t supper:, (ideally, students could 
klov-through with attests to persuade other appropri- 
ate student or conctunity groups to help isplesest the 
plan selected, ; 

Discuss the criteria for evaluating the plans, critique 
each plan and have the class select the plan the lajority 
considered, 

Alternate class decision -taking assipient could address 
i school problem such as security or lockers. 



. ".aster Curriculum luiue, 
Part II;" "Str ategies for 
Teaching Economics , Junior 
Hifh School level ( trades 
7-0) $6.00 front the Joint 
Council on Eoono-ic Educa- 
tion (?) 



Cotttunity is the Class- 
rocs, book by Irwin and 
Russell from Pendell Pub- 
lishing Co. ($,:] 

Current Consumer , periodi- 
cal published by Curriculum 
Innovations, SMO/Seinester 
S,T) 



a 

! b 
! o 

d 



i % 

! J 



Becognite the occasion or need for decisions, 

Analyze the profile-, 

Identify alternative courses of action. 

Project long and short term consequences of alternative courses of action, 

Identify realted values and goals. 

Judp consequences in the light of values ajid goal?, 

Me a choice of alternative courses of action or some trade-off aacfig then, 

Develop strategies to carry out the approach, 

Apnlv the approach in saking a decision or solving a problem. 

Reevaluate and reformulate the process if goals are net met or new infomat.on is introduced, 
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A MODEL FOR SOCIAL STUDIES PROGRAM PLANNING 
BASED ON STUD EN T= CENTERED OHJECTIVES* 



Deciding on a 

philosophy 
and rationale 



Identifying 
and selecting 
materials 



Planning 
for 
evaluation 



< — ^ 



Determining the 

scope and 
sequence of the 
program 



Choos tug 
con t en t 



8 

Installing and 
maintaining 
the program 



Selecting 
obj ec Elves 



Modifying 
oljjuetivus 



Modifying 
the 
program 



*Davis, James K. and Holey, Frances, Editors, J^^inin^/ Social 1 todi es 

ProRrjimj_ Ac l ivi t. ic-s ? Guidelines , and Ronourcos. Social Science Education 

Consortium, Tne, Boulder , Colorado, 1977, pp. 3-fi. 



326 



APPENDIX A- I 



PROGRAM EVALUATION PROCEDURES * 



Program evaluation should bo a period if activity for n school district. It 
involves establishing a net of desired conditions or outcomes for a eurrieular 
area, gathering data ind i eat ive of the degree to which those outcomes are 
being attained, measuring the variance between the two sets of information, 
and determining priorities based on the new information* 

A program evaluation should be correlated with activities such as course of 
study revision, curriculum guide update, and materials selection. Ideally, 
program evaluation should precede these activities. Eventually, these four 
activities should occur on a cyclical basis as suggested in the diagram below: 



Program 
Eva! uat ion 




Guide Update 

tn this sense, program evaluation involves more than the measurement of student 
attainment of goals and objectives. Student attainment of goals and objectives 
is just one part of the whole. Program evaluation should also determine which 
instructional elements, curriculum components, learning settings, and program 
activities have the greatest positive effect on learning. 

In conducting program evaluations several questions need to be addressed: 

1* Do the existing courses of study have goals and objectives? 
2, Are these goals and objectives stated in such a way that they may 
be evaluated? 

J, What factors are related to the attainment of the goals and objectives? 
4, Are the present goals and objectives based on: 

- individual learners and how they learn? 

- society and its needs? 

- organized knowledge? 

Once the commitment has been made by school personnel to conduct a program 
evaluation, an action plan should be developed, implemented and evaluated. 



* Course of Study Development: A Process Model , State of Ohio Department of 
Education. Columbus, Ohio, 1980. Used with permission, all rights reserved. 
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APPENDIX B 



A SAMPLE LOCAL SCHOOL DISTRICT 
S TAT KM K NT OF PHILOSOPHY FOR SOCIAL STUDIES EDUCATION* 



The first priority goal of the Saginaw Hoard of Education is to provide 
quality educational opportunities in reading, math, science and SOCIAL STUDIES * 

Social Studies education is essentia] to the development: of citizenship 
and must reserve a major role in the total educational program of the Saginaw 
Schools, from kindergarten through high school. The goal of citizenship, in 
turn, is the constant effort through decision and action to foster just rela- 
tions among people and institutions. 

The welfare of individuals and the welfare of society are tightly bound. 
Young people need to learn to live well as social beings. From childhood on 
they are part of social worlds extending from their everyday groups and com- 
munities to their country and world at large. To find their ways in these 
social worlds young people themselves need the personal capabilities and moral 
commitments for wise choices of action in their social, political^ and economic 
roles, those present and those yet to come. The society in which young people 
will continue to live is out* of continuity and change* diversity and commonality, 
difficulty and opportunity, democracy and its insufficient practice, Such a 
society needs knowltidgable , thoughtful, and ethical participation by its 
citizens , 

In social education four elements are essentials KNOWLEDGE; democratic 
and humane VALUES; SKILLS in acquiring information and thinking about social 
affairs; and SOCIAL PARTICIPATION. Programs must bring these elements together 
to foster a sense of efficacy, sound decision making, and responsible action. 



*Used with permission of the Saginaw Public Schools, A Policy Statement 
should be approved by the local board of education in the district. The 
Policy Statement would be included In a prescribed course of study along with 
a sequential listing of courses offered at alL levels (K=l 2) and scope state- 
ments for each course (see diagram on page 208) - 
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SOCIAL S rum KK CURRICULUM: SCOPE AND SEQUENCE 



The social stud ies nirriculuni nfl\«rt«cl in a school district should reflect 
a logical and cons i:- - cut approach to curriculum imp ro vemcn t and program develop- 
merit, H i sior i eul I y , nost social studios curriculum models rei' leer, the "expanding 
environment" for grauos K-b and the "cone ractin^ tMivLnmuient" for Che secondary 
schools {7-12) . 

Obviously, tor a variety of reasons a district miotic prefer, with good and 
sound rationale, to have required o r elective courses at grade levels other 
than those I isted. They might also choose to have a larger number of required 
social studies offerings than what is indicated in the suggested model included 
in this document. 

The suggest, od sequence listings presented In the publication can be used 
bv a school system us a reference point when the social studies program is 
examined . The social studies curriculum of a district should be evaluated 
caret ill Iv prior to the year in which textbooks are being adopted. Courses should 
not be added or eliminated without taking into consideration State Statutes, 
State Board of Education Kecommeuda t ions and pertinent local factors. This 
includes the ideas of students, parents, and others,* 

Th e social si ud ios curriculum at auv level - elementary, junior/middle, 
senior - should not be altered or modified without taking into serious consid- 
eration what is taught at the other levels. In particular, as the scope and 
sequence matters are being determined, serious attention should be given to the 
appropr lateness of what is being proposed in n gard to the developmental level 
of the students and the immediate relevance of the instruction in the lives of 
the learner. There should be a logical and educationally sound basis for 
whatever scope and sequence model is fol Lowed. 

New or experimental curriculum ideas such as interdisciplinary studies 
involving both the social studies and language arts or social studies and the 
arts, should be encouraged. ; 

The Michigan State Hoard of Education has approved position statements 
and guidelines which include recommendations to all Michigan school districts 
in regard to global education, consumer economics education, multicultural 
education, and environmental education. Within this document special attention 
is also given to the area of Law-related education. As Michigan school districts 
periodically review and revise their social studies program, appropriate attention 
should be given to these recommendations to insure that appropriate and feasible 
components are not excluded from their K-12 program. 

For example, in regard to multicultural education, attention should be 
given to the notion that, the confluence of many cultures has been charac- 
teristic of American life throughout our history. The great variety of cultures 
has been a powerful influence in structuring our social system, enriching our 
national heritage, and creating some of our most critical problems. The 
social studies curriculum should, wherever relevant, stress the contributions 
of individuals from many groups to our national development, 

*See A Position Statement and Resource Guide on involvement of Parents and 
Other Citizens in the Educational System (1982) 
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RECOMMENDED HKijUKN t:B 
SOCIAL S I'LMJl KS EDUCATION IN M I CI—.- i 1 CAN 



CRADE 

KINDERGARTEN. 
GRADE ! 
GRADE J 
GRADE \ 



TOP ! c 

MVS LLP AN I) OTHERS 
SCHOOL AN!) FAMILY 
SK ! GHHORHOODS 

COMMUNITIES: URBAN, SljHUHi— iAN AND RURAL 



CRADE A 

grade '5 

CRAD! h 



MICHIGAN: LOCAL ANI> STAT!-: HISTORY/GEOGRAPHY 
HIE L'N I TED STATES AND CANAL— A 
GEOGRAPHY : WKSTKRN HI-1M IS HuZ KRK 

- MEXICO, HRAZI I M ARi;KNTl NA AND CENTRAL AMERICA 

CULTURAL STUD I KS 

- BLACKS , H [S PANICS, AMERlirr AN INDIANS, ASIAN AMERICANS, 
AND APPRoPR LATK OTHER CUL TURAL/ETHN I C CROUPS 

- WOMEN, AC ED AMD HANDICAP!* KD 



GRADE 7 



GRADE 8 



CRADE 9 



GEOGRAPHY i EASTERN UKMfSpIl HRE 

- ASIA: J APAN AM C\[ I NA 

- AFRICA; KENYA, NIGERIA A^JD SOUTH AFRICA 

- EUROPE: RUSH I A AND Witt Tin HN EUROPE 

- THE MIDDLE FAST 

UN I TED STATES AND MICH I (JAM 55 I I STORY : 
EXPLORATION - CI VII, WAR 

PRACTICAL LAW (1 S|CMKSTKL_ < ) 
CONSUMER ECONOMICS ( I NK^lKSTEE) 



GRADE 10 UNITED STATES AND MICHIGAN HISTORY 

RECONSTRUCTION - PRKSKNT 

GRADE ]1 Cf V f CK/ GOVERNMENT (I SRMI .-ISTER) 

GLOHAL ISSUES (1 SKMKSTKN <) 

GRADE 12 ELECT I VES 

3t3U 
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GRADE 9-12 ELECTIVE OFFERINGS ; 
ANTHROPOLOGY " POLITICAL SCIENCE 

ECONO^ u;S PSYCHOLOGY 
GEOGRAPHY SOCIOLOGY 
HISTORY (STATE AND WORLD) ~ WOKEN f 5 STUDIES 



ETHNIC St"U^ IKS 
SOCIAL PitOrSLIMS 
URBAN STUT>~~XE$ 
ENVIRONMENTAL STUDIES 



BASIC GEOGRAPHY SKILLS WILL B T£ INTROPtlO&D, MASTERED AND REINFQRt^CEP AS 
APPROPRIATE AT ALL LEVELS, 

ATTENTION APPROPRIATE FOR A£E; _ / GRADE LtVtCLS WILL BE GIVEN AT MJL LEVELS TO 
ISSUES/TOPICS SUCH AS: 



FOOD 

HEALTH 

POPULATION 

WAR AND ARMAMENTS 

ENVIRONMENT 



XZk^.CE AND ETHJflCITY 

fcl GHTS AND RESPONSIBILITIES 

P^ILIGIOUS ISSUES, 

ML_TURAL CHARACTERISTICS 
( PHYSICAL GteOOllAPHY) 

t\i: T E RN AT I ON AL MONETARY AND 
TIRADE RELATIONS 



AND CULTURE 

Ety E^RGY 

POVERTY 

REL»\TT0NS AMONG 
WATT IONS/ STATES 
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Social studies Skills Chart 



Skills are one of three categories of objectives included in the Ess^encial 
Pe rforma nce nhject L v^ r\»jr^ Socjia J^ ^Al l .jJLf^ document; atutudt^iS and knowledge at-e 
che other two. Skills are listed without concent at tallied >^mply because 
Listing skills with content would he too cumbersome. In acciaai classroom 
teaching sit ua t i ona , however , skills-, attic. udes , and knowled ^ es are t igh t 1 y 
related, A moment's rui lection will show us all that students can not practice 
skills in a vacuum; they must practice and use skills in some content, I t 
is an inefficient use or Learning time „o practice skills in content not included 
in the knowledge objectives or, worse yet, In trivial content - At times 
teachers may want to focus on some skills in a special set o ^ lessons apart 
from the mainstream of the course. For the most part, howevta r , learning skills 
should co alonu with Learning knowledge and attitudes j.n the?- ordinary flow of 
a course, A few illustrative learning activities included in this document 
are generic tit nature- that is, the content in which theskLILJLs are to be 
practiced is purposely general, and usable in many sorts of 1 earning activities. 
Most ot the illustrative learning activities, however, show skills in specific 
content taken f rum the knowledge or attitude objectives included in the 
Essen t JUii Vi±i iy rtiui tu ^ Objectives f u r Social S tad ies . 



S k i 1 Is in t h • • Ks s e n_c_ia J_ P e r * = ojrnu % n e e 0 b 1 ejg t iv e s f or_ So c la 1 S tudie s are 
stated broadly, Since many teachers find more specific listings he 1 p f uj_ , 
skills in 1 , "Gather , . , info nnat ion , !! are spelled out in the chart on 
the following pa^es- Still, limits on specificity are necessary even here f 
lest the publication of IIJUjs t ra 1 1 ve Learning Activities be c on bulky tor use. 
Consequently, skills in -2, "Skills nec^ssarv fur participation," and » J , 
"Decision Making Skills," are repeated with hardly mo re amp! £_ t icat ion than 
appears in their statement in the Essential . . . Obj_g cUygs. * 

Skills can be classified in many ways; the class if ieat tc^n here follows 
that in the Essential , ^ __Ub j ec t ives , Surely t he re aro other de f e ns ib 1 e 
classifications, such as those usually made explicit In eood social studies 
programs and/ or commercial textbooks. 

The skills which follow are assigned to grade levels, coded as they are 
listed in Essential . . . Oh joct. ivi-s. Nonetheless, it isdir tficult to say Whi^h 
skills are peculiarly appropriate for some grade levels and not others. Think 
o t the all- important skills in reading. Sure 1 v they are impo rtant at all 
grade levels. Here are a few rules of thumb. The mo re cump T_ e x the contenC^che 
more specific points therein and the more sets of interrelations among them^chg 
harder it is to learn the skills in such content. The greater x- our un familiar i ty 
with the points of concent , the greater the lack of concrete experience in 
area, the greater is the difficulty of skills tied to iE, T hfc «e more abstract 
the content, the farther it is removed from concrete eKperiert <zb , the more 
difficult the learning of skills in such content. The more threatening the 
content - the more it upsets or contradicts our basic beliefs* and feeling of 
makes us insecure - the harder it is to learn the skills in uch content, 
Moreover, some skills are themselves more complex and hence harder ; compression 
is easer than analysis, which is, in turn, easier then evalu3. t. ion or the 
process ot dec is ion making. 



Teachers at all grade levels can and ^iKUihi make t h& 
to what their studtMU.s can handle, Lt may lK> lp, though - 
sk ills seem "ton difficult" students need simpler content 
skills; when ski! is st-em "r mi easy,'* students imhI trout en 
The content to whleh the ski lis are tied influences ahiU 
ski Lis , 



final decision as 
to n o t ice t h a t whe n 

for learning such 
t that is "harder." 
tv to Learn the 



,K-3 



4-6 



1 . GAijiER, IMj\\*yy-y v . SYNnil'S ^^^^ 

a. Use a variety of senses to obtain information. 

b. Understand that perceptions of the fim? object 
or event may differ from person to person. 

t - . Choose appropriate sources for information do si rcr.-^d 



KM 



M 



7} 



RM 



Books^art icl os, ~ newspapers * ^^g^iiies^ 

Fi liiistr ips, " f L 1 ins p i ctures , ^r^D* v . gapes. [ R 

Re f e r o he o ma f e r ~\ a Is such as encyc Uipedias anr^= 
d Let i una r Los . ^ ________ - 

flbfnrv ~ r Asour c es "such "as I he o A rd on t al n^iu* „ ! . R„„i_ 

^BlBl Loyraphic sourrc^ fl * ti,h ! ' L 

" ] nterv loving appropriate persons. 

Actual " observation a 



d - 0 b t a t n i n f o rma t inn f r om 



of 




[_R...__I_KM.. 



var ie ty 

I) "Read in^n ^variety of materials ^ _ . 
a) "uesr r i pr i vo and/or ex p I auA to r y hoc ia i 
se ience/history ma teriaK ^ 
~ ~™ 10 " ' Char t s T g raphs T tab L es , caftans, diagrarms, 

maps . ~ ■■ 

" ~c) T'lays, poetry, r iction. _ . . - 

' e) Haga Sines "and "newspapers . ~ ______ 

2y^^ReanHng"~ _- - 

— aT - Vo e a 5 uTa r y T ^_ ^ _~ — - 

'"$J~~TlLte fa I ""'comprehension: e - g - _ specific 

points; topic sentences and main ideas? 
use of chapter and section headings ; 
association with experience; following 
sequence and^oj^nyy^^ 
""" " " 'q) "T n t eTTp re ti v^comprehension: ~c.r. ? no tic 
purpose of material; distinguishing 



ing 



u) 

"eT 



ML 



fantasy and reality; recognising simi.l*es 

and metaphors, tone; separating fact f torn 
opinion; recognising point of view; 

following such rel at lopfthlpi hb cause/ effect 

like/difference^ argumemc;^ seeing omifi sions. 
Read "to" TitT ~a~ Var ie ty of p u t pmm : e.g., 

skim* acqui re knowl edge * J±p$h , _ 
We^sfudy" "aTdW'i'rTa 'book: *tT* g., index* 

gLossary, study quest i^n^ 

RK^InSsS/I^POS M -fSilfOR IN ST I RUCTION 

A APPLICATION/MAI NTENaNcB/KKTENS LON 

' l * 9 - 333 



A. 



RM 



ML 



RM 



MIL 



7-9 



J_L5l, 



MA 



JRH. 



MA, 



MA 



■A— — 



RM 



MA 
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3 . 



as a re prey en tat ton 



l sin.u maps and >: lobcn. 
a) ilomprohend a map it nlob 

O t a ri Mli" TlU a Vi'il , 

tO Can draw in biuimla r I t»s , geographic f^atur^s, 
i' itii's and such nn maps. 

e ") Identify cardinal and informedirice direcrioriH 
on Jiiaps nini .g^ , nt i s,__ . _ ==== __ 

d) Lofvif o common pi aeon, ^eo^raphie features, 
Htati's, areas, continents* ocenns; nren 
patterns; able to iise a L 1 as index v 
Find diHtaiu'ts hv us in^ map Scales. 

f i Use snap svmhnls: o,.u*, colors, rircl os, 

linos, stato_d in nu*j__ kevs and J Jl__^njis . _ 

u) Recngni differences in purposes of maps 
and glebes: distortions from type of 
projection; maps of historic features; 
physical and political maps, maps which 
give some type of information hut not 
oLliyr. „ _ _____ 

Use £ ime audi da L es . 

a j MaKO_ and read t ime_ i in us - 

h) Use t line Eon us . 

c ) Reco>;n i ;:e such measures 
o t lier ca 1 enda rs , 



L ime as RC/AD, 



5) 



charts, diagrams, tables, graph 



A) 



R = 



Use p i c t u res 

ea noons . ___________ fc 

a) Comprehends as rep rosentat ion of concrete 

iUijects and datju _ ______ 

h) Literal comp rehens i on : specific points , 
topics and main ideas; ront ext cities; 
use of titles, organ i £nt Lona 1 devices, 

_sy_mho Ls , _ 

c ) f n t e r p r e t i ve c omp re h o n s i o n i re I at i ons 
such as like/different, trends; point 

of view; omissions ___„ 

Watch a film, films trip, TV program: literal 
comprehension of points, order, topic and main 
idea, association with experience; and 
i n t o rpror i vn rnmp rohens ion o f 1 i ko/d i f f e ren t , 
em i s e / ej'f o c tj, _po i 1 1 1 of vi ew_y a r&umen t ^ pj irj _i ^se^. 
7 ) List en t o a J ec t tire : o . g . , to I low! ng po i n t s 

in order, __.«L S K JW 1 !^ A l l?Jl»- ac^tina court eousl y. 

8) Interview by preparing and asking proper 
questions, making appointments, acting courteously j 
t a k 1 n y_ no t e s o r re co r d ij\g^ *__ _ __ _ = _ _ _. _ __ __ . 

9) Observe by noticing what actually happens, 
asking quest ions, act in^ c^mr Uhhus 1 y a ______ ____ R 

10) Survey by preparing a major question, developing 

sub-quest ions, asking proper number of people, , R 
j^imTma r i^i^iu^ ______ ' m _„_ = ________ _ J „ 

_. UV! i^iU^H ALwa^v:iK-~ mill. I * . - „ Lium. 

READiNESS/RXPOSURK/ INTRODUCE 'ION M * MAJOR INSTRUCTION 
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Trans lat e info rma t i on i rom one fo nu Co nnochor. 



1) Changes a common iea I i on to another form: o . g . , j 

from a story to a picture*, from a main idea j 

to a poster, from quantitative data to a j 

j;r.iph, prose to a play, principles and cane « K 

to_ a ro Lo-p_l_av v ,wr i t iji^ jup^an { ^iL L LL v l c L l l Jl^inL-. I _ . - 

yf~ i^ikpr ^iojcVh, ~ ~~ v ~~ ~ , „ j_ 

/O'^M.O ApX \~ . t j R 

4 ) Deve lo p a 1 a r ge r id ea ou c o f spec i f i c pa i n ts ] 

by comparison and contrast, grouping by { 

criteria, p ro jee^t_ing_j:_^ends_-____ ^ _ = . . | 

5) Change a common i eat ion into simpler language j 

o r f o rma t o r e x^_.np_3 e , _ _ j ^- 



Analyze information. 

f) Taking a eommun i cat ion apart by recognizing * 
major and minor points, assumptions* 
hypotheses - = ^ , _ „ 

2) Seeing relationships such as points supporting 

a conclusion, inconsistent or off-subject 
points, distinguish eause/ef f eot from 
sequence, s inip le U> = ^ical J^al Lacies . ^ = _ 

3) Recognising principles of organization such as 

t e c hn i q ue s u sod to p e r s u a d e , ma i% e a 

Express oneself with consistency, continuity, clarity, 
and co n c 1 s en es s In any given c ommun i c at ton such as 
a written project, a report to the class, a^dehate. 



-f - - - 



Evaluate the quality of information by e.g., 
recognizing bias, the source and its authority; 
distinguishing primary from secondary sources, 
important from unimportant. 



Identify similarities and differences within sets of 
data and reasons for these differences; e.g., comparing 
and contrasting accounts of events, basic questions, 
treatment of topics, arguments. 



Frame appropriate research questions: identify what 
to look for in e.g. a survey, a report. 



Formulate and test generalisations, predictions, and 
hypotheses based on appropriate information, 



- READ! NESS /EXPOSURE/ 1 NTRODUCT TON M - MAJOR INSTRUCTION 

A = APPLICATION /MAINTENANCE /EXTENSION 



K - \ . ; 7-9 



1 » r.lW t*i ill*' 1 US i . m ? . 

Remain i'l^'Pi to i- tui ii ■ iMif's opinions. 



Apply what is learned Lo now situations: principles, 
iUMu* rn i i .-..i t. i ons , m/* jor i deas , 



ni-iVL*;],!)! 1 nil*, ski lls ni-a:i%ssakv _kok_ parti cn^yr ion i n sjk:i kit 

AN I > i:iJV_KKNMjiN;i;S_ BOiji AS AX I Ni)i Vl"i")liAi ANI)"'aX X 'm¥mHER pV 
A liKnn'"" 



km ; M 

RM : M 



KM 



Pn-SiMits i^wii ideas rurally or in ruporis to the rinnH, 
in writing, in a display of some sort. 



1 i 

1 i 

: r : 



Paraphrase what has he en heard and obtain a^reement 

from Clio speaker trial pa rnphms i nv; is correct. j K 

Li st on and respond app ropr i a t o I y , > M i 

Solicit V In r i f teat ion from others when needed, j H j 

KnrtMir.iL'.o or horn Lo express themselves, ! R 

Reeo>;nizo divergent roles w 1 tin n ;\ >;rn up : e . k* , ] ! 
I'halr, secretary, L mi i v i dua i ass i ^anient , 



- - -4- 



R 



•Recognize emotions and too lings operating within a 
p, roup < 



lu Keeo^n i ze and permit the express i on of d i f f erent 
opinions, beliefs, and i dens in a ^roup, 

i . Use conflict resolution strategies: e . y, . , sharing, 
vt i 1 i n j4 , a>> roo d-upon ru I es , d i sous s I on o f p ro h 1 ems , 



3. MARK i)K(.:i S10NS 

a, Ht'co^nizr the occasion and need for decisions, 
h a An a 1 y v* e t i 1 o p ro h 1 em . 



R ; 
----- 1 



MA 

KM 
MA 
M 
M 

M 

RM 



I A 



M 
A 

MA 
MA 



— t" 



M 



MA 



MA 



e, fdentifv alternative nuirst»H of net Inn, 

d . Project long ami short term consequences of 
alternative courses oi action. 



R 



MA 



MA 



! MA ! A 



_MA_ 
MA 
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: ; . ... 


7^9 


c, identify re la ecu values and go.-! Is, i R 


MA 


MA 


f. Judge consequences in the Light of values and goals. 


R 


MA 


MA 


£. Make a choice at alternative courses of action 
or some f. raue-o 1" f among them. 




R 


RM 


MA 


h. Develop strategies to carry out the approach. 


R 


RM 


MA 


L . Apply the approach in making a decision or solving 
a p rob I em * 


R 


RM 


MA 


]. Reevaluate and reformulate the process if goals 

have not been met or new Information is introduced, 


rr 


RM 


MA 



K . KKADi NESS/EXFOSUKK/ I NTivH)L'C7 1 HN M - MAJOR INSTRUCTION 

A = Al'PL I CATTON/MAl NTENANCH/ F.XTENS 1 ON 
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Ilea I s fo r Mu i t i cu 1 1 uTii I Kduca t ion 



Kducation which is nut I t i cu 1 E nra 1 is goa 1 -or i en ted . Successful i mp I emen ta tion 
u! Liu* concent in school curriculum should result in students having. 

1. An undo rs t and i n^ and appree int ion Tor their own 
i'u ' : iir«' and her i ta^e. 

2, An understanding and respee t for those who belong 
to cul euros uLhc r than their own, 

A, The ability to interact with others of varying 
cu ! tural backgrounds , 

. An understanding and accept nnee of the runrepC of 
■ ciiUura !. pluralism and that the American society Is 
plural islLc in nature. 



duals for Sohoo 1 s : 



CMohaL Issues 




To provl «Ie 

LO V lOW L f i 



learning experiences that give students the ability 
world as an i uterdependenL , pluralistic and gLobnl 



cominuu i ty . 



„ t u provide learning expprtenci'S for students which will enable 
them to become, less ethnocentric and parochial. 
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CURRICULUM AND INSTRUCTION INFUSION MODEL 



CURRICULUM AREAS 



or 
UJ 

O 

O 
O 



CO 





LANGUAGE ARTS j 


l" MATHEMATICS | 


SOCIAL STUDIES 


'SCIENCE j 


UJ 
UJ 

o; 
<£ 
tj 

O 

(J 
O 
> 


VISUAL ARTS 


HEALTH 


PHYS I CAIL 
EDUCATION 


MUSIC 


MULTICULTURAL 




















Personal, 
interpersonal 

AND SOCIAL 
UNDERSTANDINGS 




















COMPENSATORY 
EOUCATI ON 




















SPECIAL 
EDUCATION 




















BILINGUAL 




















CAREER 
DEVELOPMENT 




















ENVIRONMENT 




















LAW 




















CONSUMER 




















GLOBAL 




















GIFTED & TALENTED 





















One possible way for responding to Che demands from various interest groups to include 
within the curriculum emphasis on their particular concern is to consider what is 
^P_P r °P rj - ate anq feasible to be _ included within traditional areas of instruction . It 
would be impossible to have separate courses for the large number of suggestions 
received (Emphasis/Concerns Column of above chart), given the limited amount of time 
in the school day and year, limited amount of resources, limits on in-service educa- 
tion opportunities and such. 
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SOCIAL STUD IKS COURSK OF STUDY* 

What 1 s A Course of Study 

The course of study is both the of f 1 c i a 1 sta t e men t of what shal l bo taught 
in a district and a form of co irmi unicat lon , As the official statement of what 
shall bu taught, it represunts an edu cational commitment on tliu part of school 
personnel involved in its development and implementation and the board of 
e ducaj^ lcm which approves it, As a form of communication, it tells school 
personnel clearly and concisely what is to be taught in a given subject or 
area of study for a particular grade or combination of grades* It also conveys 
to all interested per Hons an accurate description of what Is currently being 
taught . 

The course of study Is primarily a wor king docume nt that gives both 
structure and direction to the. educational program, The philosophy of the 
subject area, as stated in the course of study, should be consistent with the 
stated philosophy of the scliool and school district* Goals and objectives 
should be those which permit accurate assefiSi^ent of the extent to which objee^ 
tives are met. 

Although educators often use the teruis interchangeably , a graded course 
of study is not \ curriculum guide. The course of study and the curriculum 
guide have Se-paruLt* functions. 

Cours e o f Study 

1) Fr^ s c rib es what is to be taught in a given subject or area of study* 

2) Ts general in nature. Broadly defines the educational program in terms of 
philosophy, goals, and objectives. 

3) Can be changed only by action of the board of e duca t ion . 



^Course of Study Development: A Process Model, State of Ohio, Department of 
Education, Columbus, Ohio, 1980. All Rights reserved. 
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SOCIAL STuJlES CURRICULUM GUIDES SHQUIJ INCLUDE; 




.1) grade/course title 

2) table of contents 

3) introduction/how TO USE 

4) district social studies program philosophy 

5) DISTRICT SOCIAL STUDIES SCOPE AND SEQUENCE 

6) GRADE/COURSE SCOPE STATEMENT 

I) LISTING OF SOCIAL STUDIES ATTITUDE, KNOWLEDGE AND SKILL STRANDS, 
OBJECTIVES. AND GRADE LEVEL/COURSE RESPONSIBILITIES (E.G., 
READINESS, INTRODUCTION. MASTERY AND APPLICATION/MAINTENANCE) 

8) OVERVIEW GRID (LISTING) SHOWING RELATIONSHIPS BETWEEN UNITS 
AND STRANDS 

9) UNITS OF STUDY 

EACH UNIT INCLUDES: 

TITLE OF UNIT 
STRANDS 
OBJECTIVES 
LEARNING EXPERIENCE 
RESOURCES 

A CURRICULUM GUIDE* 

1) Suggests how a, given subject or area of study may 

BE TAUGHT, 

2) Is SPECIFIC IN NATURE, contains suggestions as to 
INSTRUCTIONAL AIDS, MATERIALS, LEARNING EXPERIENCES, 
TEACHING METHODS AND STUDENT ASSESSMENT. 

3) IS R! VISED, ALTERED OR AMENDED AS NECESSARY AT THE 
DISCRETION OF SCHOOL PERSONNEL. 

*Cour«e of Study Development: A Process Model . Stote of Ohio, Depart 

Education. Columbus, Ohio, 1980. All rights reserved. 
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District 
Philosophy 
and Goals 



Program 
Philosophy 



Program 
Goals 



Program objectives 
(Major Areas of Study, K~12) 



Grade Level/Grade Cluster/Course 
Objectives 

(Identifying Content;) 



Materials and Re&Qurea* 



Instructional S trategies 



I s 

Inservtce 


Activities L 


and Materials 






Classroom 


C .ives ! 



Student Attainment of Goals and Objectives 



Model for Curriculum Development * 

Summarv_ 

Course of study requirements are not new in schools. For years schools 
district personnel have engaged in curriculum review and course of study develop- 
ment in order to provide quality educational programs for students. Four reasons 
make the course of study essential to a school district's educational program- 
First, the course of study is mandated by law. Second , the course of study 
ensures commonality and continuity in the educational program available to students 
within school districts. Third, the course of study gives parents and students an 
accurate description of the content that will be covered during a school year, And 
fourth, the course of study identifies the skills and concepts teachers are 
responsible for teaching, 

^Course of Study Development: A Process Model. State of Ohio, Department of 
Education, Columbus, Ohio, 1930- All rights reserved. 
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A SUGGESTED POLICY ON CONTROVERSIAL ISSUES* 



Parents, administrators, and teachers should be aware of Che fact that 
it may he treasonable to advocate some things but may he DISASTROUS to our 
nation if we tail to teach about them and thus alert our youth to their dangers. 

Social studies by its very nature contains many areas involving differences 
of opinion. The voicing and resolution of such differences are essential functions 
of our democratic society. Avoidance of such areas and issues would weaken the 
preparation our youth receive for their participation an competent citizens. 

All students should have the right, under competent guidance and instruction 
and in an atmosphere free from bias or prejudice, to study any question, issue, 
or problem which is re I. ovarii in their lives, is vital to the continuation of our 
society, and is appropriate to their maturity levels. 

Administrators, teachers, parents, and students should realize that it is 
the right of all persons to express an opinion on issues but should insist that 
such opinions be identified as such and subject to challenge. It should be 
recognized that in their vital role, teachers need not be neutral, but must be 
fair^ Teachers should he aware of their role as guides, not indoc t rinators , and 
should help their students gain clear perspectives of controversial Issues 
through the processes of sound thinking applied to the researching and processing 
of valid information which leads to wide decisions relative to such issues, 

Only by the guaranteeing of each individual's freedom to make personal 
decisions can we protect the rights of pupils, teachers, and the patrons of 
our schools. The failure to guarantee such freedom will undermine the competence 
of our citizenry in carrying out the essential task of decision making in our 
society, Such failures provide rich seedbeds for the insidious doctrines of 
totalitarian movements. Our democracy can only be made strong as we are made 
aware of our strengths and our weaknesses. 



*From page 116, A Course yf_ S tud^ _for S^^c^al ^S t^i^iej^ __ij[L.J|t.jd l , copyright 1981, 
by Utah State Office of Education, Used by permission of the publisher, Utah 
State Office of Education, Salt Lake City, Utah, All rights reserved. 
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In Michigan in ! U H!, the tliivunutr- appo itilod Tank Fnrci' nil Coope ra t i ves 
ry commended that the SL;tU' ! Vpa t 1 linen t n! Kdueatiun p rep**! re teachers to teach 
about i-uoiicraL ivuh, [-'el lowing •' Le 1 d-tost Lug in Spring, I l J8 5, The Curriculum 
(kil^de on Cooperatives; Ihrt't- Modules for Middle School will hi- available In 
Fail, 1^8'^ tor statewide and national use. The materials will he udapated for 
element .i rv , high school and adult ftiin.n ion use in 1 MH"$-Ha , Kor information 
contact the Michigan A! 1 iance o* Onpcrai ives, 1**0, Hox 80 12 , Ann Arbor, 
Michigan 68107, 

The studv nt" t'lHHiLM'.U ? vvs provides teachers and students with a unique 
opportunity £•» study econom i c and social lite o! the l ! , 8 , ant! other societies* 
Students will eons! de r different pat t tons of human social i uto rac L J uns and 
principles ol soeiai and economic organ izat ion- At the same time:, students will 
learn about different forms o! business structures iipurnL iiiu; in their own 
comniun i tv as we! I as obtain direct expo r i enee by pa r t i e t pa t iug in producer 
and consumer eoi »pe i a L i ves * in addition Lo educating students about deinoe ra t i r 
organisational structures that npi'iMti' both in the e*. onom i c ,ind social realms, 
the study of i*oi »po ra L i ves also ntMvidL's the opportunity t o develop crucial lite 
skills of coll e c live action and art i v e i n vu 1 ve me n t an d p a r t i c i pa t it m i n 
democratic, self—help organizations. Students will become familiar with these 
cone opts both through their s? iu!v o! the history, principles, values, and status 
of cooperatives and through tlu.-i r own experiences as pa r t * c i pan ts in cooperatives* 

'Die curriculum materials on cooperatives are designed to foster learning 
of the to! lowing key concepts: 

1 * Cooperative and compettt ive beha v ) urn and values of 
humans* and social and economic systems; 

2. The four types of business in the U.S. and Kuropean 
uconom i en ; 

\. The production and consump t i on roles all citizens play 
and options available for exercising these roles, 

'i'he materials also provide opporiunit ies for teach iug the concepts and 
objectives ot the 1 >• ! 1 * »w i ng subject matter" 

Social Studies* hulustrial Arts 

Language Arts Home Keouomirs 

Mathematics Creative Arts 

Science 1'hvsical Kdueni ion 
Bus 1 ness 

^Including all topics recommended for grades 1-12, with 1.983 ma t e rials specific 

t o r h ~ *J t h grade topics: World Cultures, Clohal Coogrnphv; U.S. History, Practical 

haw; Consumer and Koonomie Kduoaf ion. 
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Iii addition to rr-hui ^mivimU i mi;i i rlassroum methods lor academic training, 
the. curri euliun material;-; on cooperat Lvos are designed Lo help students "learn 
by doiim." Students >:ain from muual work experience which Is structured to 
strengthen dec is i nn-inak i inu p rob I em-so I v i n.u , p 1 ami i uk-o va 1 un t im: , critical 
rhinkhn; and u-rUiiu; ski I Ik. The modules especially focus on leadership 
development and c i t i koiisIi i p training to enhance students' effectiveness both 
as consumers and productive members ot society, 

it in recommended that the following rurrieuiuni resource materials shonld 
be considered when teachers are Studying objectives at the ?-<> grade level, 

'Hie Currieuluin CuLde on C. uuie ia L i ves Three lodules for Middle School - Published 
in """iVfU by" the MiViiVvwin Alliance of Coope rat i ves , r.O. Box 80 32, Ann Arbor, 
Michigan AH 1 1)7 

At t i tudes : 



S i rami 


I : 


a * 






N i rand 


) * 








Si r . i n i i 




d * O - 






S t rand 


■■ t l 


a, h, c. 






St rand 




O , J i '>! i 






Know I i • d t-'.o : 










S l ran* i 


1 ; 


d, 1 , 






St rand 




a, b, e. 






S t ran d 


s l 


a, b. 


d , 


o , I . 


S t rand 


. i j 


d , 






S t rand 


i ■ 


.i , h, r. 




j * 


S L rand 


hi 


a , h * c , 


d, 


o , g * 


S t rand 


/ : 


a , b , ^ , 


n , 


L , 


S t rand 


Hi 








S i rand 


£ i i 








S t rand 


10: 


; a, b, c, 


, t 




S t rand 


I 1 : 


; c, d, e 


* j 


, k. 


Ski 1 Is: 










S t rand 


1 i 


c , tl| e , 






S t rami 




a, b, c. 


ci * 


o, f , 


H t rand 


5: 


a , b , c , 


d , 


o, f , 



H, L, 
Ki lli t, j - 



Cooperative Outlooks - Social Studies . Co-operative College of Canada, 14L 
105th Street, West, Saskatoon, Saskatchewan, S7N 1N3 



A 1 1 i 1 1 id es ; 
S t rand 1 : 
Strand 2: 
Strand 
Strand A; 
Strand 3: 
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Knowledge : 



St rand 


i : 




H I rand 


■i , 


a, h, e , !i 


Strand 


3 : 


a, h, t -, d 


S r rand 


M - 


a, i ; , d, h 


Strand 


'3 : 


a, b , : , - 


St rand 


h : 


a , h, d 


Strand 


7r 




St rand 


Hi 




St rand 


l j : 


V . 


S r -and 


M) 


: a, f, d, 


Strand 


! I 


k. 


lis: 






S t rand 


I : 




S C rand 


) . 




St rand 


3: 





Tea el i e r 1 s Guid e to the K co i i o m\; and B u sine s s_ 0 rgani z a tin n w i t \ \_ $ t ndjyi t_ M a t _e riat s , 
The Cooperative League of the i 1 . S * A * , I 82K ], Street, K . W . , Suite ! 100, Wash i nj'.t on , 
I) . C. 2U0J6 

Strand 6: a, b, c , d, e, i», h, i, j, k. 
Strand i 0 : e, f . 



A Class room MonvV Maua\;onenL K:i L . Mat Luna I Credit Union Youth Program, 
P ,~6~.~ ¥o!T ~Y9l~ ~ Mad"i soVi'," W i scum'si n 5 1 70 I 

Know Ledge : 

S t rand 7 : a * h * f , h - 
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EDUCATION CODER AN 11 STATE BOARD OF EDUCATION RECOMMENDATIONS 



580.1166 CONSTITUTIONS AND GOVERNMENTS; MANDATORY COURSES' 

COMMENCEMENT OF INSTRUCTION; EXCEPTION (M.S. A, 15,41166) 

Sec- 1 1 bfi . (1) In all pub I ic and nonpublic schools in this state regular 
courses of instruction shall He given in the constitution of the United 
States, in the constitution of Michigan, and in the history and present 
"torm of government in the United States, Michigan, and its political sub- 
dlvifllnns. Instruction shall begin not later than the opening of the 
eighth grade, or its equivalent, except in schools maintaining a junior 
high school, in which case it may begin in the ninth grade, 

(2) A high school in this state which offers 12 grades shall require a 
l-somester course of study of 5 periods per week in civics which shall 
include the form and functions of the federal, state, and local governments 
and shall stress the rights and responsibilities of citizens, A diploma 
shall not be issued by a high school to a pupil who has not successfully 
completed this course. This requirement shall not be applicable as a 
graduation requirement for a high school pupil who has enlisted or been 
inducted into military service, 

380, HhH CONSUMER ECONOMICS; CURRICULUM C.Li IDF, (M.S. A. 15.41168) 

Sec, 1 1H8- The state board shall develop and make available to school 
districts a recommended curriculum guide including recommended materials 
for use in schools for teaching consumer economics as a separate course 
or as parts of other courses, 



380.1173 SOCIAL STUDIES; SELECTION AND SURVEY OF INSTRUCTIONAL 
MATERIALS (M.S. A . 15.41173) 

Sec, 1173- (1) The appropriate authorities of a public school of the sta 
shall give special attention and consideration to the degree to which 
instructional materials that reflect our society, either past or present, 
including social studies textbooks, reflect the pluralistic, multiracial , 
and multiethnic nature of our society, past and present. The authorities, 
consistent with acceptable academic standards and with due consideration 
For the required ingredients of acceptable instructional materials, shall 
select instructional materials which accurately and positively portray the 
varied roles of men and women in our pluralistic society. 

(2) The state board shall make a biennial random survey of instructional 
materials In use in this to determine the progress made in the attainment 
of these objectives. 
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580. 1 l /4 CULTUHK OK K I'MN I C, RKUCIOUS, AND RACIAL MINORITIES: 

CON 1 Kl HI: i IONS i»F U'OMKN; CV I bKLI NKS i. MVS . A . 15,41174) 

Sue, 1174, (1) [he state hoar J may develop £u Ldc I i nt'S for expanding 
the 1 ^KLntinit; school curriculum C ^ > include materials on the cultures of 
ethn i c , rel iy\ ions, and racial minority peoples, and the contributions uf 
wiijUuii^ as Jot 1 iicd by the state board. 

(2) guidelines promulgated pursuant to subsection (1) shall be availabl 
for grades K to 12 in every public or nonpublic schools. The guidelines 
shUl 1 i nc 1 ude : 

(a) Histi^ry and heritage o\ ethnic, religious, and racial 
minorities ami o! women and their contributions* 

(b) Living conditions, bel tefs, and custom** of ethnic, 
re ) \ y f «uis and car i a I ni I tin r i f i es and o ! women and 
the i r con c r i but ions ■ 



( c ) P rob 1 ems and p r e j i id I c c s en c oun t e r ed by e £ hn i c , 
re 1 igious, racial minorities and bv women - 

( d ) Wo r d niea u i n t; s a nd us at; e as e mp ] o v ed by e t h n i c , 
relicious ¥ racial minorities and bv women. 

^e) Culturally related attitudes and behavior of 

ethnic, religious, racial minorities and women, 
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S c a t o Ho arcL Ky commend a J-. L9il s . 

Several documents approved by the Scace Board of fc^dueation address 
matters and contain recommendations specifically related to social studies 
education in Michigan and are available upon request. Included are: 

1) The Common. ^o ais of Michigan Education_ iJJjZJO 

2) The_Micliigan Essential Skills (1979) 

3 ) pet or m i_n_ in g_ Co m m a J) oa Is for _L_o e a 1 Sc h o a 1 s 

A ) P o s i t i o n S totem e nt on M u It ic u 1 1 u r a 1 E d u c a t i on (1979) 

s ) Cm idejjme_s_ J> r _Ed t i p_ri_ in 

S c^pTj5i stricts (1977) * 

6 ) Guidelines for Global Education ( 19 7 7) 

7 ) Consumer Economics Education Guidelines (1979) 

8 ) Hn^jjx^^ ntal_ Edu cajl^n_q^d^y.nej_ (19 73 ) 

9 ) Michigan Lif e Role Competencies (1978) 

10) Bias R eview Procedure: A Procedure for Detecting and Documenting 
Sex, R ace and Other" Biases in Educational Materials 

*Copies available in State Library, State Department of Education and Regional 
Educational Media Centers for review purposes only 
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AIMT.NIHX I 



ARTICULATKU 
PROURAM: 



EMISSARY 



One iii which e^ich course 
t * ii L hi «Hi= p iveed I h>; it.. 



is de rived 



and builds 



BEHAVIORAL 

OB. I C "1 i V LH * 



Behavioral objectives are those which are* writ tun 
tn Le rum o f expee ted ovurt a tudcni beha vio r wh ieh Is 
mea surah I o . Many of the objectives included in t ho 
KHHLUiciaJ I'u r to rniaiice Objectives for Social Studies 
are less specific in nature than strictly defined 
behnv Iii ra I ob I oc I vl-s . 



C0NCKP4'S: Concepts are ideas that involve broad mining, are 

do t in i t iuiia 1 in nature and represent those 
cli.i rac U-i I a l iCH that arc common to a class or 
group of l h uii'.s . Thtrse ideas may range from the 
hi mule (river) to the complex and "abstract (justice), 
Kxamp I en : 

Culture is a people 1 s way of Life' shared ideas, 
meanings* values, and patterns of behavior, which 
are i u t eg rated , eiuierent, and, in some decree* 
changing. 

Money is a medium ol uxcI^jul-u, a standard measure 
of value, and a store of value, 

Kn v i ra > nm_u_ n t is the c. o ii\b i n a t i o n of external so c ia 1 
and especially physical conditions which influence 
people and other living tlungs, both, individual Ly 
and as communities. 

Freedom is the opportunity and ahilixy to pursue 
worthwhile goal s . 

Denmncl i« tbu quantity of a good or service that 
people are willing to buy at a given price. 

CaipjLtaj* represents produced goods that can he 
used as factor inputs for further product ion. 

A social role Is a pattern of behavior directed 
in the form of expect a I ioun from one parson to 
another and accepted as a guide to the behavior 
of individuals as part of their greup(s). 



3u0 



A course of study p w r_ejsjcj^lbes what is to bo taught 
in a Kiven sub j oct or area of study; is general in 
na t lire; broad iy de f in en the* educa t ionai p rogram in 
terms of philosophy, goals and objectives; and, can 
h e cjia nge d only by action o f a board u^f ed uca tj^on 
(See Appendix F- D * 



A curriculum guide suggests how a given subject or 
area of study may be taught; is specific in nature; 
contains suggestions as to instructional aids, 
materials, learning activities (experiences) and 
teaching methods (usually organized into a specific 
number (6-7) of instructional units); and, is 
r evis ed, altered or amended aj? n e ces s a ry at the 
discretion of school p erso nnel . Curriculum guides 
should he revised and/or updated on a regularly 
scheduled basis (usually every five years) , 



Instruction in which students find information or 
answers on their own in contrast to the expository 
or lecture method in which this is Imparted to 
students by teachers. 



Facts represent things that actually exist or that 
have happened in the past, the state of things as 
they are in reality. Acceptable evidence exists" to 
support the "truth" of the data, Examples: 

1, Only 20 percent of the American people 

lived in cities at the start of the Civil 
War, 

2 B Franklin D. Roosevelt was president of the 
United States during 1913 through 1945, 

3, John Brown was an abolitionist leader who 
had fought in many battles in Kansas. 



CKNKRALI/.ATIONS: 



Honeta I i zp t ions are sta tements that express relation- 
ships among concepts and which ary capable of proof 
or verification. They can also be defined as statements 
of broad applicability. Generalizations may be stated 
a k p r i u c i p 1 es , I aws , r u 1 es , and eo n c I us io n s , S ome L ime s 
gt/ne r ml 1 i zat ions aru referred to as "major ideas," 
KKamp I es : 

1 ■ Specialization has led to interdependence 
among individuaLs, communi t ies and nations, 

2* Societies ruijuire a system of social control 
in order to survive, 

3. People who feel a sense of efficacy are 
^cn^ ra 1 1 y a c t i ve po 1 i 1 1 o a ] 1 y * 



INQUIRY-BASED 
INSTRUCT I. ON: 



Fnq ui ry-based instruction is that which is 
by students being actively involved in the 
situations and the process Includes: 



characterized 
1 earning 



a. Identifying a purpose for learning 

b. Making hypothetical assertions 

c. Appraising the hypothetical assertions 

d . Search in >; for supporting or negating 

ev Ideme 

e . Test Lug the hypothetical assertions 

r , Ac c e p t i n g 4 r e j e c t i ng , o r mo d i 1" y in g t he 

hypothetical assertions (value analysis) 



INSTRUCT LONAL 
OBJECTIVES : 



Instructional objectives specify the kinds of 
behaviors desired of students and the content they 
will be expected to learn, Objectives may be 
classified as Icnowledgu objectives, ski] 1 objectives, 
and attitude objectives. Home objectives are more 
significant than others. Examples; 

To give examples of things which people 

value, (know lege objective) 
To participate in the making of rules for 

classroom and school, (attitude objective) 
To Identify some of the constitutional rights 

and liberties guaranteed in the U.S. 

Const i t ut ion . (know! edge objective) 
To obtain information from a variety of 

sources. (skill objective) 
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LEARNING Learning nctivitu-s a re those experiences designed 

ACTIVITIES: to help students acquire appropriate knowledge, 

attitude and skills. Examples: 

Discussing a hoc Lai issue. 
Watching a film, 
Cotidui* t ing research on a topic = 
Drawing conclusions from data 

obtained about a part icular problem . 



MKTHOWUKIV: Teaching methodology refers to the principles, 

practices, procedures and materials applied to the 
act ot leaching and learning. 



QUESTION I NCI: Questioning is an expression of inquiry that invites* 

calls for, or demands a response* The effectiveness 
of learning activities are dependent upon appropriate 
types of questions. Teachers gene rally overuse 
questions which ask students to recall information or 
to describe data. Divergent types of questions should 
he used as much as possible by teachers. This type 
of question is one where many answers are possible 
and acceptable, There is no one right answer. It can 
lead to divergent types of thinking. Convergent types 
of questions by teachers are those which elicit a simple 
yes/no or short answer from students. There is a 
specific "right" answer desired by the teacher, 



SCOPE ANT) The scope of a social studies program denotes the 

SEQUENCE: content — major topics. Ideas, and/or themes — ^ 

emphasized at each grade level; whereas, the se quence 
re f e rs s p e c i f i c a 1 1 y t o t he ma j or c o n ten t emp ha sized 
at each grade level. The scope and sequence are 
developed only after the philosophy and rationale 
and goals of the p rogram have been formula ted , 



STRANDS: As used in the Essential Performance Objectives 

f or Socia l Studies document, the term strand refers 
to a student learning goal which is general in nature 
and describes what students are expected to learn 
at each grade level , i , e . , under the knowledge 
category at each level, strand Itl , U In d e r s t an d the 
rights and re sp on si bjtl itiap^ demo cratic citizenship * 
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TEACHING 

STUATKCl KS ; 



Teaching ytratuiiioH represent spue i f Le and o l he r 
h i * i j u c* n l La i ] y or dure; J procedures which u»arlu i rs ran 
use in the classroom Lu briiii^ about JuKii'^Mi' I yarning 
rt'Hil 1 L s . 



TEACHING 

TKCHN IQUKS 



i ts ; ing techniques re f e r to the systematic pru^udureH 
uml-i! hy teachers whereby various el nan room tasks such 
as at i s t y i lit; pa r t lc li 1 a r ub j ee t ives , explaining 
Int. rma Lion, conceptual txat ion, utc M arc accomplished 
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A I KN O W L K 0 ( ; E M K N T S 



Thanks in extended to the individuals 1 i s Led below who reviewed and commented 
on the document * 



Adrian^ Pub I iy Schoo Is 

Lawrence Ueveau 
Sonny Means 

Ann Arbor Pub I Le Schools* 
Shir lev « i.mso 

JO Pill t 1 HHiUI 

Ha i klwin Commun LLv Schoo 1 s 

. f «."'.,-. I e Br* wn 
narvl Pri.e 

Bangor Public Sohnols 
Kr.-?nkl in McCarro I 1 

Ca rman-A ins wo r E h S choo i_ Dis t . r let 

Hon Borrmin 
Gary Savior 

Covert Public Solum In 

Betty Colombcl 
Sandra Young 

Davison Co mm u ji i t _y_Js y \]PP. ' =\K 

S h i r 1 ay B u c ka I ow 
Cheraiyn Kendel 

Dea rborn_ Puh l ic_ Sch_oo 1 s 

Mary Louise Hess 
KveXyn Kachaturof f 
Pat Ling 
Jim McConnell 



Department of Dofeaise Sc hopJ-_sj^P H : ^ic 
G w e i 1 d o i y n i) e m p s 



Octrois \\\\\\i iy Sc\\yol& 

A i i co Boh no 
Sy 1 vln Ho man 
Jean Brandt 
Brondn Poster 
Barbara Duncan 
Ca Lne Dutclier 
K 1 i xaboch Dykes 
Ar Limr K II. is 
Sa Ilia C L I him 
Robert Go ra 1 1 zy k 
Vera Haynes 
Mi 1 dret ta Huejies 
Ma rq vie. r i t e H ume s 
Diana Kennedy 
Sha run K 1 e i u 
Joyce Lewis 
Emma Ma bar 
Lei a Me Pari i n 
Bet ty He I ntosh 
Luc 11 I o Moore 
Doris Moss 
Vivian Mil 1 er 
Will a Murphy 
Patricia Snort: 
M a r > o r i e Sha w 
Mi r i am Solomon 
Brenda Stephenson 
Helen Stewart 
Joyce Taylor 
William Tigner 
Marva Turner 
Sarah Williams 



E rnes t ine Rob inson 
Ca ro 1 ine Synf or d 
Ron Stephenson 
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Kasi bans i Pub 1 I c Schools 

Fl int Pub! ic ScIkm» ! ^ 

. losoph i no i 'a I v 
Lan VLi Ma he- 1 iv 
Ian i H Moodv 
Ma nj uu r i L w* I'uwi: rs 
A 1 e x Tol.li 
Marv Ann 1 TJ ^^ff 

lia r_ituii (lily Public Sellouts 
C!ha r ! es < iutii 1 na 

(Irays Lake Cominuu i l v Schools 

>Uiry cIoWl- I ] 
ludv IIvimiii i nj* 

Gul 1 Lake Cuiiiiiiiin I LV Schoo I s 
.iovee Nt'wlumse 

HasLett Pub 1 i c Schools 
Joyce Frank 

Hudson vi 1 1. e Public Schools 
Ruth Do 1 1 a- i d^c 

Ktf 1 1. try_£ B vil le P u b I. _.L c H c_l u> o j h 
Pat W Ickerhain 



Man i s t ee Area Schoo I « 

Je rry !'< rown 
Mar L I n Fo ! e y 

Midland Public Schools 

Hoy McNeill 
hav id Sin I th 

Monroe Publ ic Schools 

Alan Barron 
Judy Che Mm an 
Paul i u e House r 
Ma r y Snyder 
Be c t v Swar ton t 
Kob To r ran 1 
dauu Wo rdeu 
P,i t 7.i i rem! 

Ne^auuee Publ ic Schools 
Ka thy Sand i no 

Oak Park Srhn<»I Inst f ir 
K r i c Fo 1 lo 

PoiH iac School District 

Joyce Carson 

Shi rl t*y Pa 1 1 arson 

Romeo Cunuium ity Schoo Is 
Dun At hreeht 



Lamphere Schoo Is 

An^elo Kenolvenga 
(ilunn Knight 



L a n s jLng_ P ubl tc H cj u jo is 
Valerie Franklin 



Saginaw Public Schools 
Diana Umstatu! 



H L a Johns Ptthl ic Schoo 1 

\\ ruc.u Bar bur 
Hurry Connie ton 
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Sail lie Area S choo 1 s 

Patty AI.bt?rtHon 
Jean Hut L 

Sand Creek Communi t%\ _^JJ ru ^_^ 
K r i o S u 1 1 i va n 

Warren C ; t > n so l_i d at e d S c h v > i 

. I o A n n K I a h L e r 1 ia us 
John Pageti 
Hem Sartor 
Cra i g Thiimsnn 

Water t ord School His ta iy L 
Ciirol Rat'f'ik 

W a ve r L y S c \ iuo is 

Pain Dunn 
Pam O^le 

Yps ilnnti Sr.iuHi L hist r Let 
Janet Wizzard 



Janice Lloyd 

M ary grove Co i_i_e j^e 
Geo r g t a n n a SI mo n 

♦* n i ye**.?-*}', of Michij| l au 
Milan Mar i eh 
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